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Hearing commenced at 7.00 pm 
 
Hon SUE ELLERY 
Minister for Education and Training, examined: 
 
Ms LISA RODGERS 
Director General, examined: 
 
Mr JAY PECKITT 
Acting Deputy Director General, Education Business Services, examined: 
 
Mr JOHN FISCHER 
Executive Director, Infrastructure, examined: 
 
Mr STEPHEN BAXTER 
Deputy Director General, Schools, examined: 
 
Mr DAMIEN STEWART 
Executive Director, Workforce, examined: 
 
Mr MARTIN CLERY 
Acting Executive Director, Statewide Services, examined: 
 
Mr JIM BELL 
Executive Director, Strategy and Policy, examined: 
 
Mr ALLAN BLAGAICH 
Executive Director, School Curriculum and Standards, examined: 
 
Mrs PHILIPPA BEAMISH BURTON 
Acting Executive Director, Finance and Commercial Services, examined: 
 
Mrs MELESHA SANDS 
Executive Director, Recovery Coordination, examined: 
 
Ms FIONA HUNT 
Executive Director, Professional Standards and Conduct, examined: 
 
 

The CHAIR: Good evening, members and witnesses. On behalf of the Legislative Council Standing 
Committee on Estimates and Financial Operations, I welcome you to today’s hearing. I will now 
swear in all witnesses. Could you please state whether you have read, understood and signed a 
document titled “Information for Witnesses”? 

The WITNESSES: Yes.  

The CHAIR: Thank you, everyone. It is essential that all your testimony before the committee is 
complete and truthful to the best of your knowledge. This hearing is being recorded by Hansard and 
a transcript of your evidence will be provided to you. It is also being broadcast live on the 
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Parliament’s website. The hearing is being held in public, although there is discretion available to 
the committee to hear evidence in private. If, for some reason, you wish to make a confidential 
statement during today’s proceedings, you should request that the evidence be taken in closed 
session before answering the question.  

Members, before asking your question, I ask that you identify whether it relates to the budget 
papers or to the annual report and provide the relevant page number. 

Minister, have you got a brief opening statement? 

Hon SUE ELLERY: I do. I do not normally, Madam Chair, but I think it is useful to place on the public 
record that tonight will be the last estimates for Stephen Baxter and John Fischer. For those 
members who have been around for a while, they have been around for a while as well. They are 
desperately sad that this is their last estimates! 

The CHAIR: Thank you, minister. The committee also appreciates their long involvement in a range 
of estimates hearings over the years. 

Members, we have approximately 17 minutes, with more for some members than others. We are 
going to open with Hon Donna Faragher. 

Hon DONNA FARAGHER: Thank you, Madam Chair. 

I will start with page 367, “COVID-19 WA Recovery Plan” under the spending changes, specifically 
“Additional Cleaning for Schools”. I would like some clarity around that, minister. My recall is that 
when school went back for term 2, you announced $43 million for additional cleaning regimes. Then, 
in this budget, you have announced $39.6 million for semester 2, 2020. I am just trying to get some 
clarity in relation to whether the $39.628 million includes part of that $43 million. The breakup does 
not really quite match. 

Hon SUE ELLERY: I am advised that part of the $43 million is included in what is in the budget in 
front of us, but it does include some additional.  

Hon DONNA FARAGHER: Some additional. 

Hon SUE ELLERY: I make the point as well that we act on Chief Health Officer’s advice. As long as 
the Chief Health Officer is telling us that we need to do extra cleaning in schools, that will be funded. 

Hon DONNA FARAGHER: Okay. Thank you, minister. I had thought that that was the case, because 
$43 million in just one term was probably going to be excessive. I just wanted to clarify what that is. 
Given the fact, as you have indicated, that there is no funding currently allocated in the forward 
estimates, I am just presuming that that would be dealt with on an as-needs basis. 

Hon SUE ELLERY: Absolutely. There is enough money in the budget papers in front of us now for the 
start of next year. If, at any point, additional funding is required, that will be provided. 

[7.10 pm] 

Hon DONNA FARAGHER: Minister, you are aware that certainly the Catholic education sector and 
the non-government sector generally have raised concerns that they also did not receive funding. 
Do you have a response to that? 

Hon SUE ELLERY: Yes, I have. They have additional funding through the commonwealth. There is a 
specific name. I do not know whether anyone can remember the name of that funding program. 
The commonwealth announced funding specifically for Catholic and independent schools to assist 
with things like the additional cleaning. That has been allocated to all the Catholic schools in 
Western Australia. They were in receipt. 

Hon DONNA FARAGHER: Do you know how much that was? 
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Hon SUE ELLERY: I could probably find that for you, honourable member. 

Hon DONNA FARAGHER: If you could, that would be helpful. 

[Supplementary Information No E1.] 

Hon DONNA FARAGHER: I go to page 368 under “New Initiatives”, “School Education Act 
Employees’ (Teachers and Administrators) General Agreement 2019”. Minister, are you able to 
provide a breakdown of the funding to fulfil the general agreement, including the details of the 
initiatives and the amount allocated? 

Hon SUE ELLERY: Yes. It included a range of things, including additional duties other than teaching 
time for primary school teachers, the GROH rental subsidy, long service leave for casual employees, 
a program for lead principals/collegiate principals, curriculum resources, and DOTT time for multi-
age classes. You would be aware, particularly in some district high schools and some regional 
schools, there are multi-age classes. Also, cultural leave for Aboriginal and Torres Strait Islander 
employees and superannuation on unpaid parental leave. The total amount is some $20.7 million. 
The breakdown, if you wanted the actual dollar figure, is: for primary school DOTT time, $9.6 million; 
for the GROH rental subsidy, $2.7 million; long service leave for casual employees, $2.6 million; the 
lead principal/collegiate principal program, $2.2 million; curriculum resources, $1.8 million; DOTT 
time for multi-age classes, $689 000; cultural leave for ATSI employees, $529 000; and 
superannuation on unpaid parental leave, $459 000. That is for 2020–21. 

Hon DONNA FARAGHER: Thank you. I note at part (b) underneath the table, it states — 

Existing agency funding has been reprioritised to meet some or all of the costs of this 
commitment. 

Are you able to identify what element of agency spending has been reprioritised?  

Hon SUE ELLERY: I can. Over the forward estimates, $41.9 million was reprioritised, and the 
government topped that up with $22.6 million. 

Hon DONNA FARAGHER: What programs or what parts were reprioritised?  

Hon SUE ELLERY: We had capacity under the National School Reform Agreement. You would be 
familiar with some of the programs or the kind of high-level framework things that were agreed. 
I thought I could spell out which bids were captured in the national funding, but I cannot because it 
is a mixture of both those things. All those elements are consistent with the kind of things that the 
federal government put into that money. You would recall, in addition to the amount that we signed 
up for, there was an additional $200 million, I think, as part of the national agreement. 

Hon DONNA FARAGHER: I now go to page 369, paragraph 5, which reflects matters surrounding the 
10-point action plan on addressing violence. I think this is the best part to ask these couple of 
questions. Obviously, it is not yet the end of the school year and maybe you will need to take this 
on notice. Are you able to tell me how many students for the 2020 school year have been excluded 
from a particular school? 

Hon SUE ELLERY: Yes, I can. Do you have a list of things that you want to know? 

Hon DONNA FARAGHER: I would like to know how many were permanently excluded from a 
particular school, if any have been permanently excluded from all schools—I would not have 
thought that was the case but I will just double-check; I might as well ask—and what is the average 
period of time that a student has been excluded? 

Hon SUE ELLERY: The department has a legal obligation, a statutory obligation and, frankly, a moral 
obligation to continue to provide education for all children, irrespective of their behaviour. In 
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recognition of that, while students are certainly being excluded from school A, the point of the 
alternative learning settings is to find the best fit for that student, whether it be assisting them to 
move into a TAFE course or whether it be moving them into another school. Sometimes it is just 
about breaking the cycle and getting them out of that peer group. So whether it is about placement 
at another school, whether it is about placement with SIDE. The staff in the alternate learning 
centres will work with the families to work out what is the best way to continue that child’s 
education. As at 16 October, some 54 students have been excluded. If you wanted more; well, I will 
take your questions. 

Hon DONNA FARAGHER: You mentioned the alternative learning centres. I am keen to get an 
understanding from you, minister, as to whether or not you are intending to increase the number 
of alternative learning centres. I believe there are three at the moment, and certainly previous 
comments by you were that you would look at increasing the number. 

Hon SUE ELLERY: Yes, there are four now. We put one in place in Broome. I think over time we will 
have to. That is a natural thing to happen, so that we are better placed geographically. Having said 
that, the staff in those centres work with students wherever they are to ensure that they can find 
the best placement and also, I guess I need to say, whether other things are needed, whether 
therapeutic interventions need to be provided. It really is a kind of wraparound service to make sure 
those children are getting the best that they need. 

Hon DONNA FARAGHER: You mentioned that one opened in Broome. When did that occur? 

Hon SUE ELLERY: Very recently. That was as a result of some of the issues that were occurring. It 
was at the start of term 4. 

Hon DONNA FARAGHER: Just so that I can clarify, is it the intention to increase or have any more 
established for the start of the 2021 school year?  

Hon SUE ELLERY: I am not in a position to tell you that. I am very comfortable in saying that it is my 
expectation over time that there will be more. 

Hon DONNA FARAGHER: We can include Broome, but I suppose I am keen to understand for the 
2020 school year, how many students are currently participating in the program, and this will be for 
each of the sites, and how many have completed the program since the start of the 2020 school 
year? 

Hon SUE ELLERY: I do not have 2020 to date, but I am happy to take that as a supplementary and 
we can provide that to you. 

Hon DONNA FARAGHER: If you could, I would appreciate that. 

[Supplementary Information No E2.] 

Hon DONNA FARAGHER: I go back up to paragraph 4 on the same page, with regard to KindiLink. 
How many additional schools will deliver the KindiLink program? The budget papers mention it will 
be progressively implemented across all schools.  

[7.20 pm] 

Hon SUE ELLERY: This is as at now. Actually, rather than read them out, because it is a long list — 

Hon DONNA FARAGHER: Would you be happy to table it? 

Hon SUE ELLERY: There is nothing that should not be revealed, so I am happy to table that list, 
Madam Chair. 

The CHAIR: Minister and honourable member, the committee will need to convene after the hearing 
to assign public status to that document.  
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Hon SUE ELLERY: I will name it. It is KindiLink locations by region.  

Hon DONNA FARAGHER: Are you able to tell me the total amount of funding that has been allocated 
for the expansion? 

Hon SUE ELLERY: No, I do not have it here, but I am happy to take that on notice. 

[Supplementary Information No E3.] 

Hon DONNA FARAGHER: I turn to page 371, the table “Outcomes and Key Effectiveness Indicators” 
and the statement relating to WACE and achievement rates. Could I ask for 2019 and 2020, how 
many students achieved their WACE by completing the following pathways: the first is ATAR, then 
VET, and for the third there has obviously been a change this year, so you might even be able to find 
it for this year with regard to general courses—the general courses pathway? 

Hon SUE ELLERY: I am not going to be able to tell you for 2020, because 2020 is not finished. 

Hon DONNA FARAGHER: I understand that. I suppose what I want to understand is what proportion 
of students are in each pathway. I am using this as the example to get that information. 

Hon SUE ELLERY: For the five pathways in general, the first lot will be coming through next year, so 
I cannot break that down. I cannot give it to you in terms of achievement of WACE by that stream, 
but I can probably give you the percentage that have chosen the general stream so far, and we must 
have here the split between ATAR and VET.  

