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DEPARTMENT OF EDUCATION STATEMENT
Purpose and rationale for VET in public schools
Vocational Educational and Training (VET) is delivered as one component of the
broad, general secondary education provided by public schools in Western Australia.
The purpose of this education is to prepare students for the opportunities and
challenges of the future economy, as well as supporting their development as active
and responsible citizens.
The majority of senior secondary students in Western Australian public schools
include VET as part of their education program. However, for the overwhelming
proportion of these students, VET is the minority component of their program,
typically comprising less than one third of their weekly timetable. In this context,
VET’s primary value is in providing opportunities, experiences and skills development
that are transferable across a broad range of post-school employment, training and
higher education options.
In conjunction with the WACE courses that students study, VET qualifications are an
important contributor to the development of the generic competencies that young
people will need for their future, including:
• literacy and numeracy skills;
• aspiration, confidence and self-efficacy;
• understanding of the future world of work in a changing global
economy;
• employability skills, communication, teamwork, creativity and
innovation;
• personal responsibility for professional growth and career
development;
• recognising and engaging with opportunities; and
• effectively dealing with change.
It is important, therefore, to understand that for the majority of senior secondary
students in public schools, the power of VET lies in the way it prepares them for a
range of post-school options or pathways. For these students, what matters most
are the generic skills and competencies they develop by participating in VET, more
so than the specific industry area knowledge they gain by completing their
qualification.
There are, however, some students who have a distinct focus on the industry
pathway or career they wish to pursue, and VET is unquestionably of great value to
these young people. It provides them with specific skills development, career
knowledge and experience, giving direct access to a particular field through
attainment of entry level requirements.

In addition, there are young people who for a variety of reasons, cannot productively
participate in mainstream school environments, and VET is often the single best way
of engaging them in continuing education. Through a mix of practical skills
development and work placement, these students can be provided with direction and
preparation for their future that may not exist without access to a VET qualification.
In all of the circumstances above, the aim for schools is to ensure that as far as
possible, all senior secondary students are engaged in appropriately challenging
courses that maximise their post-school opportunities.
Growth in VET participation in public schools
The value that schools see in VET qualifications is clearly demonstrated by the
substantial and rapid growth in student VET participation over recent years. The
number of VET students in Years 11 and 12 in Western Australian public schools
increased from 16 310 in 2011 to 24 910 in 2016, which represents a growth in
participation rate from 55 per cent to 80 per cent over this same period (see
Tables 1-4 in Attachment 1).
Public schools understand that students studying VET develop a valuable
combination of transferable enterprise and employability skills, along with industryarea specific knowledge and skills. They see VET qualifications as contributing to
the future development of an adaptable and agile workforce, while assisting
individual students to clarify career pathways and to connect their school education
with the world of work.
VET is also valued for its agility in supporting broader trends and directions in school
education. For example, a range of VET qualifications readily support the current
focus on developing skills for emerging industries and technologies, by providing
practical opportunities for the study of and immersion in science, technology,
engineering and mathematics (STEM).
The importance of VET has also been recognised and reinforced by changes to the
Western Australian Certificate of Education (WACE); which from 2016, require
students not completing four or more ATAR courses to complete a Certificate II or
higher to achieve a WACE (along with a range of other requirements).
The adaptability of VET to contribute to the learning programs of school-aged
students is demonstrated by the wide range of industry areas and qualification levels
that are being delivered in public schools (see Tables 5 and 6 and Figures 3 and 4 in
Attachment 1).
Delivery and regulation of VET in schools
Students study VET qualifications endorsed under the Australian Qualification
Framework (AQF). The methods of VET delivery to school students includes:
• AQF qualifications (e.g. Certificate I, II, III, IV and higher) delivered by
or auspiced (partnered) with a Registered Training Organisation
(RTO);
• School-Based Apprenticeships (SBAs);
• School-Based Traineeships (SBTs);
• Aboriginal School Based Training Programs (ASBTs); and
• Pre-Apprenticeship in Schools (PAiS).
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The Department works closely with the Department of Training and Workforce
Development (DTWD) to ensure appropriate industry advice and guidance is
available for schools and RTOs. The VET in Schools Qualifications Register
(Attachment 2), developed by DTWD and the industry training councils, provides
important state-specific advice to schools. It is clear that some qualifications are not
suited for delivery in a school context, or may have regulatory and/or licensing
requirements that school students would find difficult to meet due to their age and/or
experience.
The Register provides important direction for public schools in determining the
suitability of their VET offerings and is strongly supported by the Department. The
Department continues to make schools aware of the recommendations and advice
contained in the Register. The RTOs also have responsibility to observe the Register
and not offer qualifications to schools and students that are indicated as unsuitable
for delivery in a VET in Schools program context.
In selecting qualifications to offer to students, schools take into account student
aspirations and interests, as well as the availability of resources. This includes
access to RTOs, availability of VET experienced school staff to deliver, and the
physical resources needed to meet the delivery requirements of the qualifications
being offered.
The most important aspect of VET for school students is the competencies the
qualifications develop and schools must remain cognisant of current industry areas of
need. The fluctuating and cyclical employment prospects of some industries, and
the overarching need to prepare students for a range of future opportunities also
needs to be considered.
The majority of qualifications delivered in public schools is through contracts with
external RTOs. In 2016, just over 85% of VET enrolments were with external RTOs
(TAFEs and private RTOs) through auspicing, profile and fee-for-service
arrangements. The remainder of the enrolments (just under 15%) were with RTO
schools (there are 18 RTO public schools) that operate within a limited scope of
qualifications and deliver directly to their students (see Figures 1 and 2 in
Attachment 1). Schools use all these delivery options to meet the individual needs
of their students for qualifications.
VET delivery is highly regulated through the Australian Skills Quality Authority and
the Training Accreditation Council (TAC), with national standards relating to:
• what can be delivered and assessed and the required conditions (training
packages and their associated qualifications);
• who can deliver and assess VET qualifications (standards for trainers and
assessors); and
• who can accredit the VET qualifications and provide the certification to students
(the standards relating to RTOs).
These regulatory requirements present challenges and risks for schools working with
external RTOs. This was exemplified in 2016 when the Australian Institute of
Commerce and Technology was de-registered for a period for delivering
qualifications that were not on their scope of delivery at that time. In 2017, Careers
Australia collapsed, leaving schools without access to student work and certification.
Both events put student completion of their VET qualifications at risk, and created
associated anxiety and workload issues for schools in finding alternative RTOs, and
for students who had to or may need to re-do assessments.
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As the public school system does not have a role in the registration and ongoing
monitoring of RTOs, it must focus on the areas related to VET practices that are in
the control of schools. This includes ensuring schools are informed consumers in an
open market environment for RTO services, where they must make informed
decisions regarding selection of RTOs and the subsequent management of contracts
with these RTOs. Schools must understand these contracts are commercial
arrangements, and that they need to contract manage the responsibilities of RTOs
around provision of support and results in a timely and effective manner.
Clearly, schools need support to do this. The Department provides detailed
guidelines, supporting documentation and professional learning to assist school staff
with VET administration and delivery. Attachment 3 provides an overview of the
tasks schools need to complete in the management and delivery of VET
qualifications. Additional information and support for schools on each of these items
is available from the Department through Statewide Services.
Resourcing
Direct funding for VET in public schools has increased significantly, from
$12.4 million in 2014 to $20.1 million in 2017. Since 2015, the Department has
provided this funding as a Targeted Initiative (TI) through the Student-Centred
Funding Model (SCFM). The funds provided through the VET TI are in addition to
the per student amounts provided through the other components of the SCFM.
VET TI funding is specifically for the provision of teacher training to meeting national
training requirements; the additional staffing costs associated with operating and
managing workplace and off-site programs; and for contracting partnerships with
RTOs.
During 2015, the Departments of Education, Training and Workforce Development,
Education Services and Treasury undertook work to determine a single unit price per
student for VET in Schools for 2017 onwards. The Department has achieved the
goal of a single unit price per student for the VET qualifications that schools deliver
and/or purchase. From 2017, VET funding is equitably distributed to all public
schools on a per student basis (see Attachment 4).
DTWD also funds a significant portion of VET delivery to school-aged students.
Pre-apprenticeships in Schools; School-Based Apprenticeships and Traineeships;
the Aboriginal School-Based Training Program; and Profile delivery for schools by
TAFE Colleges are all fully funded by DTWD.
Current arrangements on access to Profile delivery impacts negatively on the ability
of schools to plan and resource their VET offerings with confidence, and on the
Department's ability to direct funding through the VET TI to the point of greatest
need. DTWD and the Department are working to establish a process that will give
schools greater clarity on the number of Profile places and for which qualifications
that will be available for their students prior to course counselling processes in May
each year. This will support schools to plan their VET offerings with more certainty,
and also enable the Department to ensure that funding through the VET TI is not
allocated for these Profile places. This funding can then be directed to schools with
low Profile numbers, and/or to regional and remote areas where the costs of RTO
services are considerably higher and staff training costs for schools are greater, due
to access challenges and teacher turnover.
It is important to note that in any such arrangement, the Department would not be
seeking to influence the overall allocation of either total Profile hours or the industry
areas to which they are aligned. Profile provision for schools must continue to be
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determined by DTWD based on industry needs and priorities for State economic
development.
The partnership with DTWD to strengthen VET provision in public schools
The issue regarding delivery and funding of Profile places described above
demonstrates that maximising access to VET qualifications for school-aged students
cannot be achieved by public schools acting alone. Improving both access and
quality requires a shared understanding of the purpose of VET in public schools
across Government agencies, most importantly with DTWD. The two Departments
have committed to work together to implement shared strategies to:
• strengthen the quality and sustainability of VET programs in schools, particularly
those currently delivered through auspicing arrangements with private RTOs;
• coordinate DTWD and Department funding processes for VET for school students
in a more targeted and efficient manner;
• build more productive partnerships between schools and TAFE colleges so more
students benefit from the quality, expertise and viability of TAFE colleges; and
• better prepare and support teachers to deliver high quality VET programs in
schools.
While the partnership with DTWD is critically important, the broad support of industry,
employer groups, regulatory authorities and the community is also essential. VET
learning is most beneficial when complemented with related work placements, which
can only occur when schools have the support of local businesses and industry.
To deliver VET, teachers must maintain currency in the industry area of the
qualification they deliver. The Department needs to work closely with industry and
employer groups to develop more responsive opportunities for teachers delivering
VET to maintain this currency. This must include close consideration of how to
service this need in remote and regional schools. It needs to be recognised that for
teachers delivering VET, it is usually only one component of their full teaching
program. Teachers are the public school system's greatest asset in the context of
delivering high-quality VET programs, and as such they must be well supported.
This means ensuring their training and qualification requirements are met in a
manner that is rewarding, practical and proportionate. This requires the support and
input of industry, VET regulators, and DTWD.
There is a sound basis on which this can be achieved, with DTWD and the
Department building a closer and increasingly productive relationship in the recent
past. This has been evidenced in the work with Treasury to identify a “per student”
price for VET in schools; in supporting and responding to the Office of the Auditor
General's performance audit into VET in schools; and through shared management
of the impacts of the deregistration and financial collapse of private RTOs that were
delivering qualifications in Western Australian public schools. Attachment 5 outlines
the shared strategies and actions of DTWD and DoE to improve VET programs for
schools.
Recent reviews of VET in public schools
A range of recent reviews have positively impacted on delivery of VET in public
schools. In 2014, TAC conducted a strategic industry audit of delivery of VET in
Schools in Western Australia, which highlighted a number of issues in relation to
RTO compliance.
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Identification of these issues has led to the Department strengthening its support to
schools with more targeted information relating to auspicing partnerships with RTOs.
There has also been a deliberate effort to increase awareness and understanding in
public schools of the national VET Standards when delivering in a school context,
along clearer advice to schools regarding student work placements, especially when
linked to VET qualifications.
In the context of the rapid growth and associated challenges for public schools of
VET provision and delivery, in 2016, the Department contracted the Nous Group to
conduct an external review of VET delivery in Western Australian public schools.
This report identified six areas of potential improvement in the current VET delivery
model in WA public schools (Attachment 6).
In 2016, the Office of the Auditor General (OAG) conducted a full performance audit
of VET for Year 11 and 12 students in public schools. The OAG report has eight
recommendations to improve VET delivery and support for schools (Attachment 7).
In response to the OAG audit and the Nous Group review, the Department has
developed a VET Work Plan (Attachment 8), which outlines proposed actions to
address the findings and recommendations of both reports. The issues and
challenges confronting remote and regional schools, including availability and quality
of RTOs, staff capacity and training costs, and access to appropriate and meaningful
VET qualifications, are all being addressed through the VET Work Plan. The overall
aim of the plan is to improve VET delivery in public schools and enhance outcomes
for students. The Department has commenced work on the plan and its
implementation will continue for the remainder of 2017 and throughout 2018.
The Education and Health Standing Committee's Inquiry into the delivery of the
Vocational Education and Training in Schools (VETiS) program will provide further
direction to strengthen VET delivery and student achievement in public schools. The
Department looks forward to working with all stakeholders to achieve this goal.
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ATTACHMENT 1