Hon DONNA FARAGHER: You can see what I am asking, minister. I just want a breakdown. 

Hon SUE ELLERY: For 2019, the percentage of year 12 students achieving VET certificate II or higher 
was 76 per cent. That is the highest rate on record. For ATAR, the percentage in 2019 was 
34.1 per cent. The third element you are asking for I will take on notice, which is a percentage of the 
number of students who have chosen to do that general pathway. 

[Supplementary Information No E4.] 

Hon DONNA FARAGHER: I refer to page 372. I am going to ask this under “Public Primary Education” 
and “Public Secondary Education”, hoping this might be a good place to ask it. It is in relation to 
level 3 classroom teachers. I just want some clarity. I understand that the department has 
commenced or is about to commence an audit of a sample of schools to review the level 3 classroom 
teachers in terms of the mental health initiatives and the like. Can I confirm that that is the case? 

Hon SUE ELLERY: I do not know about that, but I will make some comments while people are 
gathering information. There are a couple of elements to that. Level 3 is a qualification that teachers 
undertake and then they are seen as, if you like, curriculum leaders in a school. We made an election 
commitment to use that model to allocate time to—I think it was 300 schools, but someone will 
remind me. 

Hon DONNA FARAGHER: It was 300, minister. 

Hon SUE ELLERY: Thank you. It was to 300 schools to enable them to use that resource to be the 
coordinator for evidence-based mental health programs that that school would undertake. If I take 
that mental health election commitment and put it to one side, there is an issue more generally 
about where level 3 teachers are. They are not spread evenly. The vast majority of them are in what 
I might describe, not disparagingly at all, as leafy green schools, if I can describe it that way. I think 
it is arguable that in fact they are needed in the non–leafy green schools far more, but that remains 
an ongoing debate, I guess.  
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As to your original question, yes, there is a form of audit. I would not place too high an attachment 
to the word “audit”, but I guess there is a checking process underway to make sure that that 0.1 FTE 
funding is in fact being used for that purpose. 

Hon DONNA FARAGHER: So it is specifically with regard to that? 

Hon SUE ELLERY: Yes, with regard to that particular mental health allocation. 

Hon DONNA FARAGHER: So in that instance you are doing a check with all 300 schools? 

Hon SUE ELLERY: Correct. 

Hon DONNA FARAGHER: What does that check entail—just a phone call? 

Hon SUE ELLERY: Yes. 

Hon DONNA FARAGHER: I would not suggest that that is a very extensive check, minister. 

Hon SUE ELLERY: It would be a very courageous principal who did not answer that phone call 
correctly. 

Hon DONNA FARAGHER: As part of the check, are any questions asked with regard to how valuable 
it has been or anything like that; or, is it simply a “Have you undertaken it? Are you utilising it in the 
way it is expected or not?” 

Hon SUE ELLERY: I think it is the latter. I have to say that I visit a lot of schools, I talk to a lot of 
schools and I talk to a lot of parent groups. Nobody has ever said to me that that has not been 
valuable or efficient. They will all be using it slightly differently. I went to some of the early training 
that was provided when the program first started to be rolled out, and schools will use it differently. 
The intention was that whatever the program was that the school was using, for example, it needed 
to be evidence based. I think as part of that one-line budget and them using their autonomy, they 
will be doing it differently, but we are doing a check that it is being used for what it was intended to 
be used for.  

[7.30 pm] 

Hon DONNA FARAGHER: While we are still on that section, my next question relates to Aboriginal 
and Islander education officers. The minister may recall that I asked a question last week in 
Parliament about a breakdown by FTE and headcount of these officers. I was informed that as at 
25 June 2020, there were 367 FTE, and the headcount was 491. When I go back to a similar question 
that I asked back in 2017, the FTE was 382, so there has actually been a decrease. I recall that there 
was an election commitment to increase the number of FTEs in terms of Aboriginal and Islander 
education officers. Can the minister provide some more detail on the reasons for the decrease? 

Hon SUE ELLERY: The election commitment was around a specific number. That number has been 
allocated, I think with the exception of two. I think we are sure of that, but someone will put that in 
front of me in a minute. I guess the net number is what the member is talking about. One of the 
consequences of the one-line budget is that schools determine themselves how they will use that. 
Some of them are determining that rather than use AIEOs, they will use that money for some other 
program to assist Indigenous students. It is also worth noting that we are very deliberately 
encouraging AIEOs to seek further qualifications. The director general gave me some numbers just 
before. Over the last three years, 52 AIEOs have gone into teaching programs, and 69 into education 
assistant qualifications. We are working quite deliberately with Curtin University, which runs a 
fantastic program, to train up those Aboriginal people who have demonstrated a commitment to 
their community by working in schools to get them higher qualifications. That is better for them and 
it is better for their communities.  
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It is the case that individual principals, using their one-line budget, are making decisions about how 
they will allocate their resources accordingly. They are making those decisions to assist Aboriginal 
students, either by having an AIEO, or by one of a range of various other ways, including external 
programs. For example, they might make a decision that if they have the Clontarf program or the 
Shooting Stars program, which are a couple of programs for Indigenous girls and Indigenous boys, 
that is an appropriate allocation of their resources and they do not need an AIEO when they have 
those programs running. If we think about Follow the Dream and other of those programs, they will 
often have a separate room and separate external staff who work really closely with the Indigenous 
students at break time and at separate allocated times during the course of the delivery of the 
curriculum during the day, and those students are in that separate area. If they have those programs 
running, they may well decide that an AIEO is not necessary when they have this external 
organisation running a very specific program for their Indigenous students. There is a combination 
of ways that principals are using to address the issues of those students. It may be AIEOs, but it may 
be a range of other programs as well. 

Hon DONNA FARAGHER: So, essentially what the minister is saying to me is that for the election 
commitment of 50, all but two have been — 

Hon SUE ELLERY: I just want to check the numbers, whether it is two. It is fewer than that. It is 
0.62 of an FTE to go to meet the 50.  

Hon DONNA FARAGHER: Okay, and the rest is simply, from the minister’s perspective, individual 
decisions by individual schools.  

I refer to page 375, “Other School Facilities”, paragraph 24, and the provision of $8.4 million for 
administration upgrades, library resource centres, toilet upgrades et cetera. Has that funding 
already been allocated; and, if so, is the minister able to provide a breakdown for the schools that 
received funding under this allocation? 

Hon SUE ELLERY: I am advised that there is a rolling program for those admin upgrades, library 
resource centres, toilet upgrades and replacements and covered assembly areas. The most recent 
project admin upgrades were at Booragoon Primary, Brookman Primary, Kalamunda Primary, 
Mosman Park Primary, Hampton Park Primary, Hollywood Primary and Falls Road Primary; at 
Broome Primary, combined with its fire rebuild; and at Westminster Primary, which has been 
combined with the state recovery rebuild. In terms of covered assembly areas, Dowerin District 
High; and, for toilet upgrades, Broome Camp School, Armadale Senior High and Dalwallinu District 
High.   

Hon DONNA FARAGHER: Has what the minister just provided to me the full allocation? The minister 
mentioned also that it was a rolling allocation. Do any funds remain unallocated? 

Hon SUE ELLERY: That is the full allocation for this year’s budget. 

Hon DONNA FARAGHER: It is the full allocation. Thank you.  

Still on page 375, under “Secondary Schools”, paragraph 17, Mount Lawley Senior High School, I 
have a quick question about the recent announcement in the context of the Edith Cowan University 
expansion and those sorts of things. Given that announcement, is there any intention by the 
government, or the department, which obviously manages this process, to consider an expansion 
of the existing local intake area in place for Mount Lawley Senior High School? 

Hon SUE ELLERY: That is not specifically on the table. There is a lot of work to be done on that 
particular project, including which bits of the ECU site are suitable for use for Mount Lawley Senior 
High School. I do not know whether the member is familiar with the site, but the bit that looks most 
obviously suitable to me is the WAAPA theatre buildings, and its green rooms and technical areas 
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and all of that. That looks most sensible to me. But I hasten to say it is early days in the work on that 
site. I guess and, even though this is his last estimates, I reckon Stephen Baxter would tap me on the 
back of the head if I did not talk about this properly. Tweaking local intake areas is fraught. It is even 
more fraught the closer we get to the city and the denser it is, because if someone is on the wrong 
side of the road, they will get very unhappy if they want to be on the other side of road for the 
purposes of that school. It is not actively being contemplated. I cannot rule it out, but there is 
nothing in front of me, nor has anything been put in front of me, to give that consideration.  

Hon DONNA FARAGHER: Thank you. It was just in the context of the expansion to see whether that 
was something being considered by the government. 

I refer to the top of page 376, “Information and Communications Technology”. It indicates the 
department will continue the development of a kindergarten to year 12 student records 
management system in 2020–21 and 2021–22. I am trying to get some clarity about how much 
funding has already been spent on the development of the student records management system. 

Hon SUE ELLERY: That is a very good question. I am told that I should be looking at Allan Blagaich. 
Let me see if I can drive the file and find it myself. I think I have this. Expenditure to date, for 2019–
20, was $666 000 in student records management system capital, and recurrent in that same year 
was $373 000. For 2020–21, estimated capital is $235 000, and the recurrent is $391 000. I am just 
seeing whether there is any more information that I can add for the member. I am told the total 
cost is $2.847 million. I think the member asked about expenditure to date, and I have given her 
that figure.1 

[7.40 pm] 

Hon DONNA FARAGHER: The $2.8 million is for the complete development of the new system?  

Hon SUE ELLERY: Yes. I will give you the figures going forward as well. I have given you 2019–20 and 
2020–21. If I give you 2021–22, capital is $235 000, recurrent is $442 000; no capital for 2022–23 
but recurrent is $499 000; and no capital for 2023–24 but recurrent is $500 000.  

Hon DONNA FARAGHER: If I can go back to page 369, paragraph 7, relating to the review of skills 
training and workforce development, is the minister able to provide me with an update with regard 
to the recommendations that were made as part of this review that involve the Department of 
Education as well as time frame as to when each of those recommendations are expected to be 
implemented?  

Hon SUE ELLERY: There does not appear to be anything here, so I will give you an undertaking that 
we will provide you by way of supplementary the elements of that review that are the responsibility 
of the Department of Education, in particular, to work on. I have to say all of it is being done in 
conjunction with DTWD. I know there will be some areas—if I thought hard about it I could probably 
remember myself—that the Department of Education has responsibility for.  

[Supplementary Information No E5.] 

Hon DONNA FARAGHER: Page 371, again under “Outcomes and Key Effectiveness Indicators” in 
terms of retention in public schooling, can I just ask whether or not the department has developed 
separate benchmarks or targets with regard to retention rates for Aboriginal students in public 
schools?  

Hon SUE ELLERY: Good question. I am advised we have not set a specific target. Significant work has 
been done on closing the gap in Aboriginal education. I can probably get someone to talk to you 

                                                           
1 A letter of clarification about this part of the transcript can be accessed on the committee webpage. 
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more generally, otherwise I can take it on notice to provide you with a bit more information. But if 
you were looking for a specific retention target for Indigenous students — 

Hon DONNA FARAGHER: I think it was one of your election commitments, minister, to establish it.  

Hon SUE ELLERY: I think I would remember that!  

Hon DONNA FARAGHER: Okay; I have got it here.  

Hon SUE ELLERY: We certainly want to improve outcomes for Indigenous students, there is no 
question about that. I am advised that year 8 to 12 retention rates, by Aboriginality, from 2015 to 
2019 has gone from 43.9 per cent to 47.6 per cent. It is going in the right direction, but that is way 
too slow. If it is helpful to the member, I am happy to take on notice that we will provide you some 
more information about the specific work. A whole range of work is going on from a very high level 
to a school level. I am happy to provide you with more information. 

Hon DONNA FARAGHER: I would be happy if we could have that, and, as I said, perhaps if the 
minister is able to double check before providing that answer with regard to whether or not there 
are actually any specific benchmarks or targets that have been established to track retention rates.  

[Supplementary Information No E6.] 

Hon ALISON XAMON: Minister, I want to start on page 367, “Computer Devices for Vulnerable 
Students” under “Spending Changes”. What we of course found with COVID-19 is that many 
students do not have access to such devices. Can you please provide some information on this 
program, including whether it has led to any changes as part of planning towards a potential second 
wave, and also more longer term planning to support access to devices for vulnerable students more 
generally?  

Hon SUE ELLERY: The department procured 1 500 devices to establish a central pool of equipment. 
That was available to any school should they have insufficient devices themselves to loan to 
students. I think I might well have answered a question about this in the house previously. Originally, 
early on in the pandemic, there was some concern expressed by schools that if they were to loan 
out their own devices, there would be insurance issues or they would not get computers back. 
Effectively, the department kind of stepped up, if you like, purchased their own but also advised 
schools that they should loan out their devices and then where there was a gap, the department 
would assist. The department also established a formal process to allocate those devices and then 
applications could be assessed by a committee taking into account whether we were talking about 
children in care, whether we were talking about socially disadvantaged students, the number of 
devices that a school had themselves, the remoteness, connectivity and delivery of any special 
programs. So there was that.  

Hon ALISON XAMON: I am assuming there is some preliminary planning in the event of a second 
wave. 

Hon SUE ELLERY: Yes. 

Hon ALISON XAMON: So is it anticipated that we are simply going to be using the same process and 
drawing on those same resources in that instance?  

[7.50 pm] 

Hon SUE ELLERY: As a consequence of getting through the difficult pandemic school periods in 
March, April and May, the department did a range of consultations with all the stakeholders and 
our partners in Catholic and independent education to identify: What have we learnt? If this were 
to happen again, what would we do differently and what would we do the same? I am advised that 
a student devices project was established to acquire and set the policies in place around how to 
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distribute devices to those schools. That is pretty much what I have just described to you; I do not 
know if there is anything more I can add. 

Hon ALISON XAMON: Access to devices was an issue even before COVID-19, so is there anything in 
terms of longer term planning around this project, or is it primarily trying to address the immediacy 
of the particular issues arising out of COVID-19? 

Hon SUE ELLERY: It is specifically about the issues that arose out of COVID-19. We are constantly 
working with our partners at Telstra, for example, around bandwidth for schools. During the height 
of COVID, I remember getting a letter from a year 12 student who was deeply concerned that there 
was “zip” internet on his parents’ farm. I used him as my kind of touchstone; if I could ensure that 
he could get through and complete what he needed to during the time he could not attend school, 
then we would be okay. We worked really hard to achieve that. 

Hon ALISON XAMON: If I can just move on to page 368, please, “Student Re-Engagement Plan” 
under “New Initiatives”. How many students were targeted and where? I would like some more 
information about where the dollars were spent and whether the initiative is finished or is still 
ongoing. 

Hon SUE ELLERY: When schools reopened after the school holidays in May, there were a number of 
students who did not return to school. The department put in place a targeted program to re-engage 
those students who were either at home because they themselves were immunocompromised or 
someone in their family was, or they just did not come back to school for other reasons. There were 
two elements to that. There was the medical referral program. SSEN:MMH, which is the School of 
Special Educational Needs: Medical and Mental Health—a very un-user friendly name, I think, but a 
highly important, hardworking and excellent area—assisted school staff to support the learning 
needs of those students through a medical referral process. Initially we put in place an additional 
20 teachers allocated to SSEN:MMH for the seven weeks until the end of term 2 to ensure that those 
students who were medically vulnerable were not disadvantaged. They got over 600 referrals and 
received a further 15 teachers who were allocated for the last four weeks of term 3. Those teachers 
assisted the schools that those children would normally have attended to develop individual 
learning plans for each of those students, and provide specialist training in online curriculum 
delivery and working with those students with health-related conditions.  

The honourable member will appreciate that at any one time, COVID or no COVID, there is a range 
of students with medical conditions who, either for a long period of time or a short period of time, 
cannot attend school. It may be because they are getting cancer treatment, or whatever it is, and 
that is normal business for SSEN:MMH. Basically, we ramped them up to be able to handle an 
additional workload. Then there was the targeted support to re-engage students. This was a team 
of some 36 FTEs spread across each of the eight education regions. That was really to re-engage 
with those students who were not attending school, not because they had a medical condition, but 
for other reasons. That program is still happening. 

Hon ALISON XAMON: How many children are engaged with that second component? Are there 
particular areas where it is a problem? The minister will understand what I am trying to ask. 

Hon SUE ELLERY: Sure. Attendance is always difficult in some of our most remote areas, whether 
that is the Kimberley, the Pilbara or parts of the goldfields. On any given day in a normal period, 
there is about 10 per cent non-attendance at school. Our attendance numbers are pretty much back 
to where they were—around 88 to 89 per cent. That re-engagement exercise is working with 
elements of that 10 per cent to see how we can re-engage them. That is the hardest group to re-
engage, COVID or no COVID. I am advised that 93 key schools have been identified to be part of that 
re-engagement plan. 
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Hon ALISON XAMON: Would it be possible to get a list of those schools? 

Hon SUE ELLERY: Yes; I will take that on notice. I would not want to be in a position where I am 
identifying or putting a tag on a particular school. I will think about that; if I am able to, I will. 

Hon ALISON XAMON: Maybe that could be private information for the committee. 

[Supplementary Information No E7.] 

The CHAIR: That will be for the committee to determine the status. 

Hon ALISON XAMON: Can I move to page 369, paragraph 5 under “Significant Issues Impacting the 
Agency”, and the reference to “better alignment and integration of services for at-risk students”. 
Could you please advise what this change looks like in practice? 

Hon SUE ELLERY: There has been additional funding for 13 FTE allocated to SSEN:MMH, which I just 
described, for behaviour and engagement to assist schools in supporting students who need 
individualised intervention. That is effectively case managing. Last year, there were 691 cases of 
intensive support for students with extreme, complex and challenging behaviours. I think that is 
around trying to better connect all the services that those students will need. 2 

[8.00 pm] 

Hon ALISON XAMON: I think you have pretty much answered my question. I wanted to know where 
it has gone. It has gone to SSEN, effectively. 

Hon SUE ELLERY: Yes. 

Hon ALISON XAMON: Thank you; I am aware of the activity that SSEN undertakes. Can I just ask, 
page 368, “Significant Issues Impacting the Agency”, paragraph 1.5, “partnering with families, 
communities and agencies to support the educational engagement of every student”. Minister, you 
will be aware—I know you are aware—of concerns from families whose children may not be 
developmentally ready to start preschool and that there are concerns when they try to request a 
delayed start, even when that request has been backed up by medical or psychological advice. What 
I would like to know is how many requests for delayed start to full-time school were received for 
2019 and also for 2020? 

Hon SUE ELLERY: I will see if they can find it. I doubt that we will have it here. From what comes 
over my desk, I would say it is a handful, because some people write to me about it, but I do not 
have a number here and it would not be in these documents. 

Hon ALISON XAMON: I am happy to take that on notice. I am hoping that that data is at least being 
kept centrally. 

Hon SUE ELLERY: I do not know that it is, honourable member. I will certainly look. I can certainly 
get my office to check on the amount of people who have corresponded with me about it. If we 
keep it centrally, I will, but if it is kept at a school level, that is a big piece of work to try to collate 
that. I am not sure that we have the resources to do that. 

Hon ALISON XAMON: What I also wanted to know was basically the rate of approval, so comparing 
the parents who make that request and then the parents who are successful in that request. 

Hon SUE ELLERY: Yes. I do not know that we would collect that centrally. We can have a look. I might 
ask the department if they can think about a way in which we could do kind of a spot random sample 
to see if we can get a sense of it. I undertake to do the best I can to provide you with something; I 
am just not sure what is actually collated centrally. 

                                                           
2 A letter of clarification about this part of the transcript can be accessed on the committee webpage. 
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Hon ALISON XAMON: I just want to confirm that that decision is made at the school level; is that 
correct? 

Hon SUE ELLERY: Yes. Parents can sort of appeal it, take it up at a regional level and then — 

Hon ALISON XAMON: Would the regions have that data? 

Hon SUE ELLERY: They might. I will give you an undertaking that we will try to find whatever we can. 
I am just not sure what it is going to look like, but I will try to find what we can. 

Hon ALISON XAMON: Can I just ask: what guidance is given to principals in terms of making those 
individual assessments? 

Hon SUE ELLERY: There might be one of the officers who can talk about that, but basically each 
situation is judged on the merits of the particular circumstances. I am not sure if there is anyone 
who can talk to the kind of criteria and principles that apply when they are making those decisions. 

The CHAIR: While the department is checking on that, I just want to assign E8 to that collection of 
data, whatever form that will take. 

[Supplementary Information No E8.] 

Hon SUE ELLERY: I will get Mr Baxter to make some comments on that. 

Mr BAXTER: Thank you. The minister is quite correct: we do not have an overall collection process 
for that information through the centre or at the regions, for that matter. It is usually brought to the 
attention of the regional executive director if the parent wishes to pursue it beyond the 
conversations they have with the principal of the school and then, on occasions, I must admit, 
correspondence comes across my desk from parents. 

Hon ALISON XAMON: And mine.  

Mr BAXTER: I would certainly think that over the last number of years, it would not be in double 
figures where communication from parents has reached me. Where it does come, I will meet with 
parents individually and make connection back to the school. Many of the parents not wanting their 
children to go into compulsory-age schooling may have already had them in the kindergarten year 
as a non-compulsory year and on occasions they are looking for them to repeat that year. The 
conversation does obviously start with listening to the parent. They are the child’s first teacher; they 
know their children very, very well. Clearly, we do wish to keep children within a relevant peer group 
by way of age where possible. When those conversations come to me, they sometimes will go back 
to the school and we will see, if parties believe that it is in the best interests of the student, whether 
we can make a negotiation whereby the parents’ requests are met. However, the legislation does 
actually provide the authority for the principal to make those determinations. 

Hon SUE ELLERY: Can you make some comments about the kind of criteria the principal can apply?  

Mr BAXTER: Yes. Sometimes the issues will be around social maturity—a sense of dependence on 
the family. The real focus for the school will be getting the child to become more independent in 
working with a social group of peers, familiar in preparation for coming into a more formal schooling 
environment, which will begin in years 1 and 2. For kindergarten and preschool, while there is 
certainly a lot of learning that goes on, it is in a much less structured way than when the child moves 
into year 1. So, it is about trying to have a conversation with a parent where we are looking at not 
only the immediate issues that they are facing and how we might be able to support them to attend 
to those issues, but also actually the welfare and wellbeing of the child in future years as well. But 
those things generally do tend to be on a case-by-case basis, given the circumstances that different 
parents bring to that conversation. 
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Hon SUE ELLERY: I think, if I just add one more comment to that, it is worth bearing in mind the 
assessments that are done on the children when they go into that pre-primary year, whether that 
be on their speech development, all those sorts of things. Certainly, the thinking is that the longer 
you leave it to do that assessment and hook up that child and family with whatever therapies they 
might need, the harder we make it for that child to actually address whatever deficit is identified. 
So, I guess, if you want to call it a bias, there certainly is a bias towards getting the children into 
formal education and that compulsory year in the year that they turn five. There is a purpose for 
that. 