KEY VET DATA FOR PUBLIC SCHOOLS 2016

Overview:
VET delivered in public schools in 2016:
•

More than 27 600 students (predominately in Years 11 and 12, with some Years
7-10 students) were enrolled in VET programs.

•

A total of 144 public schools delivered VET programs to Years 7 to 12 students.
Of these schools, 137 public schools delivered VET to Year 11 and 12 students.

•

18 schools were delivering as RTOs across a range of industry areas, one less
school than in 2015.

•

Delivery method:

•

o

Auspicing at approximately 69%;

o

Profile* at 12%;

o

RTO schools delivery at 14%; and

o

Fee-for-service at approximately 5% of delivery hours.

Nearly 90% of delivery (student enrolments) was at Certificate II and above.

* Profile enrolment includes TAFE Colleges’ allocated Profile hours, School Based Apprenticeships and
Traineeships, Pre Apprenticeships in Schools, and students in the Aboriginal School Based Training Program.
These programs are funded by the Department of Training and Workforce Development.

Participation Summary:
•

Over 80% of Year 11 and 12 public schools students were engaging in VET
qualifications as part of their school program.

•

52.5% of VET program participants in public schools were male and 47.5%
female

•

8% of public school students enrolled in VET programs were Aboriginal.

•

There was a 13 per cent increase in student enrolments in VET from 2015 to 2016. The
four most popular industry areas in terms of student enrolment numbers for 2016 were (in
decreasing order):

o Arts, Entertainment, Sport and Recreation;
o Business and Clerical;
o Hospitality and Tourism; and
o Engineering and Mining.
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Student Participation
Table 1: Participation of Public School Students in VET programs by Education Region and
Year group, 2016
Year
7

Year
8

Year
9

Year
10

Year
11

Year
12

Total
Years
7-10

Total
Years
11-12

Total
Years
7-12

State Total

13

38

176

2,485

14,022

10,888

2,712

24,910

27,622

Goldfields

0

0

0

109

372

214

109

586

695

Kimberley

0

1

5

181

264

162

187

426

613

Midwest

0

0

13

124

406

288

137

694

831

North
Metropolitan
Pilbara

0

0

16

879

4,759

3,894

895

8,653

9,548

13

5

13

36

363

216

67

579

646

South
Metropolitan
Southwest

0

32

94

715

5,735

4,365

841

10,100

10,941

0

0

31

306

1,661

1,319

337

2,980

3,317

Wheatbelt

0

0

4

135

462

430

139

892

1,031

Metropolitan
(North and South)
% in Metropolitan
Region
Rural and Remote
Regions
% in Rural and
Remote Regions

0

32

110

1,594

10,494

8,259

1,736

18,753

20,489

0.0%

62.5
%
66

64.1
%
891

74.8%

75.9%

64.0%

75.3%

74.2%

13

84.2
%
6

3528

2629

976

6,157

7,133

100.0
%

15.8
%

37.5
%

35.9
%

25.2%

24.1%

36.0%

24.7%

25.8%

Table 2: Student participation in VET programs Year 11 and 12, 2012 – 2016
Schools
offering VET
programs