Hon ALISON XAMON: Thank you. I move on to the next question, which is again on page 368, 
“Significant Issues Impacting the Agency”, paragraph 1.6, “using evidence to drive decision-making 
at all levels of the system”. I suppose this is where I am going to cross-reference with the annual 
report, page 21, which talks about student wellbeing. I just wanted to ask: does the department 
collect and centrally collate data on the number of students that school staff develop wellbeing 
concerns about and the number of students who have identified mental health issues? 

Hon SUE ELLERY: I will get the director general or somebody else to make a specific comment on 
that in a moment. I will talk and just touch on some of the work that has been done that I know will 
be of interest to you, honourable member. There are three pieces of work that are kind of aligning 
at the same time. One is as a result of the DETECT survey partnership that we entered into with TKI 
as part of the COVID arrangements. They are doing a wellbeing survey now across I think it is 
79 schools, basically measuring wellbeing. 3 

At the same time, the Minister for Mental Health has announced some work that is being done on 
a framework for youth mental health in the Department of Education, and consultation will happen 
with Catholic Education and AISWA as well on that. That is kind of a 12-and-up policy. Then the other 
work that is occurring is between the three sectors in school education; that is, the director general 
from the Department of Education, Deb Sayce from Catholic Ed and Valerie Gould from AISWA are 
working on a mental health wellbeing–type project. What has been really interesting out of it is the 
school psychs from the three sectors have got together and are kind of talking about what kind of 
work they can do, knowing that, for many, it does not matter what sector you are in, those mental 
health issues are presenting in exactly the same way, and so looking at what can be done jointly, 
identifying gaps and working together on those. But I might get the director general to add some 
comments about student wellbeing as well.  

[8.10 pm] 

Hon ALISON XAMON: I wanted to know specifically whether data is held centrally about the number 
of students who might be deemed to be at risk in terms of mental health issues or wellbeing 
concerns. 

Ms RODGERS: There is no central collection of data in terms of students who have emerging or 
present mental health difficulties. Of course, we do have numbers in regard to SSEN disability SSEN 
behaviour and SSEN sensory. Those numbers are kept centrally, but in terms of the day to day — 

Hon ALISON XAMON: But, of course, they are a minority of students really in terms of the 
engagement once they get to SSEN. That is why I was asking more generally. 

Ms RODGERS: In terms of the students who turn up to school and present with mental health 
difficulties, there is no central record in regard to those students. 

Hon ALISON XAMON: Is there a reason why that is not kept centrally at all? 

                                                           
3 A letter of clarification about this part of the transcript can be accessed on the committee webpage. 
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Hon SUE ELLERY: It is the schools that will refer students on and the department’s first obligation is 
to education not to be providing mental health services. Having said that, of course, they employ 
school psychs but they will be referring on. So, at any given time—the honourable member would 
be aware of this—on a spectrum, there would be students turning up to student services in high 
schools on a continuum from low-level anxiety associated with hormones and adolescence through 
to serious mental health issues. The job of the schools and the job of the department is not to be 
running a mental health service, but it is to work with those other agencies that can assist. I take no 
issue with there not being one central point because that would be incredibly labour intensive, and 
I think we are much better positioned to work with the experts like TKI and others, who do all the 
research in this field and whom we rely on for the evidence base in what we can do at a school level. 
There are people like Donna Cross and there are all sorts of experts in this field doing fantastic work 
about youth mental health and its emergence as a far more serious issue than we contemplated it 
would be 20 years ago. That is the evidence that the department relies on, rather than being its own 
kind of source of data collection. I am just going to get some advice. 

Hon ALISON XAMON: Can I ask — 

The CHAIR: Last question, honourable member. 

Hon ALISON XAMON: Then I will just ask this last question after this? 

The CHAIR: You have had a significant amount of time. This is your last question. 

Hon ALISON XAMON: Thank you. It sort of flows on a little from what I was just asking. Page 369 
“Significant Issues Impacting the Agency”, paragraph 6 where you talk about autism spectrum 
disorder. Can I just ask: how many students in WA public schools have been identified as having 
autism? I am assuming you have those that have been identified as having autism. I said that very 
deliberately. If have you those figures, can I please have them for 2019 and 2020? 

Hon SUE ELLERY: You can. Those students with an individual disability allocation who have been 
identified as having a diagnosis on the autism spectrum disorder: 2019, 7 067; 2020, 8 072. 

Hon ALISON XAMON: That is what I thought. If the number is increasing, is it anticipated that it is 
going to continue to rise, either through improved diagnoses or something else? 

Hon SUE ELLERY: This is not our bailiwick, but all the health evidence is that, indeed, it is and that 
that in part is because early diagnosis is much more effective, encouraged and people are much 
more comfortable talking about autism and people are not afraid to seek a diagnosis when they 
might have been in the past. 

The CHAIR: That is your last question. 

Hon ALISON XAMON: I was just going to finish this point, if that is okay; just this one thing. In that 
case, because there is a projected increase, are there any new specialist programs being set up or 
any intention of looking into things like the use of therapy dogs in schools? 

Hon SUE ELLERY: There are a number of schools, and they are my favourite schools, that have 
therapy dogs. I do not know whether the member has been to Mount Lawley Senior High, but I 
highly recommend you go and meet Kyzer, the therapy dog there. There is not a program kind of 
department-wide around therapy dogs, but I will see if I can get you a note on the range of programs 
that we have in place across the autism spectrum because there are autism-specific specialist 
schools. I will see what I can find for you. 

Hon ALISON XAMON: I am happy to have them tabled if that is better for time. 

The CHAIR: Honourable member, we do not table.  
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Hon ALISON XAMON: So I am happy to have them put on notice. 

The CHAIR: We have to take them and assign status, so we will let the minister answer. 

Hon SUE ELLERY: In 2020, there are 16 specialist learning programs—eight primary and eight 
secondary. In 2019, there were five ed support centres that were providing early intensive 
intervention programs for autism. There is also the key support teacher model, which has specific 
training for teachers to bring their skills up to dealing with children on the autism spectrum. What I 
might do to assist the honourable member, because there is a lot of information here, I will take a 
supplementary to provide you with more information on what is available in public schools to assist 
students who have been diagnosed with autism.  

[Supplementary Information No E9.] 

The CHAIR: Honourable members, we will take a break about 8.30 or a bit before, depending on 
how long Hon Colin de Grussa takes with his set of questions. 

Hon SUE ELLERY: No pressure! 

Hon COLIN de GRUSSA: Turning to page 377, if we look at the asset investment program under 
“Land Acquisition”, almost halfway down the page we have got “General” and “Land for Primary 
Schools”. I am particularly interested in whether there is any future planning for acquisition of land 
for agricultural colleges. Is there a plan for expanding the footprint of those colleges at all down the 
track? 

Hon SUE ELLERY: I am advised there is no specific project in place. If there was a business case put 
for consideration, we would be happy to consider it. Often, the honourable member would be quite 
aware, you kind of have to act quickly if you want land adjacent to an ag college. Sometimes the 
processes of government do not move as quickly as the market, so sometimes that is a bit harder to 
achieve than we might like. 

Hon COLIN de GRUSSA: Turning that specifically now to Narrogin Ag, obviously some land has come 
up there. Is there a proposal to look at that? 

Hon SUE ELLERY: I did investigate that. I had a conversation with John Fischer about this this morning 
in my briefing for this session, and I said I would hand that question to him! I will get him to make 
some comments. But I do need to say that we were not able to act on that. There was a proposal 
put that was investigated, but we were not able to pursue that, but I will get Mr Fischer to make 
some comments about that as well. 

Mr FISCHER: As the minister said, the process of government sometimes acts against a quick 
response to land that comes available. With respect to Narrogin, there is some land adjacent to the 
school that has been on the market a number of times. We have certainly considered it not only in 
terms of the cost of it, but in terms of what it does bring to the capacity of the ag college in terms 
of the programs and the type of teaching and learning that would become available if that additional 
land was purchased. 

The estimate for that land is in excess of $2 million, as you know, so it is not money that we just 
have lying around. Generally, the approach has been to try to develop a business case that could be 
prepared and argued for that money and to do that in a timely way that can be addressed in the 
period that the land remains on the market. We continue to look at this, but it is a difficult process 
to get through in the time period. 

[8.20 pm] 
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Hon COLIN de GRUSSA: Thanks. In terms of the entire network of agricultural colleges, has there 
been a review, if you like, of any capacity constraints surrounding that network; and, if so, what has 
it found? 

Hon SUE ELLERY: I am not aware of one, but I will check. There is not a review of the network of ag 
colleges, but the member will be pleased, I am sure, to hear that we are putting in place the 
agricultural directorate within the department. I am pretty sure that that is the kind of work that 
that team will be looking at so that sector has, perhaps, a stronger voice inside the hierarchy of the 
department than it has had recently.  

Hon COLIN de GRUSSA: How many FTE staff are allocated to that directorate? 

Hon SUE ELLERY: I am not sure that that has happened yet. We have got two and we are planning 
to have a third.4 

Hon COLIN de GRUSSA: Thank you. I will change tack. Now we will move to page 369. We are talking 
item 9, which is the demand for online resources, lessons and collaboration. Specifically identified 
in there are constraints to the capacity of the network. I am just wondering, specifically in terms of 
the regional schools, what is being done in terms of enhancing the connectivity and bandwidth of 
those schools. 

Hon SUE ELLERY: The department is closely monitoring broadband service deployment across 
regional WA. You might recall, honourable member, last year I announced significant bandwidth 
upgrades across WA. All of that work has been completed now over 590 sites, and there are more 
than 650 schools that will benefit from that. That includes a significant number of regional schools. 
More than 150 have been upgraded or will be completed by the end of this year. More than 97 per 
cent of public schools across WA now have a fibre-optic connection. That means there are now only 
23 schools across WA, out of some 800, that are relying on satellite connections. Work is underway 
to assess the viability of how we might do that better, including working with Telstra to identify any 
changed circumstances that might make capacity more available. Four of the satellite schools that 
are currently undergoing feasibility studies and might be able to move to fibre are Useless Loop, 
Wangkatjungka, Muludja and Mount Margaret Remote Community Schools. 

For those schools that do not meet the current minimum user target of 100 kilobytes per second 
per user, the department is looking at alternative solutions through other retail providers. That 
might mean interim wireless or copper-based services until commercial grade becomes available. 
Since 2018, schools have also had the option of school-managed internet solutions, which allows 
them to procure additional low-cost consumer-grade internet services to supplement their 
bandwidth. Over 300 schools have that, but some have disconnected since we have increased 
bandwidth. The department has set a new target of a minimum of one megabit per second per user. 
It is ongoing. It is one of the biggest challenges, honourable member, I am sure you would be aware, 
that we face. COVID just highlighted how important it is. 

Hon COLIN de GRUSSA: Thanks, minister. Sticking with the IT aspect of item 9, which mentions 
Connect as well as online conferencing and so on, which we obviously had to use throughout COVID, 
the department has a number of different IT systems that teachers use. Some of those are parent 
facing, some student facing, and some only teacher facing. Things like Connect, Moodle, SEQTA, 
Ikon, Webex, SIS are a few examples. Are there duplications there? Surely there could be some 
rationalisation of those systems. I am looking at it from a perspective that a teacher has got to use 
all of those. 

                                                           
4 A letter of clarification about this part of the transcript can be accessed on the committee webpage. 
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Hon SUE ELLERY: I am advised that they are used for different purposes. Honourable member, you 
might be right: there may be room for rationalisation. I also suspect that over time different 
platforms have been added on to the system, but they do serve different purposes. I do not know if 
anyone can add any more to that. Jay, are you looking enthusiastic to speak about that? 

The CHAIR: He just moved, minister! 

Hon SUE ELLERY: I will ask Mr Peckitt to make some comments about that. 

Mr PECKITT: The platforms that we have in place currently, as the minister mentioned, are 
essentially for a number of different purposes. The school information system is essentially around 
recording attendance and medical information et cetera, and timetabling for students. Connect is 
really around communicating between teachers and parents. The Ikon system you mentioned is an 
internal tool for the department to talk to each other, so other staff can provide information to 
support principals and teachers. Essentially, they are serving different purposes. But, obviously, any 
opportunities that we have going forward to consolidate, we will look at that. 

Hon COLIN de GRUSSA: Thank you. Still on page 369—item 5. I was a bit interested in the discussion 
before with Hon Alison Xamon around mental health of our young people in school. Minister, you 
said that there is no central collection of numbers of students who are affected with mental health 
issues. Schools will obviously try to refer on to other agencies. How do we know what the demand 
is if we are not across the numbers? I have personal experience in this space; I think it is really 
difficult. Those services at that age—particularly when you reach that 16 or 17-year-old age group—
are almost impossible to find. Having some numbers around that, surely, has got to help. 

Hon SUE ELLERY: Every single school has access to school psychs. We have actually increased the 
number of school psychs over our term of government. It is the highest number of school psychs 
that have ever been in place. As I said, the DETECT piece of work is going to give us a good indication. 
It is a good selection of schools—a mix of schools—that were chosen to participate in that and I 
think that will give us a good sense of the size of the problem.  

In addition to that, the question might better be put to the Minister for Health. Child and adolescent 
mental health, for example, is where the referrals go. I would not be talking out of school in saying 
that I have had a discussion with the Minister for Mental Health about how we can make sure that 
our students are getting timely assistance through CAMHS. I think the point also has to be made, 
and honourable members would appreciate this, that sometimes the children of those families who 
most need to get to those appointments and to follow through with those referrals, because of the 
nature of what else might be going on in those families, are the ones who never get to those 
appointments. We can always do better in making sure that we follow up with that. 

I do have some numbers. In 2019, the school psych service records management unit registered and 
created 11 319 new student psychology files. There were 27 988 requests for service opened in the 
online database, and school psychs provided services to 24 590 individual students.  

Honourable member, I still stand by what I was saying before—that those will be the ones who have 
been referred on. That may not capture, if I can use the very untechnical term, the kind of low-level 
anxiety that a student might turn up to be — 

Hon COLIN de GRUSSA: Further in the continuum. Thanks, minister. 

The CHAIR: Honourable members, we may take a comfort break for approximately 15 minutes. 

Hearing suspended from 8.30 to 8.46 pm 

The CHAIR: Members, we are reconvening with the Department of Education. We will now go to 
Hon Pierre Yang. 
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Hon PIERRE YANG: Can I please ask a question in relation to page 370, paragraph 16, and an 
investment of $456 million. It is a record investment in school infrastructure under the McGowan 
government. In relation to the Langford area, which is near and dear to my heart, could you please 
outline some of the investment in that area? 

Hon SUE ELLERY: I am happy to, honourable member. As you point out, there has been significant 
infrastructure investment across the state in a couple of ways. In the maintenance spending we 
announced last year, $200 million, so every school across the state got some welcomed 
maintenance money. In addition, we made announcements around other infrastructure. Last year, 
I visited Brookman Primary School in that area with the member for Cannington. I went to their 
breakfast club. It was fantastic to see so many of the community who came along to that breakfast 
club. While I was there, the principal, who is a great principal, took the opportunity to show me the 
administration building, very deliberately, because it is small and old. I was delighted to announce 
that as part of our infrastructure spend, it is receiving $1.6 million for a new admin building. That 
work was completed early in October. 

Lynwood Senior High School is in that same area. Lynwood has been a school that has serviced some 
very vulnerable families for many years. While its neighbouring schools in Willetton and Rossmoyne 
have received a lot of infrastructure spend, Lynwood did not. They put a pitch to me very vigorously, 
so I was delighted to go to visit them as well and announce $18.3 million for construction of a new 
classroom block, new performing arts, new sports hall and refurbishment of some of their specialist 
classroom areas. 

Hon PIERRE YANG: Thank you, minister. I do agree with you that Brookman Primary and Lynwood 
Senior High School are very good schools for the community. 

I am going to move on and refer to page 376 in relation to the line item “Investing in Science”, which 
indicates $12 million for the McGowan government’s commitment to STEM in schools. Can the 
minister please provide an update on the science labs commitment during the last election? 

Hon SUE ELLERY: This was an election commitment based on the idea that if you provide authentic 
learning environments in primary schools, you will encourage more students to take up science and 
STEM subjects, in particular in secondary schools. I am pleased to say that 181 of the 200 science 
labs have now been completed in those primary schools. 

I think it is interesting to note that this policy came about because I visited the science teacher at 
Rostrata Primary School back in 2014 or 2015, I think. He had just won the Prime Minister’s science 
teacher of the year award. He used his $50 000 winnings to convert an empty classroom at that 
school into a science lab. He had white lab coats ranging from tiny sizes all the way up to year 6s. 
They had regular Skype conversations with NASA, 3D printers and all the equipment that you would 
expect to see in a secondary school science lab. For many primary schools, science was done by the 
teacher going to the general storage area, getting the plastic tubs full of science equipment and 
taking them either into a wet area or to their general classroom. Actually having authentic learning 
spaces to encourage more students to do STEM was an important and deliberate election 
commitment, and I am glad to say we have nearly completed the 200.  

Hon Dr SALLY TALBOT: I have two very brief questions, if I may. I refer to page 370. It is one of the 
numbers under “Significant Issues Impacting the Agency”; it is point 15. It mentions a figure of 
$489.3 million for capital projects across WA schools. I wondered whether you could give me an 
update to how that money is being spent across the south west, and in particular in Collie–Preston. 

Hon SUE ELLERY: Again, as part of the $200 million maintenance blitz in October last year, the south 
west area received $13 million, and $3.2 million of that went to schools in Collie–Preston. There was 
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$760 000-odd for Australind Senior High School, $500 000 for Donnybrook and $313 000 for 
Fairview Primary School. Australind senior high also received money in the recovery plan—
$15 million for a new classroom block. That will help the school manage its predicted enrolment 
growth, but it will also include specialist classrooms for design and technology and STEM, and it will 
include relocating the dental therapy facility onto the primary school site. There is Newton Moore 
Senior High School in the Bunbury area in the south west as well. I opened their new $3 million 
STEM building. At Eaton Community College there is $5 million for new science classrooms, and, of 
course, there is $7.5 million for the new facilities at Collie Senior High School. Collie Senior High 
School’s STEM facilities now match anywhere in Western Australia. They are outstanding. 

Hon Dr SALLY TALBOT: If I may just ask you to go to page 377. In the works in progress list, I am 
intrigued by the ember screens. I see we have nearly $1.4 million this year out of a total of 
$3.4 million being spent. Can you tell me whether there are any schools in the south west that will 
receive funding for ember screens? 

Hon SUE ELLERY: Yes, I can. This is part of the bushfire mitigation strategies at our schools. There 
are some 164 schools they got additional money in 2018–19 and 12 in 2019–20. This is for the 
installation of screens on evaporative air coolers. Those honourable members who do not live in the 
country would still be aware that when there is a bushfire warning and it comes across the radio, 
you are told to turn off your evaporative air-conditioning units, and that is because through those 
embers can spread and be projected up in the head of the fire, depending on the conditions. The 
installation of ember screens to prevent that started under the previous government in 2011 and 
was identified in 2011 as a key issue. Vasse Primary School has been identified as part of that 
program. 

Hon AARON STONEHOUSE: My question relates to page 538. Under the details of control grants 
and subsidies there is mention of a Respectful Relationships program. 

Hon SUE ELLERY: Honourable member, can I just check your page number. If you are going off the 
electronic version, that will be different to the hard copy. 

Hon AARON STONEHOUSE: I am well aware. That is the page number printed on the page, as 
opposed to the PDF page number, if that helps. It is budget paper No 2, volume 2, page 538. 
Respectful Relationships is a program administered by Department of Communities, I believe, but it 
is obviously targeted towards schools and teachers, and it is a utility or a resource for teachers. First 
of all, I guess I will just clarify—you can probably indicate whether this is true or not—that that 
program was initially a pilot program. It was due to end in July. I assume it has been renewed 
because it appears in the budget over the forward estimates. 

Hon SUE ELLERY: Yes. 

Hon AARON STONEHOUSE: That is great. Are there other programs similar to this aimed at 
addressing the causes of domestic violence at that developmental stage in children? Are there other 
programs similar to this? 

Hon SUE ELLERY: I will have to get some advice on that. I am not aware of any that specifically 
address domestic violence, which is why we went with the Respectful Relationships program. It is 
the case that, for example, the women’s council on prevention of family and domestic violence has 
worked closely with schools over the years. I know that some of the women’s refuges in the south 
east suburbs of Perth have worked closely with their local schools. I am also aware of the program, 
probably going back 10 years now, where a Scotch College student did a program across a range of 
schools in metropolitan Perth trying to raise awareness of the issue by sort of doing it peer to peer, 
so student to student. There is nothing that we are aware of in terms of any other curriculum 
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material on domestic violence. There is a general provision in the curriculum around health and 
wellbeing, and that is, for example, where you would get taught sex education stuff and the whole 
range of things in there. That can touch on those issues, but in terms of a piece of work that fits with 
the curriculum, Respectful Relationships is the one that is well regarded. 

Hon AARON STONEHOUSE: Is that program culturally appropriate for Indigenous students? 

Hon SUE ELLERY: That is a good question. I will see whether anybody can give me any more detail 
about whether there are any elements. It is being delivered at Kalumburu, and they have a bespoke 
program, so that is something that obviously has been adapted to meet their cultural requirements.  

That program is still operating now. It is the case that many of the Aboriginal community-controlled 
organisations work in schools in their respective communities around the issue of family and 
domestic violence, in particular. I am sure that if the honourable member has travelled the state, 
he will have seen the Aboriginal Medical Service’s kind of material in communities around family 
and domestic violence. I can advise that Respectful Relationships was specifically adapted for 
Kalumburu. That program is still happening now, I am told, and there will be learnings out of that 
about how we might adapt it to be more culturally appropriate for Aboriginal students in particular.  

[9.00 pm] 

Hon AARON STONEHOUSE: That is great to hear. I would hope so. It is good to see that there is a 
specific line item trying to address these issues. I am just mindful of the fact that there is one 
particular group that is disproportionately over-represented — 

Hon SUE ELLERY: Absolutely. 

Hon AARON STONEHOUSE: — as victims of domestic violence, and by extension a particular group 
that is over-represented as their abusers. So we definitely want to have our resources aimed 
towards addressing that appropriately, and in a language and in a mode of communication that 
those groups might understand and that might be effective in addressing those problem where they 
exist most prominently.  