Year 11 and 12 Students
undertaking VET
programs

Total Student Numbers in
Year 11 and 12

% of Year 11 and 12
students in VET programs

2012

151

18,283

30,371

60.2%

2013

147

18,177

25,184*

72.2%

2014

143

17,930

27,662*

64.8%

2015

143

23,415

30,671

76.3%

2016

137

24,910

30,983

80.4%

* Half cohort in Year 11 in 2013 and in Year 12 in 2014
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Table 3: Year groups involved in VET programs by type of school, 2016
Total
Number of
School
types
delivering
VET

Total %
of
Schools
types

Secondary
High
Schools
(including
Agricultural
and Senior
Colleges)

106

District
High
Schools
and High
Schools

Years 7 to 10

Years 11 to 12*

Total

Number
of VET
Students

% of
total by
School
Type

Number
of VET
Students

% of
total by
School
Type

Number
of VET
Students

% of
total by
School
Type

73.6%

2,242

82.7%

24,374

97.8%

26,616

97.8%

20

13.9%

356

13.1%

277

1.1%

633

1.1%

Special
Education
Needs
Schools

16

11.1%

77

2.8%

238

1.0%

315

1.0%

Remote
Community
Schools

2

1.4%

37

1.4%

21

0.1%

58

0.1%

144

100%

2,699

100%

24,910

100%

27,622

100%

Total
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Table 4: Gender patterns for VET Student Enrolment in Public schools, 2014 – 2016
2014

All VET
Students

2015

N

%

N

%

N

%

Male

11,534

53.5%

13,903

52.7%

14,517

52.6%

Female

10,014

46.5%

12,474

47.3%

13,105

47.4%

Total

21,548

100%

26,377

100%

27,622

100%

2014

Aboriginal
VET Students

2015

2016

N

%

N

%

N

%

Male

814

47.2%

1,062

51.7%

1,103

51.7%

Female

910

52.8%

993

48.3%

1,031

48.3%

Total

1,724

100%

2,055

100%

2,134

100%

% of VET
Student Cohort

8.0%

7.8%

2014

Special
Education
Needs VET
Students
% of VET
Student Cohort

2016

7.7%

2015

2016

N

%

N

%

N

%

Male

372

64.8%

317

65.5%

321

69.3%

Female

202

35.2%

167

34.5%

143

30.8%

Total

574

100%

484

100%

464

100%

2.7%

1.8%

1.7%
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Table 5: Public school student participation and nominal hours by industry area in VET Units
of Competency delivery, 2015-2016
2015
Unit of
Competency
Industry area

2016

Enrolments

Hours

Enrolments

Hours

Average
hours per
student
2016

Arts,
Entertainment,
Sport and
Recreation

11,289

3,010,142

13,581

3,062,324

225.5

Automotive

1,365

352,428

1,353

319,372

236.0

Building and
Construction

1,915

422,978

2,032

398,615

196.2

Business and
Clerical

8,219

2,299,428

7,240

1,849,256

254.4

Communications

3

1,550

0

0

0

Community
Services, Health
and Education

2,452

622,800

2,492

636,528

255.4

Computing

428

150,635

2,774

994,265

358.4

Engineering and
Mining

2,554

722,558

2,787

714,538

256.4

Finance, Banking
and Insurance

42

5,480

35

7,285

208.1

Food Processing

23

9,343

10

5,681

568.1

General Education
and Training

1,355

351,150

1,616

341,809

211.5

Hospitality and
Tourism

2,935

667,518

3,484

714,666

205.1

Primary Industries

1,390

664,093

1,890

683,526

361.7

9,726

39

5,656

145.0

Process
Manufacturing

36

Sales and
Personal Service

1,348

379,979

1,270

357,626

281.6

Science and
Technical

465

108,428

687

146,293

212.9

Textiles, Clothing,
Footwear and
Furnishings

118

38,160

106

30,640

289.1

Transport and
Storage

65

18,837

147

48,353

328.9

Utilities

325

110,385

357

96,309

269.8

Totals

36,327

9,945,618

41,900

10,405,471

248.3
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Table 6: Percentage increase / decrease in school student participation and nominal hours by
industry area in VET Units of Competency delivery, 2015 to 2016
Enrolments
Unit of
Competency
Industry area

Hours

2015

2016

% Increase
or
Decrease
2015 to
2016

Arts, Entertainment,
Sport and
Recreation

11,289

13,581

16.9%

3,010,142

3,062,324

1.7%

Automotive

1,365

1,353

-0.9%

352,428

319,372

-10.4%

1,915

2,032

5.8%

422,978

398,615

-6.1%

8,219

7,240

-13.5%

2,299,428

1,841,985

-24.8%

Communications

3

0

0

1,550

0

0.0%

Community
Services, Health
and Education

2,452

2,492

1.6%

622,800

636,528

2.2%

Computing

428

2,774

84.6%

150,635

994,265

84.8%

2,554

2,787

8.4%

722,558

714,538

-1.1%

42

35

-20.0%

5,480

7,285

24.8%

23

10

-130.0%

9,343

5,681

-64.5%

1,355

1,616

16.2%

351,150

341,809

-2.7%

2,935

3,484

15.8%

667,518

714,666

6.6%

1,390

1,890

26.5%

664,093

683,526

2.8%

36

39

7.7%

9,726

5,656

-72.0%

1,348

1,270

379,979

357,626

-6.3%

465

687

32.3%

108,428

146,293

25.9%

118

106

-11.3%

38,160

30,640

-24.5

65

147

18,837

48,353

61.0%

Utilities

325

357

9.0%

110,385

96,309

-14.6%

Totals

36,327

41,900

13.3%

9,945,618

10,405,471

4.4%

Building and
Construction
Business and
Clerical

Engineering and
Mining
Finance, Banking
and Insurance
Food Processing
General Education
and Training
Hospitality and
Tourism
Primary Industry
Process
Manufacturing
Sales and Personal
Services
Science and
Technical
Textile Clothing,
Footwear and
Furnishings
Transport and
Storage

-6.1%

55.8%

2015

2016

% Increase
or
Decrease
2015 to
2016
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Participation by Delivery Method
There are four types of VET delivery available to schools:
 purchase quality assurance aspects from a Registered Training Organisation (RTO) under an
auspice arrangement;
 purchase training (delivery and assessment) from a Registered Training Organisation under a
‘fee for service’ arrangement;
 access State VET in Schools profile hours; and
 deliver training as a Registered Training Organisation.
Figure 1: VET Enrolments by Delivery Method in VET programs in Public schools, 2016

School as
RTO, 14.1%

VET Delivery Method

Fee for
Service, 4.7%
Auspiced
Profile Hours
Profile Hours,
11.6%

Fee for Service
Auspiced,
69.6%

School as RTO

Figure 2: VET Student Enrolments by Training Provider Type, 2016

Student Enrolment
RTO Schools
8%

TAFE
25%
Private RTOs
67%

A total of 147 Registered Training Organisations (RTOs) were used by schools for VET
delivery in 2016: five TAFE Colleges, 124 private RTOs and 18 RTO schools.
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Figure 3: Student Enrolments in VET Qualifications for 2016 (new)
Please note: All VET units of competency are required to be enrolled against specific certificates.

Student Enrolment by Qualification
Level 2016
Certificate IV ,
1.1%

Diploma, 0.0%
Certificate I,
10.0%

Certificate III,
11.5%

Certificate I
Certificate II
Certificate III
Certificate IV
Certificate II,
77.4%

Diploma

Figure 4: Comparison of Student Enrolments by Qualification Level 2015-2016

Student Enrolment by Qualification Level
2015-2016
90%
80%
70%
60%
2015

50%

2016
40%
30%
20%
10%
0%
Certificate I

Certificate II

Certificate III

Certificate IV and
above

There has been a continuing decrease in enrolments in Certificate I qualifications and a
small increase in Certificate II and Certificate III enrolments. This is in line with the focus
for Year 11 and 12 students aiming for the completion of a Certificate II or higher.
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INTRODUCTION
The VET qualifications register for secondary students provides schools and registered training organisations (RTOs) with industry advice to guide the selection and delivery of
qualifications to secondary students.
This advice is provided to enable schools, RTOs and parents to help students choose industry supported qualifications and delivery options which are more likely to lead to successful
outcomes, including completing qualifications and effectively transitioning into further training or employment.
The register is of an advisory nature only and needs to be considered alongside training package, accredited course, regulatory and licensing requirements. It is updated annually to
maintain currency.
Qualifications listed in the register are current as at 1 May 2017.
The register includes:
1
 Industry advice to inform and guide qualification/delivery option selection and delivery practices. This advice was provided by the Western Australian Industry Training Councils and
complements training package/accredited course requirements.
 Key mandatory training package/accredited course assessment requirements and regulatory and licensing requirements to help schools and RTOs to determine their capability and
capacity to deliver and assess a qualification.
Acronyms used in the register
AQF
Australian Qualifications Framework
DTWD
Department of Training and Workforce Development
IBT
institutional based training
PAIS
pre-apprenticeships in schools
Register
VET qualifications register for secondary students
RTO
registered training organisation

SBA
SBT
SCSA
VET
VIS
WACE

school-based apprenticeship
school-based traineeship
School Curriculum and Standards Authority
vocational education and training
SCSA VET industry specific course
Western Australian Certificate of Education

DELIVERING VET TO SECONDARY STUDENTS
Schools and RTOs delivering vocational education and training (VET) must comply with the Standards for RTOs 2015.

Standards for RTOs 2015
The Standards ensure delivery and assessment practices meet training package/accredited course requirements and the outcomes have integrity for employment or further study. The
Standards specify that trainers and assessors must comply with training packages, accredited courses and all other requirements, including the Australian Qualifications Framework
(AQF).

Trainers and assessors
The Standards specify that trainers and assessors must have the relevant training and assessment credentials as well as:
 vocational competencies at least to the level being delivered and assessed;
 current industry skills directly relevant to the training and assessment being provided; and
 current knowledge and skills in vocational training and learning.

1

The Western Australian Local Government Association and Public Sector Commission provided advice on the public sector qualifications.

3

Training packages/accredited courses
Requirements are specified in relation to assessment, simulated assessment environments and resources and facilities.
 Assessment requirements
Each unit of competency/module outlines the assessment requirements to make a determination of competency including performance evidence, knowledge evidence and
assessment conditions. Competency has to be demonstrated over a period of time reflecting the scope of the role and the practical requirements of the workplace. Assessor and
workplace assessment requirements may also be specified.
 Simulated assessment environments
Simulated assessment environments must provide opportunities for students to complete or deal with a task, activity or problem in an off-the-job situation that genuinely replicates
the workplace context.
 Resources and facilities
Students must have access to suitable resources and facilities to ensure all training is delivered to the current industry standard.

Volume of learning

2

The amount of learning for a VET qualification must be consistent with the AQF volume of learning indicators (see following table). The volume of learning includes formal learning
activities, such as classes, workplace learning and assessments; as well as the time students have to practice skills, reflect on their learning and absorb the knowledge required in their
own time. Volume of learning is measured in equivalent full time years, with 1 200 hours being equivalent to one year.

Certificate I
6 months – 1 year
600 – 1 200 hours

Table 1: AQF volume of learning indicators for certificate level courses
Certificate II
Certificate III
6 months – 1 year
1 – 2 years
600 – 1 200 hours
1 200 – 2 400 hours

*Variations may occur between short duration specialist qualifications and longer duration qualifications designed as entry level requirements for work.

Certificate IV*
6 months – 2 years
600 – 2 400 hours
Source: asqa.gov.au

Further information
For further information on:
 training package requirements, go to training.gov.au
 regulatory requirements, including transition and teach out provisions, go to tac.wa.gov.au or asqa.gov.au
 Standards for RTOs 2015, go to legislation.gov.au, tac.wa.gov.au or asqa.gov.au
 AQF, go to aqf.edu.au

DELIVERY OPTIONS
The delivery options for qualifications delivered to secondary students include:
 Institutional based training (IBT)
IBT enables students to undertake a nationally recognised qualification without a formal employment arrangement. It can be delivered as an in-class program at school or at an RTO.
IBT can be delivered through an auspiced arrangement or by an RTO.
o RTO delivery – all delivery and assessment is conducted by an RTO.
o Auspiced delivery – school teachers usually deliver and assess the training and a partner RTO quality assures the delivery and assessment and issues the appropriate certificate.
RTOs and teachers delivering VET through an auspiced arrangement must comply with the Standards for RTOs 2015.

2

The AQF describes qualification levels and their learning outcomes for all regulated and nationally recognised qualifications in Australia.
4







DTWD pre-apprenticeships in schools (PAIS)
PAIS are Certificate II programs which provide a pathway from school to related apprenticeships. Full time students attend school, train at an RTO and are linked to an employer for
work placement. The RTO coordinates the work placement in partnership with the school. PAIS programs contribute to the WACE workplace learning requirements.
SCSA VET industry specific (VIS) courses
SCSA VIS courses package a VET qualification with mandatory workplace learning and may contribute to the Western Australian Certificate of Education (WACE) requirements. They
are delivered under auspicing arrangements or by an RTO. The availability of a qualification as a SCSA VIS course is indicated in the industry advice section of the register.
School-based apprenticeships / school-based traineeships (SBA/SBT)
SBAs and SBTs are paid employment based training programs for full time school students 15 years of age and over. To be an SBA/SBT a student must enter into a training contract
with an employer with their school’s agreement. Under these arrangements a student is both a full time school student and a part time employee. Completed units of competency of
the SBA/SBT are included on the student’s WACE.

Further information
For further information on:
 PAIS, go to dtwd.wa.gov.au
 SCSA VIS courses, go to scsa.wa.edu.au
 SBAs and SBTs, go to dtwd.wa.gov.au

HOW TO USE THE REGISTER
The register is arranged in alphabetical order by industry area. Within each industry area, qualifications are listed by qualification level and then alphabetical order.
The following information is provided for each qualification:
 qualification details
 available delivery options
 auspicing advice
 further industry advice regarding delivery and assessment
 training package/accredited course and regulatory/licensing requirements for core units of competency to note.
For example:
QUALIFICATION
Code

Title

AVIALABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing
advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry recommends this qualification for delivery to secondary students.

BSB20115

Certificate II
in Business

This qualification
develops the
knowledge and skills
to undertake entry
level administrative
positions.

This qualification is also available as a SCSA VIS course.
Yes

No

No

Yes

Industry prefers delivery via SBT or a SCSA VIS course as students should complete quality
and relevant work placements to ensure they are trained in current industry practices and
standards.
Students should have access to industry-current equipment, facilities and training resources
so they acquire a realistic view of the realities and conditions within the workplace.
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Assessment in a workplace and/or
simulated environment is required.

Coloured flags
Each qualification is assigned a coloured flag based on industry’s support for the available delivery options.
Green flag qualifications:

All available delivery options are supported
Please read all associated advice for specific requirements related to delivery and assessment.

Orange flag qualifications:

Not all delivery options are supported or industry has concerns about a delivery option
 IBT is not supported or auspicing is considered high risk.
 Please read all associated advice for specific requirements related to delivery and assessment.

Red flag qualifications:

Not supported for delivery to secondary students
These qualifications are not industry supported for delivery to secondary students because they are:
 at a level which requires substantial and relevant industry experience that generally cannot be achieved through a VET program
delivered to secondary students;
 unsuitable due to the nature of the qualification and/or industry environment; and/or
 have regulatory/licensing requirements that may prevent delivery.

Note: Where industry advice is not available no flag colour has been allocated.

Qualification code, title and outline
The national qualification code, title and outline are provided for each qualification.
3

It is important that schools check that partnering RTOs have the latest version of the qualification on their scope of delivery .
Wherever possible, students commencing a qualification should be enrolled in the most current version of the qualification as listed on training.gov.au.