Hon SUE ELLERY: If I can add, honourable member, the program itself is a kind of teach the 
teacher/train the trainer-type program. The curriculum is delivered in school by teachers in the 
school. In the case of Kalumburu, for example, Indigenous people working in that school will be a 
critical part of delivering the program. 

Hon AARON STONEHOUSE: That was my takeaway, that it is, as the minister says, teach the teacher, 
and then the teacher can adapt that into their classwork. Just one last question on that, the trial 
that was undertaken, the pilot program, was optional; it was opt-in. Is it still the case with Respectful 
Relationships that it is opt-in? 

Hon SUE ELLERY: Yes. It is not mandatory, if that is what the member is suggesting.  

Hon AARON STONEHOUSE: I just wanted to know whether that was still the case. Thank you. 

Hon TJORN SIBMA: I might start with the “Details of Controlled Grants and Subsidies” line items. 
That carries on a bit, I think, from where Hon Aaron Stonehouse was heading.  

Hon SUE ELLERY: Sorry, which page are you at, honourable member? 

Hon TJORN SIBMA: Sorry, minister. It is budget paper No 2, page 382. Among the grants and 
subsidies recognised is a line item called “Other”. “Other” has quite a bit going on in it, one might 
suggest, with at least $9 million to be spent this year and close to $9 million over the estimates. I 
wonder whether the minister might be in a position to provide further granularity in respect to the 
“Other” column—“programmatic specificity”, I think, as a Prime Minister once referred to it. 
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Hon SUE ELLERY: Programmatic specificity, to all you 7.30 viewers. Yes, I can, honourable member. 
I can give the member a list. For children and young people with disability, non-government sector 
support, for 2019–20, that is $1.6 million. There is our contribution to the Education Council, which 
is the body that all education ministers from around Australia go to; we all have to pay for our sins 
by participating in that. Let us hope they do not read Hansard. ACARA, which is the national 
curriculum body, so it is the national equivalent of SCSA, although SCSA is much better, is 
$1.3 million. The school sporting programs is $543 000. There is a raised school leaving age—that is 
year 11 and 12—participation program, $482 000. The WA Education Association—someone will 
tell me what that is—is $379 000.5 The Literature Centre in Fremantle is $320 000. Teach for 
Australia, which is a program the member may be familiar with, is $371 000. Community 
kindergartens is $300 000. Follow the Dream, which is a program for Indigenous students, is 
$241 000. Delivery of the Centre for Families programs for deaf and hard-of-hearing children and 
their families is $220 000. I am told that other grants with minor values is $1.176 million. 

Hon TJORN SIBMA: Thank you. It is always nice to get a bit of insight into those issues.  

I refer next, taking up on the observations made by our parliamentary colleague Hon Pierre Yang, 
to the COVID-19 WA recovery plan on pages 378 and 379 of the budget papers. I want to understand 
precisely the ramifications. There are two bits going on here. The first is what is the ordinary process 
that the department and the minister go through in order to determine which new works will occur 
in any financial year and what the scope of those works will be? I presume this is a budget cabinet 
exercise. How was it different this year compared with other years? 

Hon SUE ELLERY: I guess that this year, there was additional capacity. That is what it was really 
about. The department has always got a list of schools that need work done. It is no secret now that 
more than 50 per cent of our schools are more than 50 years old, and of course we have schools 
from the top of Western Australia to the bottom of Western Australia and from the coast into the 
desert. It is no mean feat to keep up with making sure that those facilities are up to date. There is a 
normal kind of process by which schools—what do we call it? It used to be the building condition 
assessment. There is a process whereby, independently, visits go to schools and they rank the kind 
of order of things that need to be addressed at a particular school. It is common. The department 
will send someone out. If a particular P&C were to write to the minister—there is nothing new about 
this—or the chair of the school board were to write to the minister and say we are very concerned 
about whatever in our school, the department would send somebody out to do an investigation and 
assess the degree of need, if you like. That is the normal process. In the recovery period, it was a 
combination of schools that because of either enrolment pressures or age, or a combination of 
enrolment pressures and age, had particular issues that needed to be addressed. I would like to tell 
the member that there was some kind of neat criteria, but it was a combination of those things 
where need was identified. 

Hon TJORN SIBMA: What I am attempting to discern, minister, is that effectively when we have the 
asset investment program scope, it all totals up at the end. The totals are actually, to be perfectly 
frank, similar year-on-year compared with previous governments. What I would like to discern is 
with these budget papers, the total cost of the asset investment program on page 380 for 2020–21 
is $456 million. It is hard to add it up as I go, but would the minister be able to identify for me, 
please, what proportion of new works comprise or contribute to that sum total there?  

Obviously, if you exclude the works in progress dimension, completed works have no bearing, but 
the new works composition of that $456 million figure would be helpful.  

                                                           
5 A letter of clarification about this part of the transcript can be accessed on the committee webpage. 
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[9.10 pm] 

Hon SUE ELLERY: If you go to page 378, under “New Works”, it is $55 million for 2020–21.6  

Hon TJORN SIBMA: So it is $55 million of the $456 million total. Might I ask, on indulgence, what 
the comparison figure was for the previous budget year?  

Hon SUE ELLERY: You can ask that. While my advisers are finding that, honourable member, if you 
have got other questions, I might come back with that.  

Hon TJORN SIBMA: Yes, I do. I discern, again back to that “Total Cost of Asset Investment Program” 
line on page 380, that there is obviously a lot of activity programmed in for the subsequent financial 
year and the year after that. That seems to be the difference here, that there is obviously a bring 
forward of expenditure.  

Hon SUE ELLERY: Honourable member, a pipeline of work is what we want to create.  

Hon TJORN SIBMA: A pipeline of work. This leads to the question, because there is obviously an 
education need and a facilities need, and I am not suggesting otherwise, but obviously part of the 
government’s recovery plan is that there is an economic imperative. What I am trying to figure out 
is how responsive, perhaps, your capital works program is. I put it to you this way, because in a 
previous hearing with the Treasury department—they are dealing obviously with stimulating the 
residential construction centre. It is not peaks and troughs, it is actually quite volatile movements 
programmed in, so there is probably a 13.5 per cent increase in investment this year, but a 
17.5 per cent or thereabouts decline the following year. I am wondering whether or not there is 
scope within your capital works programs to make some adjustment, because I am actually 
concerned about industry sectors going through these volatile shifts in activity and that activity or 
their industry circumstances are actually being exacerbated by government pump fright, with every 
best intention. I am concerned about whether or not we have hit this with too blunt an instrument 
and whether or not a capital works program of the scope that you are planning here—how adaptive 
it is, and whether or not you need to bring everything forward or whether or not you would review 
this program perhaps on a six-monthly basis.  

Hon SUE ELLERY: We will certainly be reviewing it very regularly. But it is the case that the nature 
of the work is that, perhaps unlike the residential housing sector, where it is all the same work, this 
work is of different sizes and different scale. There are some projects that are much smaller than 
others. It is also quite deliberately a stimulus measure as well. It is also about making sure that there 
are jobs available across Western Australia so that there is work for everyone across Western 
Australia. It is also about making sure that there is work going on where apprentices and trainees 
can be taken on. That is quite deliberate as well. But the nature of the work can be packaged out, 
packaged in, packaged up and packaged down. It is flexible enough to do that in the nature of the 
work in these projects.  

Hon TJORN SIBMA: Thank you for that. As that answer is still coming, perhaps I will ask my next one, 
Chair, if I might. 

The CHAIR: Just a minute.  

Hon SUE ELLERY: I am advised it is about $57 million for 2019–20 in new works.  

Hon TJORN SIBMA: Essentially, the new works composition remains unchanged year on year. Is that 
a fair assessment?  

                                                           
6 A letter of clarification about this part of the transcript can be accessed on the committee webpage. 
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Hon SUE ELLERY: I will ask Mr Peckitt to talk about that, because the difference between previous 
years and this budget is the ongoing money in the out years.  

Mr PECKITT: The amount I referred to is the new works in the 2019–20 financial year. Most of this 
recovery funding is further out in other financial years across the forward estimates. As you would 
appreciate, in the initial phase of a new building or refurbishment there is work around scope, 
architect et cetera when the cost is generally quite low, and then it builds after that once you are in 
construction. That is why it is profiled towards the end.  

Hon TJORN SIBMA: I understand that, but it may well be that the full execution of this plan might 
take place after we have got an effective vaccine for COVID-19 and it would not be designated as a 
COVID-19 response plan. I live in hope. 

Hon SUE ELLERY: It could be, but honourable member, it is quite unashamedly and deliberately part 
of the stimulus package, and part of the stimulus package is giving people confidence.  

Hon TJORN SIBMA: Look, I appreciate that.  

I had little luck, minister, in the previous hearing, trying to elicit some information around a 
particular aspect of the Perth City Deal. I know that is largely driven by the Minister for Planning, 
nevertheless it involves a not insignificant relocation of university campuses in the CBD. I am trying 
to get an insight into the department’s involvement in that particular plan and whether or not there 
are any sort of obligations or expectations on particularly Curtin, ECU and Murdoch universities in 
terms of reaching particular international student attraction and retention thresholds, if that is just 
something you would like to comment on.  

Hon SUE ELLERY: Yes, I am happy to. I am not sure I am going to make you particularly happy though. 
I am aware, but it is not driven by my agency, so as minister for education, I am aware of some of 
the work that is going on, but you would need to put those questions to the relevant minister.  

Hon TJORN SIBMA: Would you be prepared to take a question on the international education 
market segment? 

Hon SUE ELLERY: I can talk about international education.  

Hon TJORN SIBMA: That is great. Obviously, notwithstanding the current circumstances, is the 
department potentially in partnership with some of the universities thinking about how you would 
actually reintroduce or reopen that particular market in a COVID-19-safe way; and, if so, what do 
you need to do to make that effective?  

Hon SUE ELLERY: I will make some comments. It is not driven by this department. I assist the 
Premier, because it is driven out of JTSI. I can give you some commentary; I am happy to do that, 
even though it will not technically reside in these budget papers. Working through StudyPerth in 
particular, and then JTSI has established an international education, I think they call it, advisory 
group. For example, I attended a board meeting of StudyPerth maybe a month ago and I asked them 
to do what I describe as scenario planning. If the international border came down on day X, how 
many weeks would each university need to get residential facilities available for how many students 
and would there be certain markets, certain countries that would be, if you like, “cleaner” than 
others, in terms of the virus—those sorts of scenario planning. JTSI is leading that work with a 
broader advisory group than sits on StudyPerth. The JTSI advisory group also has, for example, 
tourism, the airports and other people on that. People are working on, I guess, scenarios and if this 
set of variables happened, we would need this amount of time to do X. If this set of variables 
happened, we would need this amount of time to do Y. I have to say the Prime Minister, who only 
a few months ago was enthusiastically encouraging the states to contemplate bringing in 
international students, has significantly changed his language since the last national cabinet meeting 
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and is now saying, “Australians coming home first before international students”. Minister Tehan, 
who I was talking to today actually about some other matters, has been using the same language. I 
think it will still be some time away before we see the international borders come down for 
international students, but government is working with the sector on scenario planning. 

[9.20 pm] 

Hon DONNA FARAGHER: I refer to page 368 and “Revisions to Royalties for Regions Program” under 
“Other”. Can you explain the quite significant increase there in the forward estimates? 

Hon SUE ELLERY: Are you asking for what is captured in that? 