Available delivery options
The available delivery options for a qualification are indicated. Options include:
 IBT
 PAIS
 SBA
 SBT

Industry advice


3

Auspicing advice
Industry only supports auspicing when all the mandatory requirements and industry recommendations for delivery can be met. This includes, but is not limited to:
o having qualified trainers and assessors with current industry experience;
o meeting volume of learning requirements;
o providing students with access to industry-current equipment, facilities and training resources that accurately reflect the conditions and performance of a real workplace setting;
and
o where applicable, providing students with quality and relevant work placements.

To identify the qualifications an RTO is scoped/approved to deliver go to training.gov.au, enter the RTO’s name into the quick search facility then click on the ‘Scope’ tab.
6

In the auspicing advice column:
o High risk: indicates industry considers schools are generally unlikely to meet the workplace/simulated environment, resource and/or trainer/assessor requirements.
o Where auspicing advice is not applicable this is indicated by:
 N/A: qualification cannot be auspiced (for example, it can only be delivered via an SBA)
 N/A – IBT is not supported: industry does not support IBT delivery either by RTO or under an auspicing arrangement
 N/A – Qualification delivery is not supported: industry does not support delivery of the qualification to secondary students
Note: No further auspicing advice is provided for qualifications which are not deemed high risk.


Further advice
Where applicable, further advice is provided by industry in relation to:
o an industry preferred qualification or delivery option;
o the availability of a qualification as a SCSA VIS course (note: mandatory workplace learning is required);
o why delivery options are not supported or are high risk;
o any condition(s) which industry recommends to meet industry standards; and/or
o key attributes required and/or aspects of job roles that should be considered.

Training package/accredited course and regulatory/licensing requirements to note
Where applicable, a brief summary is provided on:
 key mandatory assessment requirements for all or some of the core units of competency*; and
 regulatory and/or licensing requirements.
*Please refer to the training package/accredited course for all assessment requirements for core and elective units/modules.
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QUALIFICATIONS BY INDUSTRY AREA
QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Aeroskills

MEA20415

MEA40615

MEA40715

MEA41315

PAIS

SBA

SBT

Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in aeroskills, go to ueea.org.au

Certificate II in
Aeroskills

Certificate IV in
Aeroskills (Avionics)

This qualification
develops the knowledge
and skills to repair and
overhaul a limited range
of aircraft components or
perform simple repairs on
some structural
components.

This qualification
develops the knowledge
and skills to perform
scheduled inspections,
fault diagnosis, repair and
modify aircraft electrical,
instrument and radio
systems and
components.

Certificate IV in
Aeroskills
(Mechanical)

This qualification
develops the knowledge
and skills to perform
scheduled inspections,
fault diagnosis, repair and
modify airframes and
aircraft engines, including
propellers.

Certificate IV in
Aeroskills
(Structures)

This qualification
develops the knowledge
and skills to repair and
modify aircraft
structures.

Version 5:0

IBT

INDUSTRY ADVICE

1 May 2017

Green

Yes

No

Yes

No

No

Yes

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in
current industry practices and standards.

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

All available delivery options
supported.

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Agriculture/horticulture

AHC10216

AHC10116

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in agriculture/horticulture, go to fftitrainingcouncil.com.au

Certificate I in
AgriFood
Operations

This qualification
develops entry level
knowledge and skills to
prepare for work in the
agriculture, horticulture
and conservation and
land management
industries.

Certificate I in
Conservation and
Land Management

This qualification develops
entry level knowledge and
skills to prepare for work in
conservation and land
management.

This qualification is also available as a SCSA VIS course.
Yes

No

No

No
This qualification is unlikely to have any employment outcomes.

Yes

No

No

No

This qualification is unlikely to have any employment outcomes.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

Industry's preferred qualification level for secondary students is
Certificate II.
This qualification is also available as a SCSA VIS course.
Delivery is only supported when there is access to a suitably
equipped and resourced school farm (for example in an
agricultural college) or an operating farm. Students must have
access to industry-current equipment, facilities and training
resources so they acquire a realistic view of the realities and
conditions within the workplace.

AHC20116

Certificate II in
Agriculture

This qualification
develops the knowledge
and skills to work in
livestock production
and/or cropping.

Yes

No

No

Yes

High risk

It is strongly recommended that delivery is undertaken by an
industry qualified trainer and students complete quality and
relevant work placements to ensure they are trained in current
industry practices and standards.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

The level of knowledge and skills required by industry generally
cannot be achieved in settings such as a school oval or sporting
ground.
Schools with limited access to an operating farm or farm school
should consider the AHC21216 Certificate II in Rural Operations,
which includes generic elements of agricultural training.
There are limited employment opportunities for this
qualification.

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students is
Certificate II.
Delivery is likely to include high risk tasks and/or equipment
operation and a high level of supervision is required.

AHC20516

Certificate II in
Arboriculture

This qualification
develops the knowledge
and skills to undertake
ground-based tree work
activities.

Yes

No

No

Yes

High risk

Access to quality and relevant work placements is strongly
recommended.
Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment for some units of competency
must provide for a minimum of 35
different trees local to the region.

The employment opportunities for this qualification are likely
to be good.

AHC21016

Certificate II in
Conservation and
Land Management

This qualification further
develops the knowledge
and skills to work in
conservation and land
management with
electives in Indigenous
land management,
conservation
earthworks, lands, parks
and wildlife or natural
area management.

Industry's preferred qualification level for secondary students is
Certificate II.

Yes

No

No

Yes

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view of
the realities and conditions within the workplace.
Assessment in a workplace and/or
simulated environment that accurately
It is strongly recommended that delivery is undertaken by an
reflects performance in a real workplace
industry qualified trainer and students complete quality and
setting is required.
relevant work placements to ensure they are trained in current
industry practices and standards.
There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students
is Certificate II.

AHC20416

Certificate II in
Horticulture

This qualification
develops introductory
knowledge and skills in
horticulture.

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.
Yes

No

No

Yes

It is strongly recommended that delivery is undertaken by an
industry qualified trainer and students complete quality and
relevant work placements to ensure they are trained in
current industry practices and standards.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

The employment opportunities for this qualification are likely
to be good.

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students
is Certificate II.

AHC21116

Certificate II in
Irrigation

This qualification
develops the knowledge
and skills for entry level
irrigation work, including
installation.

Access to quality and relevant work placements is strongly
recommended.
Yes

No

No

No

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or trainer/
assessor requirements under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

The employment opportunities for this qualification are likely
to be good.
Industry's preferred qualification level for secondary students
is Certificate II.

AHC21616

Certificate II in
Landscaping

This qualification develops
introductory knowledge and
skills in landscaping.

Access to quality and relevant work placements is strongly
recommended.
Yes

Yes

No

Yes

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or trainer/
assessor requirements under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

The employment opportunities for this qualification are likely
to be good.
Industry's preferred qualification level for secondary students is
Certificate II.

AHC20616

Certificate II in
Parks and Gardens

This qualification develops
introductory knowledge
and skills in the
maintenance and care of
parks and gardens.

Access to quality and relevant work placements is strongly
recommended.
Yes

Yes

No

Yes

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

There are limited employment opportunities for this
qualification.

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students is
Certificate II.
Delivery is only supported when there is access to a suitably
equipped and staffed school farm (for example in an agricultural
college) or an operating farm/orchard. Students must have
access to industry-current equipment, facilities and training
resources so they acquire a realistic view of the realities and
conditions within the workplace.

AHC20316

Certificate II in
Production
Horticulture

This qualification develops
introductory knowledge
and skills to work in
production horticulture.

Yes

No

No

Yes

High risk

It is strongly recommended that delivery is undertaken by an
industry qualified trainer and students complete quality and
relevant work placements to ensure they are trained in current
industry practices and standards.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

The level of knowledge and skills required by industry generally
cannot be achieved in settings such as a school oval or sporting
ground.
Schools with limited access to an operating farm or farm school
should consider the AHC21216 Certificate II in Rural Operations,
which includes generic elements of agricultural and horticultural
training.
There are limited employment opportunities for this
qualification.

Industry's preferred qualification level for secondary students is
Certificate II.

AHC20716

Certificate II in
Production Nursery

This qualification
develops the knowledge
and skills for entry level
work in a production
nursery.

Access to quality and relevant work placements, for example in
an operating production nursery, is strongly recommended.
Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

There are limited employment opportunities for this
qualification.

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students is
Certificate II.

AHC20816

Certificate II in
Retail Nursery

This qualification
develops the knowledge
and skills to work in a
retail nursery.

Yes

Yes

No

Yes

High risk

Access to quality and relevant work placements, for example in a
retail nursery, is strongly recommended.
Assessment in a workplace and/or
simulated environment that accurately
Schools are generally unlikely to meet the workplace/simulated
reflects performance in a real workplace
environment, resource and/or trainer/assessor requirements
setting is required.
under an auspicing arrangement.
There are limited employment opportunities for this
qualification.
Industry recommends this qualification for delivery to
secondary students.
This qualification is also available as a SCSA VIS course.

AHC21216

Certificate II in Rural
Operations

This qualification develops
the knowledge and skills
to work in a range of
agencies and industries in
rural and regional
Australia, and includes
electives in local
government, tourism,
hospitality, transport,
construction, community
services, information
technology and metals.

Schools wishing to deliver a qualification that includes generic
elements of agricultural training and/or use of external training
facilities (for example Muresk Institute) should deliver this
qualification.
Yes

No

No

Assessment in a workplace and/or
simulated environment that accurately
Students must have access to industry-current equipment,
reflects performance in a real workplace
facilities and training resources so they acquire a realistic view of
setting is required.
the realities and conditions within the workplace.

Yes

It is strongly recommended that delivery is undertaken by an
industry qualified trainer and students complete quality and
relevant work placements to ensure they are trained in current
industry practices and standards.
There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students
is Certificate II.
This qualification is also available as a SCSA VIS course.

AHC21316

Certificate II in
Shearing

This qualification
develops the knowledge
and skills to work as a
shearer.

Yes

No

No

No

High risk

Access to a suitably equipped and resourced operating
shearing shed and quality and relevant work placements is
strongly recommended.
Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

The employment opportunities for this qualification are likely
to be good.

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students is
Certificate II.

AHC20916

Certificate II in
Sports Turf
Management

This qualification
develops the knowledge
and skills to work as a
green-keeper.

Access to quality and relevant work placements is strongly
recommended.
Yes

Yes

No

Yes

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students is
Certificate II.

AHC21416

Certificate II in Wool
Handling

This qualification
develops the knowledge
and skills to work in
wool handling.

Access to a suitably equipped and resourced operating shearing
shed and quality and relevant work placements is strongly
recommended.
Yes

No

No

Yes

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students
is Certificate II.

AHC33116

Certificate III in
Advanced Wool
Handling

This qualification
develops the knowledge
and skills to undertake a
specialist wool handling
role.

Yes

No

No

No

High risk

AHC33116 Certificate III in Advanced Wool Handling is only
supported for delivery when there is access to a suitably
equipped and resourced operating shearing shed. Students
must undertake sufficient practical experience on a range of
different tasks and be able to work with limited direction.
Delivery should be undertaken by an RTO to ensure trainer/
assessor requirements are met.
The employment opportunities for this qualification are likely
to be good.

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessors must be currently registered
with the Australian Wool Exchange as
Australian Wool classers.
Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Some units of competency require
evidence to be demonstrated in
fine/superfine merino, medium/strong
merino and crossbred wool clips.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students
is Certificate II.
It is recommended that students have obtained skills at the
Certificate II level before undertaking the Certificate III.

AHC30116

Certificate III in
Agriculture

This qualification
develops introductory
knowledge and skills in
agriculture, with a
livestock production,
cropping or livestock
focus.

AHC30116 Certificate III in Agriculture is only supported for
delivery when there is access to a suitably equipped and
resourced school farm in an agricultural college. Other schools
should consider delivery of AHC32816 Certificate III in Rural
Operations, which includes generic elements of agricultural
training.
Yes

No

No

No

High risk

Access to quality and relevant work placements is strongly
recommended. Students should undertake sufficient practical
experience on a range of different tasks and be able to work
with limited direction.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

Delivery should be undertaken by an RTO to ensure trainer/
assessor requirements are met.
There may be insufficient time to complete this qualification
while at school.
The employment opportunities for this qualification are likely
to be good.

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students
is Certificate II.
It is recommended that students have obtained skills at the
Certificate II level before undertaking the Certificate III.

AHC30216

Certificate III in
Agriculture (Dairy
Production)

This qualification
develops the knowledge
and skills to work as a
dairy farmhand.

AHC30216 Certificate III in Agriculture (Dairy Production) is only
supported for delivery when there is access to a suitably
equipped and resourced school farm in an agricultural college
and an operating dairy which meets industry standards. Other
schools should consider delivery of AHC32816 Certificate III in
Rural Operations, which includes generic elements of
agricultural training.
Yes

No

No

No

High risk
Access to quality and relevant work placements is strongly
recommended. Students should undertake sufficient practical
experience on a range of different tasks and be able to work
with limited direction.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Some units of competency require
students to be assessed at least once using
calibrating application equipment.

Delivery should be undertaken by an RTO to ensure trainer/
assessor requirements are met.
There may be insufficient time to complete this qualification
while at school.
The employment opportunities for this qualification are likely
to be good.

AHC30816

Certificate III in
Arboriculture

Version 5:0
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This qualification
develops specialist
knowledge and skills to
care for and maintain
trees.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard
and the high-risk nature of the qualification/occupation.
Industry recommends AHC20516 Certificate II in Arboriculture
as an alternative.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment for some units of competency
must provide for a minimum of:
• sixty-five identifications of different
trees local to the region; and
• ten identifications using a taxonomic
key or field guide.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students
is Certificate II.

AHC31416

Certificate III in
Conservation and
Land Management

This qualification develops
the knowledge and skills
to work in either
Indigenous land
management, lands, parks
and wildlife or natural
area management.

Yes

No

No

No

High risk

AHC31416 Certificate III in Conservation and Land
Management is only supported for delivery when there is
access to quality and relevant work placements on suitable
conservation and land management projects. Students should
undertake sufficient practical experience on a range of
different tasks and be able to work with limited direction.
Delivery should be undertaken by an RTO to ensure
trainer/assessor requirements are met.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

There may be insufficient time to complete this qualification
while at school.
The employment opportunities for this qualification are likely
to be good.
Industry's preferred qualification level for secondary students is
Certificate II.

AHC30310

Certificate III in
Horse Breeding

This qualification develops
the knowledge and skills to
breed horses.

Yes

No

No

No

High risk

AHC30310 Certificate III in Horse Breeding is only supported
when delivered in agricultural colleges with access to an
operating horse breeding facility which meets industry
standards. Students should undertake sufficient practical
experience on a range of different tasks and be able to work
with limited direction.
Delivery should be undertaken by an RTO to ensure
trainer/assessor requirements are met.
There may be insufficient time to complete this qualification
while at school.
There are limited employment opportunities for this
qualification.

Version 5:0
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.

17

QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students
is Certificate II.
It is recommended that students have obtained skills at the
Certificate II level before undertaking the Certificate III.

AHC30716

Certificate III in
Horticulture

This qualification
develops general
knowledge and skills
required in horticulture.

Yes

No

No

No

High risk

AHC30716 Certificate III in Horticulture is only supported
when delivered in agricultural colleges, suitably equipped and
resourced school farms or when students access substantial
quality and relevant work experience in an operating
horticultural business. Students should undertake sufficient
practical experience on a range of different tasks and be able
to work with limited direction.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

Delivery should be undertaken by an RTO to ensure
trainer/assessor requirements are met.
There may be insufficient time to complete this qualification
while at school.
The employment opportunities for this qualification are likely
to be good.
Delivery is only supported via SBA as the level of knowledge
and skills required by industry generally cannot be achieved
through institutional training.

AHC30916

Certificate III in
Landscape
Construction

This qualification
develops the knowledge
and skills to work in
landscape construction.