Hon DONNA FARAGHER: Yes, including through the forward estimates. 

Hon SUE ELLERY: There are the regional workers’ incentive allowances, which is $54 000 for 2020–
21, 2021–22 and 2022–23, and $3.6 million 2023–24. There is the Kimberley schools project, which 
is $760 000 in 2020–21, $4.8 million in 2021–22, $4.5 million in 2022–23, and no allocation in 2023–
24. Pilbara partnerships, $413 000 in 2020–21, $225 000 in 2021–22, and the fourth component of 
that is accounting and cash flow adjustments. The regional workers’ incentive district allowance was 
adjusted following the 2019 census, and that resulted in an increase of some $54 000. Funding for 
the Kimberley schools project was re-profiled in 2019–20, extending the project by another two 
years because we wanted to make sure we had enough schools participating in that. Pilbara 
partnerships is around a mobility strategy project providing case management for transient Martu 
students. The member might be aware that there was, particularly around Newman, an issue with 
Martu students moving in and out, not necessarily re-engaging with education, and sometimes 
being caught up in socially dysfunctional activity in the town, so it is trying to address those sorts of 
issues. 

Hon DONNA FARAGHER: I turn to page 372. This actually relates to district high schools, so I am 
going to use it under the service of “Efficiency Indicators”. Am I right in understanding that you have 
asked the director general to undertake a review of the funding arrangements for district high 
schools? 

Hon SUE ELLERY: No. I have asked the School Curriculum and Standards Authority to look at better 
resourcing for district high schools because they are dealing with multi-age classrooms. That was a 
direct request from the association, and that work has started. I know that SCSA has met with James 
from the association and they are doing some work on that. 

Hon DONNA FARAGHER: Would SCSA be able to provide an update as to what they are actually 
doing? 

Hon SUE ELLERY: I will ask Mr Blagaich to answer that question. 

Mr BLAGAICH: Thanks very much for the question. Over the course of the past year we have been 
working closely with the association. As you would be aware, the curriculum in Western Australia is 
defined in yearlong units so that we are able to define the learning that a child should have, given 
that all conditions have been met—they are well fed, they are attending, and everything is good at 
home. In district high schools, but also in lots of our primary schools, multi-age group classes are 
just the way we do things, often for pedagogical reasons, depending on how groupings go. We are 
developing programs that will support teachers to make decisions around how to combine the 
content from different yearlong programs to find the common connections and to get some 
template work going. We have run some workshops with district high schools, and those are going 
to be expanded. We will be working with statewide services so that we can actually expand the 
number of people that can deliver these. Equally, we are in the process of reviewing the Australian 
curriculum. We are trying to make sure that we hold the line that has been agreed to, which is about 
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decluttering and reduction so that we can make things simpler, particularly for primary teachers. In 
the secondary space, and often at district high schools, you do not necessarily always have 
specialists located there. We are trying to find opportunities where we can provide moderation 
activities so that a teacher who might be teaching in Pingelly might be able to work with a teacher 
who is teaching in Quairading, even though they are teaching science, to have a look at how they 
can compare the student work based out of the programming tools we have. This is ongoing work 
that we will be undertaking over the course of the coming year, and we have agreed that we will be 
coming back through to the president of the District High Schools Association, and working closely 
with statewide services to see if we can expand that support. 

Hon DONNA FARAGHER: Whilst we are on district high schools, with regard to your commitment 
on science classrooms, were district high schools eligible? 

Hon SUE ELLERY: No, they were not, and that is one of the issues that the association raised with 
me. It is not because we deliberately excluded them in the policy; because the policy referred to 
primary schools, the way that it was implemented, the district high schools did not neatly fit the 
definition of a primary school. The District High Schools Association raised with me their concern, 
and I think the principals’ associations might have raised it as well, that district high schools miss 
out on specialist funding grants that are not neatly directed to DHSs. I asked the department to have 
a look at the programs they had missed out on, and that was the only one. As a result of that, I have 
asked the department to ensure that district high schools are not precluded from those sorts of 
grants. The thinking at the time as to why district high schools would not be eligible is because they 
have a high school component. High schools have science labs, but it is just not necessarily the case 
that the curriculum for the primary school age children is taught to them in those science labs. 

Hon DONNA FARAGHER: Thank you. I turn to page 374 whilst we are talking about SCSA. I am just 
seeking some clarity. There was a review of special examination arrangements for ATAR students, 
and I know that that review was done, I think, last year. Can you confirm whether the changed 
arrangements were put in place this year? 

Hon SUE ELLERY: For 2020 there were 747 candidates with approved special examination 
arrangements who sat a total of 2 918 examinations. Of those, 24 candidates sat 79 written exams 
in 17 courses at seven special examination centres in the metro area. Of the 747 candidates with 
special examination arrangements, 723 sat their exams with their main cohort or in an alternative 
room at the centre with their main cohort.  

Hon DONNA FARAGHER: That was one of the main issues that has been previously raised with me, 
so there has been that change? 

Hon SUE ELLERY: Yes. 

Hon DONNA FARAGHER: Okay; that is a good thing. 

Hon SUE ELLERY: And raised with me, I might say. My cousin kept ringing me and complaining, so I 
spoke to the CEO of SCSA. 

[9.30 pm] 

Hon DONNA FARAGHER: A good outcome for everyone, then, minister! Okay, thank you. If I could 
please go to page 385 and the reference to “Agricultural Colleges”. I am going to ask a question with 
regard to the agricultural farm provisions trust fund. Can the minister advise how much additional 
funding is expected to be received by the department through that additional intake of this fund 
that the government implemented this year—sorry, that you implemented previously, but I am 
asking for this year? 
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Hon SUE ELLERY: Yes, so in 2019–20, it was $432 000; and an estimated $387 000 in 2020–21. 

Hon DONNA FARAGHER: Thank you. Minister, this was one of the policies that was implemented as 
part of the budget repair measures in 2017. I recall in previous questions when I have asked this, 
you have said that you would look at it again. Are you reviewing this measure and indicating that 
you might remove it at some stage? 

Hon SUE ELLERY: Yes, so what I have said to the good gentlemen of CAAC, which is the advisory 
body, is that it will be reviewed at the end of the budget repair period, which, if you do your numbers 
backwards to when the measure was announced, would be very soon. It is not reflected in this 
budget, but it may be in future budgets. 

Hon DONNA FARAGHER: Right; okay. 

Hon SUE ELLERY: I am not telling you anything I have not told them. 

Hon DONNA FARAGHER: Okay. I will just reaffirm what you have told them, then. All right. If I can 
go to page 368—sorry, I am moving back and forth a little bit now—line item 3 relates to STEM and 
Teach for Australia. Are you able to advise the total number of STEM teachers who have been 
recruited through Teach for Australia in the years 2019 and 2020? 

Hon SUE ELLERY: I am sure I can. In 2020—they call them associates—35 associates started at 22 
public schools, and two withdrew. As at 30 October this year, 33 are in their first year and employed 
at 21 schools, including 15 in 11 non-metro schools. Did you ask me to go back as well? 

Hon DONNA FARAGHER: Yes. 

Hon SUE ELLERY: In 2019, 48 associates commenced at 24 public schools and five subsequently 
withdrew. At 29 October, 43 of those are in their second year and employed at 21 schools, including 
13 at six non-metro schools. Did you want me to go further back? 

Hon DONNA FARAGHER: No, that is okay. Could I just clarify, with regard to those that you were 
referring to, are they all related to STEM? I would have thought they might be across the board. It 
is just that the line item refers to Teach for Australia and STEM all in the same spot. 

Hon SUE ELLERY: Yes. I do not have the breakdown here. I am happy to take it as a supplementary 
and see if I can get that. 

Hon DONNA FARAGHER: I think it would be helpful for us to have some clarity, if we could just do 
2019 and 2020, with regard to the Teach for Australia persons, if I might put it that way — 

Hon SUE ELLERY: Associates, they are called. 

Hon DONNA FARAGHER: — associates, and then I suppose what area they fall within, that would 
be helpful. 

Hon SUE ELLERY: If we can get that, which I am sure we can, we will. 

[Supplementary Information No E10.] 

Hon DONNA FARAGHER: Thank you. On that same item, there is reference to specialist mentoring. 
Can you provide me with a bit more detail? 

Hon SUE ELLERY: Where are you looking? 

Hon DONNA FARAGHER: That same page—page 368, paragraph 3, under “Significant Issues 
Impacting the Agency”, in that same paragraph where it refers to Teach for Australia, it also refers 
to specialist mentoring hubs. 

Hon SUE ELLERY: I do not have any detailed information here, which is disappointing to me, but I 
will take that as a supplementary. 
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The CHAIR: That is E11.  

Hon DONNA FARAGHER: Perhaps if I could—because I am intrigued that we do not know anything 
about it, minister. 

Hon SUE ELLERY: Yes, so am I. 

Hon DONNA FARAGHER: Maybe I could ask as part of that supplementary information, I am keen 
to understand how many of these specialist mentoring hubs are actually in operation, if they are in 
operation. I suppose that is the main thing, and just some more detail. I am just a little surprised it 
is in the budget papers and we cannot — 

Hon SUE ELLERY: Me, too. No, I cannot get it, and I apologise to the committee for not having that, 
but I will take that as a supplementary. 

Hon DONNA FARAGHER: Okay; if we could, and then I suppose, just to add to it, there is a reference 
here to offering high-performing pre-service teachers additional support. I suppose I would be keen 
to understand how many pre-service teachers have received support. 

The CHAIR: Okay, it is all about mentoring, so we will put it all in the one. 

Hon DONNA FARAGHER: If I could ask, on page 368, still on that same page, in the previous 
paragraph, about paragraph 2, “attraction and retention strategies”. I appreciate there might be a 
whole range of attraction and retention strategies, but I am just wondering if the minister can 
provide a bit more detail on the current strategies that are being utilised by the department. 

Hon SUE ELLERY: Yes, I can. 

Hon DONNA FARAGHER: In answering that, just to save some time, whether or not any have specific 
focus with regard to regional and remote areas as well. 

[9.40 pm] 

Hon SUE ELLERY: Honourable member, you will be pleased to know that we have found information 
about your previous question. 

Hon DONNA FARAGHER: Marvellous. 

Hon SUE ELLERY: So I am going to provide you with that now while the officers find the information 
about attraction and retention. There are 12 pre-service specialist school hubs. There are 
memorandums of understanding with those 12 schools or networks of schools to act as regional 
hubs. Each school is being provided with a $15 000 cash grant, so in addition to working with a 
dedicated classroom mentor, the hubs offer pre-service teachers a comprehensive practicum by 
providing access to a range of additional support and mentoring programs. Just as an aside, it might 
be of interest to the member—I was just advised the other day—I think we are the only state in 
Australia during the COVID pandemic this year that was able to proceed with our pre-service 
placement of teachers. The overall aim is improving teaching and learning skills and employability 
prospects so the kind of additional professional learning in classroom that they would get is 
classroom management, Aboriginal education and, in the case of metropolitan hubs, they would get 
that in STEM. The hubs are in Broome; Port Hedland; Kalgoorlie; Bunbury, secondary only; 
Geraldton; Narrogin, Merredin; Northam; Carine; Ashdale; Melville; and Comet Bay. The project, I 
am advised, is expanding and will deliver more outcomes and programs from late 2020, and that 
includes trying to establish specialist mentoring schools statewide and supporting Aboriginal people 
to commence teaching qualifications.7 

                                                           
7 A letter of clarification about this part of the transcript can be accessed on the committee webpage. 
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Hon DONNA FARAGHER: Can I just clarify; with regard to these specialist mentoring hubs; that is 
for an across the board; it is not just relating to STEM? 