Yes

No

Yes

No

N/A – IBT is not
supported

The SBA is only available to year 12 students.
The employment opportunities for this qualification are likely
to be good.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

AHC21616 Certificate II in Landscaping is a suitable industry
supported pathway for secondary students.
Delivery is only supported via SBA as the level of knowledge
and skills required by industry generally cannot be achieved
through institutional training.

AHC31016

Certificate III in
Parks and Gardens

This qualification
develops the knowledge
and skills to work in
parks and gardens.

The SBA is only available to year 12 students.
Yes

No

Yes

No

N/A – IBT is not
supported

The employment opportunities for this qualification are likely
to be sound.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

AHC20616 Certificate II in Parks and Gardens or AHC20416
Certificate II in Horticulture are suitable industry supported
pathways for secondary students.

Version 5:0
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
Industry's preferred qualification level for secondary students is
Certificate II.

AHC31116

Certificate III in
Production Nursery

This qualification
develops the knowledge
and skills to work as a
nursery person.

Yes

No

Yes

No

N/A – IBT is not
supported

Delivery is only supported via SBA as the level of knowledge
and skills required by industry generally cannot be achieved
through institutional training.
The SBA is only available to year 12 students.
There are limited employment opportunities for this
qualification.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Some units of competency require
students to be assessed at least once
using calibrating application equipment.

Delivery is only supported via SBA as the level of knowledge
and skills required by industry generally cannot be achieved
through institutional training.

AHC31216

Certificate III in
Retail Nursery

This qualification
develops the knowledge
and skills to work as a
retail nursery or garden
centre sales assistant.

The SBA is only available to year 12 students.
Yes

No

Yes

No

N/A – IBT is not
supported

The employment opportunities for this qualification are likely
to be good.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

AHC20816 Certificate II in Retail Nursery or AHC20416
Certificate II in Horticulture are suitable industry supported
pathways for secondary students.
Industry's preferred qualification level for secondary students
is Certificate II.

AHC32816

Certificate III in
Rural Operations

This qualification
develops the knowledge
and skills to work as a
stock and station agent.

AHC32816 Certificate III in Rural Operations is only supported
for delivery when there is access to quality and relevant work
placements. Students should undertake sufficient practical
experience on a range of different tasks and be able to work
with limited direction.
Yes

No

No

No

High risk

Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

There may be insufficient time to complete this qualification
while at school.
The employment opportunities for this qualification are likely
to be sound.

Version 5:0
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery is only supported via SBA as the level of knowledge
and skills required by industry generally cannot be achieved
through institutional training.

AHC31316

Certificate III in
Sports Turf
Management

This qualification
develops the knowledge
and skills to work as a
green keeper.

The SBA is only available to year 12 students.
Yes

No

Yes

No

N/A – IBT is not
supported

The employment opportunities for this qualification are
likely to be good.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

AHC20916 Certificate II in Sports Turf Management or
AHC20416 Certificate II in Horticulture are suitable industry
supported pathways for secondary students.
Industry's preferred qualification level for secondary students
is Certificate II.

AHC33016

Certificate III in
Wool Clip
Preparation

This qualification
develops the knowledge
and skills to work as a
specialist wool classer for
owner classers.

Yes

No

No

No

High risk

AHC33016 Certificate III in Wool Clip Preparation is only
supported when delivered in agricultural colleges with access
to an operating shearing shed which meets industry standards.
Students must undertake sufficient practical experience on a
range of different tasks and be able to work with limited
direction.

Assessment in a workplace and/or
simulated environment is required.

Delivery should be undertaken by an RTO to ensure
trainer/assessor requirements are met.
The employment opportunities for this qualification are likely
to be good.

Animal care

ACM10110

For further information on careers in animal care, go to fftitrainingcouncil.com.au

Certificate I in
Animal Studies

Version 5:0
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This qualification develops
basic knowledge and skills
in animal care and
management.

Green

Yes

No

All available delivery options
supported.

No

No

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

Assessment in a workplace and/or
simulated environment is required.

This qualification is unlikely to have any employment
outcomes.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students is
Certificate II.

ACM20110

Certificate II in
Animal Studies

This qualification
develops the knowledge
and skills for entry level
work in animal care and
management.

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view of
the realities and conditions within the workplace.
Yes

No

No

Yes

It is strongly recommended that delivery is undertaken by an
industry qualified trainer and students complete quality and
relevant work placements to ensure they are trained in current
industry practices and standards.

Assessment in a workplace and/or
simulated environment is required.

There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students is
Certificate II.

22246VIC

Certificate II in
Equine Studies

This qualification develops
the knowledge and skills
to work in an entry level
role as a stable or stud
hand.

Delivery is only supported for delivery when there is access to
several horses, stables and agistment facilities. The level of
knowledge and skills required by industry generally cannot be
achieved in other settings.
Yes

No

No

No

High risk

Access to quality and relevant work placements is strongly
recommended.

Assessment in a workplace is required.

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.
There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students is
Certificate II.

ACM30110

Certificate III in
Animal Studies

This qualification
develops the knowledge
and skills to assist in the
care of animals in an
animal care facility.

ACM30110 Certificate III in Animal Studies is only supported for
delivery when there is access to quality and relevant work
placements.
Yes

No

No

No

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.
There are limited employment opportunities for this
qualification.

Version 5:0
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace is
recommended.
Some units of competency require:
• assessment in an animal care
industry sector workplace or in a
situation that reproduces normal
work conditions; and
• access to a range of animals as well
as relevant information,
equipment and/or resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard
and high risk nature of working with non-domesticated animals.

ACM30310

Certificate III in
Captive Animals

This qualification
develops the knowledge
and skills to care for
animals in captivity.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

There may be insufficient time to complete this qualification
while at school.
There are limited employment opportunities for this
qualification.

Assessment in a workplace is
recommended.

Industry recommends ACM20110 Certificate II in Animal Studies
as an alternative.

Industry's preferred qualification level for secondary students is
Certificate II.

ACM30410

Certificate III in
Companion Animal
Services

This qualification develops
the knowledge and skills
to care for animals in
kennels and catteries and
other companion animal
facilities.

ACM30410 Certificate III in Companion Animal Services is only
supported for delivery when there is access to quality and
relevant work placements. Students must undertake sufficient
practical experience on a range of different tasks and be able to
work with limited direction.
Yes

No

No

No

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.
There may be insufficient time to complete this qualification
while at school.

Assessment in a workplace is
recommended.
Some units of competency require:
• assessment in an animal care industry
sector workplace or in a situation that
reproduces normal work conditions;
and
• access to a range of animals as well as
relevant information, equipment
and/or resources.

There are limited employment opportunities for this
qualification.

Assessment in a workplace and/or
simulated environment is required.

ACM30510

Certificate III in
Farriery

This qualification develops
the knowledge and skills
to work as a farrier.

Yes

No

Yes

No

N/A – IBT is not
supported

Delivery is only supported via SBA as the level of knowledge
and skills required by industry generally cannot be achieved
through institutional training.
No local RTOs are delivering this qualification in WA.

Version 5:0
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Some units of competency require access
to a range of horses of different
temperaments, alone or in a group, in
strange and familiar surroundings as well
as relevant information, equipment
and/or resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

ACM40412

Title

Certificate IV in
Veterinary Nursing

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to work as a
veterinary nurse.

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard
and the high-risk nature of animal work environments.
Yes

No

No

No

N/A – Qualification
delivery is not
supported

There may be insufficient time to complete this qualification
while at school.

Assessment in a workplace is required.

Industry recommends ACM20110 Certificate II in Animal
Studies as an alternative.

Aquaculture/seafood

SFI10111

Certificate I in
Aquaculture

For further information on careers in aquaculture/seafood, go to fftitrainingcouncil.com.au

This qualification
develops the knowledge
and skills for entry level
work in aquaculture
farms and aquariums.

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view of
the realities and conditions within the workplace.
Yes

No

No

No

It is strongly recommended that delivery is undertaken by an
industry qualified trainer and students complete quality and
relevant work placements to ensure they are trained in current
industry practices and standards.