Hon SUE ELLERY: That is correct; the metropolitan ones are in STEM. 

Hon DONNA FARAGHER: It is just the way it is worded. As you can appreciate here, the paragraph 
seems to suggest it relates to STEM, so you are saying it is across the board. 

Hon SUE ELLERY: Yes, but the metropolitan ones are in STEM. With respect to attraction and 
retention, there are a range of things in place. There is the professional practice project, which 
started this year, to increase the quality, supply of and support for pre-service teachers, particularly 
focusing on regional and remote schools and STEM. It offers a range of incentives, including funding 
for pre-service teachers and provides coordination between schools, university and the department. 
As I said, this guaranteed that all final year pre-service teachers got their prac during COVID.  

Last year, in 2019, that project supported 120 pre-service teachers who did their prac in regional 
schools through a special induction program, school visits that included classroom observations, 
coaching and some funding for access to travel allowances and stipends. This year, 147 pre-service 
teachers will have been directly supported to undertake a rural or remote prac across the regions 
and the LEAP program, which has been in place for a while now, serves as both an attraction and 
retention strategy. It offers teachers the opportunity to increase their capacity to teach in specialist 
learning areas by undertaking post-graduate certificates of education or participating in short 
courses. In 2019, 233 teachers undertook that training, including 181 in STEM, and the LEAP 
program received additional funding to increase efforts on supplementing the supply of secondary 
teachers. New courses have been procured to offer training in secondary STEM, English, humanities 
and social sciences. The remote teaching service induction program was developed to provide 
information and training specific to the remote teaching service. I am too tired now; what is the 
word for when you use insider language? Jargon. Successful onboarding is seen to increase the 
likelihood of retention—I have no idea what successful onboarding is—for teachers considering a 
position in the remote teaching service, knowing that they will be fully inducted prior to taking up 
their position. That would appear to be basic commonsense, but it has not always been the case.  

The remote connection program is a retention and workforce mobility strategy to enable teachers 
and school leaders to experience living and working in the remote teaching service, and that is aimed 
at increasing the number of applications from experienced educators to improve the outcomes for 
students in remote communities. That is one of the issues that is an ongoing one for remotes, but 
even not-so-remote regional areas. I did a video conference yesterday with Kondinin Primary School 
P&C people. It is a small school and they are concerned about the kind of turnover in teachers whom 
they get who stay a very short while, and they worry about the continuity of education in their 
school. It is an ongoing issue. 

The CHAIR: Two things: honourable member, I suspect that the information regarding the 
mentoring that we took as supplementary, we probably do not need that, so we will withdraw that. 
This is your last question, so make it quick. 

Hon DONNA FARAGHER: All right. On page 376, under “WA Recovery Plan”, paragraph 31 relating 
to Bob Hawke College. I am going to ask two questions in one. Part A: I am seeking student 
enrolment projections—and I am happy for you to take this as supplementary information—for the 
years 2020–21, 2021–22, 2022–23, 2023–24 and 2025. 

Hon SUE ELLERY: I do not have that here so I will take that as supplementary. 
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Hon DONNA FARAGHER: If you could. I am seeking some further detail as to whether any formal 
arrangements have been put in place regarding community use of the oval by students for 
recreational and sporting activities outside of school hours. 

Hon SUE ELLERY: Outside of school hours will be subject to an agreement with the City of Subiaco. 
School will have priority of access until I think it is 4.00 pm. So the school will have priority of access 
until that time. If that is incorrect, we will correct it. Access to the community is subject to an 
agreement with the City of Subiaco, which I do not think is finalised yet, so that is subject to ongoing 
negotiations. The kind of hierarchy, if you like, is school first, community second. 

Hon DONNA FARAGHER: Even after four o’clock? After four o’clock is definitely community use? 

Hon SUE ELLERY: I mean hierarchy in a sense that it is school — 

Hon DONNA FARAGHER: Between school hours? 

Hon SUE ELLERY: Yes. 

The CHAIR: We will take the enrolment projections for Bob Hawke College as E11. 

[Supplementary Information No E11.] 

Hon ALISON XAMON: I want to refer to the annual report, page 17, specifically, the 1 012 students 
whose whereabouts were unknown. What I would like to ask, please, is: of those students, how 
many were in the child protection system? It might be part of this question. I want to know how 
many were involved with the youth justice system. Obviously, if they are in Banksia Hill, their 
whereabouts are known. I want to see the correlation between the 1 012 students and whether 
they are caught up in the youth justice system. Do you have that? 

Hon SUE ELLERY: No. I do not have here the number of those who are in the care of Child Protection. 
I do not have those who are engaged in the police justice system and I do not know that I would be 
able to get that. 

Hon ALISON XAMON: That information is not kept across departments at all? 

Hon SUE ELLERY: We know if a child enrolled in one of the public schools is in the care of Child 
Protection. Yes, I will be able to get that but justice I will not necessarily be able to get. I do think on 
this there is a significant improvement in the number of students whose whereabouts are not 
known.  

[9.50 pm] 

Hon ALISON XAMON: It says from 1 087 to 1 012, so there is a marginal improvement. I am still keen 
to know how many of those children are actually in the care of Child Protection. 

Hon SUE ELLERY: I said I can provide that. 

Hon ALISON XAMON: Thank you. 

[Supplementary Information No E12.] 

Hon ALISON XAMON: Again, on the annual report—page 35, regarding the Kimberley juvenile 
justice strategy and the alternative education program. Can I just ask: who is running that program, 
please, and where is it being offered? Also, how many students were engaged in 2019–20? 

Hon SUE ELLERY: It is a partnership between Education, Police and Justice. The Department of 
Education runs the education component of that. In 2019, five students were permanently part of 
that education part of that program. There are 31 young people who have received support from 
the youth transition coordinator in 2020, and five students currently accessing the off-site 
alternative education program. 
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Hon ALISON XAMON: Where is it being offered, apart from the Kimberley, obviously? 

Hon SUE ELLERY: In Broome. 

Hon ALISON XAMON: Thank you. Can I then go back to the budget papers—page 377, works in 
progress and the universal access program. What I wanted to ask was: why is there no funding into 
the forward estimates for this? 

Hon SUE ELLERY: That is a very good question. 

Hon ALISON XAMON: I am assuming that the work has not finished and that there is still work to be 
done to ensure that all facilities are accessible. 

Hon SUE ELLERY: The reason there is no money in the forward estimates is it is a federal money. We 
have an annual fight with the federal government, who will only commit this money on a year-on-
year basis. That is because the commonwealth wants to change the arrangements for the majority 
of the other jurisdictions who deliver that universal access program through separate early 
childhood services. Western Australia and Tasmania, and perhaps one other jurisdiction, deliver it 
through schools. The commonwealth has an argument with the other jurisdictions that they are 
double-dipping by getting access to the childcare subsidy as well as the universal access funds. Until 
we can resolve that issue, the commonwealth will not make the funds available for more than a year 
at a time. 

Hon ALISON XAMON: I do recall that this has been an ongoing drama. 

Hon SUE ELLERY: For a very long time. This was an issue for the previous government as well. 

Hon ALISON XAMON: I am aware. 

Hon SUE ELLERY: It makes planning really difficult. 

Hon ALISON XAMON: That is why I wanted to know why it was not in the forward estimates. It is 
still because that still has not been resolved?  

Hon SUE ELLERY: Correct. 

Hon ALISON XAMON: Can I please go back to the annual report—I am doing the same as Hon Donna 
Faragher, going back and forth—page 17, regarding attendance and the work that is being done 
developing operational strategies to provide stronger and more targeted support for schools. What 
I would like to know, please, is what the support looks like? As part of that, I am also keen to know 
whether there is a proportion of students with low attendance that have been identified as having 
autism, another disability or mental health issues; and, if that is not known, whether there is any 
work to try to find that out. 

Hon SUE ELLERY: If I take the latter part first, there would be a component, but my sense of it is 
more to do with family dysfunction and social disadvantage rather than something physical. 

Hon ALISON XAMON: Rather than cognitive or intellectual or mental impairment? Okay. 

Hon SUE ELLERY: There are a range of things that have been put in place. In particular, sometimes 
out of something bad something good happens. The honourable member will be well aware of the 
findings of the suicide investigation in the Kimberley, in particular, Halls Creek District High School. 
They undertook a pretty serious commitment to addressing attendance at their school in response 
to the findings of that coroner’s inquiry into suicide. If you think about it, it is commonsense. I was 
actually talking to Minister Dan Tehan about this this morning, because we are about to have a joint 
meeting between education ministers and Indigenous affairs ministers. I was talking to him about 
this. I visited Halls Creek recently and had the opportunity to talk to some of the people involved in 
the program. When you think about it, it is commonsense, but it is high cost because it is labour 
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intensive and resource intensive—that is, case management around each of those families and 
working individually with those families to identify what it is that is prohibiting those children from 
attending school and working with the families to address those issues. They are having significant 
success in Halls Creek. The whole of the community is involved as well. They worked really closely 
with the Indigenous community on how they would go about doing this, but it has got some key 
principles. It is about shared accountability and responsibility across agencies to work together 
supporting co-design and establishing a one-stop shop for everybody looking for assistance with 
delivering those attendance strategies.  

The department is looking at how a strategy similar to what is going on in Halls Creek could be 
implemented in other locations across WA. The strategy will be included in the department’s toolkit 
that they are preparing to be available for all schools across Western Australia. I will give you some 
figures. In Hedland, as well, we have been doing some work there. Significantly, in Hedland, the bus 
service—actually picking them up and taking them to school—had a significant impact. During 
semester 1, 790 contacts were made with families via the strategy bus service, 50 students at risk 
showed improved attendance, and the strategy dealt with about 45 referrals in semester 1. Police 
advise that in South Hedland, youth crime rates dropped significantly. In semester 1, 2019, there 
were a total of 89 incidents. In semester 1, 2020, there were 57 incidents. A further 13 students 
have re-engaged with school in term 3. There is, again, a case management process in place to work 
with at-risk families, which commenced this term—term 4 of this year—as well. 

Hon ALISON XAMON: Is there an intention to provide ongoing funding for that bus? 

The CHAIR: While you are finding that, minister, that was the last question. 

Hon SUE ELLERY: Funding is provided for the next two years for the bus service. 

The CHAIR: Okay. That is the last question for this hearing. Thank you. 

Hon ALISON XAMON: One last quick question? 

The CHAIR: Thank you, honourable member, that was the last question—past tense! 

On behalf the committee I thank you for your attendance today.  

I remind members that due to time constraints, the electronic lodgement system will not be 
reopened for additional questions this year. 

For witnesses, I advise that the committee will forward the transcript of evidence, which includes 
the questions you have taken on notice highlighted on the transcript, as soon as possible after this 
hearing. Responses to questions on notice are due by 5.00 pm, 10 working days after receipt. Should 
you be unable to meet the due date, please advise the committee in writing as soon as possible 
before the due date. The advice is to include specific reasons as to why the due date cannot be met.  

Once again, I thank you for your attendance. I wish Mr Baxter and Mr Fischer well. Thank you, 
everyone. 

Hearing concluded at 9.59 pm 
__________ 

 


	STANDING COMMITTEE ON ESTIMATES AND FINANCIAL OPERATIONS
	TRANSCRIPT OF EVIDENCE
	Members
	__________