Assessment in a workplace and/or
simulated environment is required.

This qualification is unlikely to have employment outcomes.
Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.
SFI10211

Certificate I in
Fishing Operations

This qualification develops
the introductory
knowledge and skills used
in the fishing sector.

Yes

No

No

No

It is strongly recommended that delivery is undertaken by an
industry qualified trainer and students complete quality and
relevant work placements to ensure they are trained in current
industry practices and standards.

Assessment in a workplace and/or
simulated environment is required.

This qualification is unlikely to have employment outcomes.

Version 5:0
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students
is Certificate II.

SFI20111

Certificate II in
Aquaculture

This qualification develops
the knowledge and skills
for entry level work as a
general hand on
aquaculture farms and
specialist aquaculture
facilities/services.

Access to quality and relevant work placements is strongly
recommended.
Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment is required.

There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students
is Certificate II.

SFI20211

Certificate II in
Fishing Operations

This qualification
develops the knowledge
and skills for entry level
work as a fisher or
general deckhand.

Access to quality and relevant work placements is strongly
recommended.
Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment is required.

There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students
is Certificate II.

SFI20611

Certificate II in
Seafood Industry
(Sales and
Distribution)

This qualification develops
the knowledge and skills
to work as a factory hand
in wholesale or retail sales
and distribution.

Access to quality and relevant work placements is strongly
recommended.
Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Assessment in a workplace and/or
simulated environment is required.

The employment opportunities for this qualification are likely
to be good.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students
is Certificate II.

SFI20511

Certificate II in
Seafood Processing

This qualification develops
the knowledge and skills
to work as a seafood
processor.

Access to quality and relevant work placements is strongly
recommended.
Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment is required.

There are limited employment opportunities for this
qualification.

SFI30111

SFI30211

Certificate III in
Aquaculture

Certificate III in
Fishing Operations

This qualification
develops the knowledge
and skills to work as a
leading hand on
aquaculture farms and
specialist aquaculture
facilities/services.

This qualification
develops the knowledge
and skills to work as a
senior deckhand.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

This is a supervisory level qualification.
There may be insufficient time to complete this qualification
while at school.

Assessment in a workplace and/or
simulated environment is required.

Industry recommends SFI20111 Certificate II in Aquaculture as
an alternative.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard
and the high-risk work environments.
Assessment in a workplace and/or
simulated environment is required.

This is a supervisory level qualification.
Industry recommends SFI20111 Certificate II in Aquaculture as
an alternative.

Automotive

AUR10116

For further information on careers in automotive, go to ueea.org.au

Certificate I in
Automotive
Vocational
Preparation

Version 5:0
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This qualification provides
an introduction to the
automotive retail, service
and repair industries.

Green

This qualification is also available as a SCSA VIS course.
Yes

No

All available delivery options
supported.

No

No

Orange

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

This qualification is suitable for year 9 and 10 students interested
in working in the automotive industry.
Assessment must include access to all
applicable equipment and
documentation.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

AUR20116

AUR20216

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

Certificate II in
Automotive
Administration

This qualification
develops the knowledge
and skills to undertake
administrative roles in
the automotive retail,
service and repair
industry.

Yes

Certificate II in
Automotive Air
Conditioning
Technology

This qualification
develops the knowledge
and skills to service and
repair car and heavy
vehicle air conditioning
components and systems.

Yes

PAIS

No

No

SBA

No

No

SBT

INDUSTRY ADVICE
Auspicing advice

Delivery is only supported when students access quality and
relevant work placements in suitably equipped and staffed
automotive settings.

Yes

No

Further advice

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry
standard.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

This qualification is also available as a SCSA VIS course.
Industry prefers delivery via SBT, DTWD funded PAIS or SCSA
VIS course as this is a trade pathway qualification. These
pathways require students to complete quality and relevant
work placements in suitably equipped and staffed automotive
settings. This will enhance students' transitions into a related
apprenticeship.

AUR20916

Certificate II in
Automotive Body
Repair Technology

This qualification
develops the knowledge
and skills to repair and
maintain vehicle bodies.

Yes

Yes

No

Yes

High risk

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in
current industry practices and standards.
Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

If this qualification cannot be undertaken via SBT, DTWD
funded PAIS or SCSA VIS course, industry recommends
AUR20716 Certificate II in Automotive Vocational Preparation
as an alternative.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
Industry prefers delivery via SBT as this is a trade pathway
qualification. This pathway requires students to complete
quality and relevant work placements in suitably equipped and
staffed automotive settings. This will enhance students'
transitions into a related apprenticeship.

AUR21516

Certificate II in
Automotive
Cylinder Head
Reconditioning

This qualification
develops the knowledge
and skills to repair and
maintain engine cylinder
heads.

Yes

No

No

Yes

High risk

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

If this qualification cannot be undertaken via SBT, industry
recommends AUR20716 Certificate II in Automotive Vocational
Preparation as an alternative.
Industry prefers delivery via SBT as this is a trade pathway
qualification. This pathway requires students to complete
quality and relevant work placements in suitably equipped and
staffed automotive settings. This will enhance students'
transitions into a related apprenticeship.

AUR21616

Certificate II in
Automotive
Driveline System
Technology

This qualification develops
introductory knowledge
and skills to work on
driveline and transmission
systems.

Yes

No

No

Yes

High risk

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

If this qualification cannot be undertaken via SBT, industry
recommends AUR20716 Certificate II in Automotive Vocational
Preparation as an alternative.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

AUR20416

Title

Certificate II in
Automotive
Electrical
Technology

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
the knowledge and skills
to install, assemble and
service electrical
components and systems
in motor vehicles.

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
Industry prefers delivery via SBT or DTWD funded PAIS as this is
a trade pathway qualification. This pathway requires students
to complete quality and relevant work placements in suitably
equipped and staffed automotive electrical settings. This will
enhance students' transitions into a related apprenticeship.

Yes

Yes

No

Yes

High risk

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.
Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

AUM20213

Certificate II in
Automotive
Manufacturing
Production - Bus,
Truck and Trailer

This qualification
develops entry level
knowledge and skills in
the manufacture of
vehicles.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

Industry prefers delivery via DTWD funded PAIS as this is a
trade pathway qualification. This pathway requires students to
complete quality and relevant work placements in suitably
equipped and staffed automotive electrical settings. This will
enhance students' transitions into a related apprenticeship.
Yes

Yes

No

No

High risk

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
An automotive salesperson must be over
18 years of age to meet licensing
requirements.

AUR21116

Certificate II in
Automotive Sales

This qualification
develops the knowledge
and skills to work in sales
in the automotive service
and repair sector.

Yes

No

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

Yes

Assessment must include access to all
applicable equipment and
documentation.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification is also available as a SCSA VIS course.

AUR20516

Certificate II in
Automotive
Servicing
Technology

This qualification
develops the knowledge
and skills to service
vehicles.

Industry prefers delivery via SBT, DTWD funded PAIS or SCSA
VIS course as this is a trade pathway qualification. These
pathways require students to complete quality and relevant
work placements in suitably equipped and staffed automotive
settings. This will enhance students' transitions into a related
apprenticeship.
Yes

Yes

No

Yes
It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and documentation.

If this qualification cannot be undertaken via SBT, DTWD
funded PAIS or SCSA VIS course, industry recommends
AUR20716 Certificate II in Automotive Vocational Preparation
as an alternative.
Delivery is only supported when students access quality and
relevant work placements in suitably equipped and staffed
automotive settings.

AUR21816

Certificate II in
Automotive
Steering and
Suspension System
Technology

This qualification develops
introductory knowledge
and skills to work on
steering and suspension
systems.

Yes

No

No

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.

No

If this qualification cannot be undertaken with appropriate
workplace learning, industry recommends AUR20716
Certificate II in Automotive Vocational Preparation as an
alternative.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

Delivery is only supported when students access quality and
relevant work placements in suitably equipped and staffed
automotive settings.

AUR21916

Certificate II in
Automotive Tyre
Servicing
Technology

This qualification
develops the knowledge
and skills to inspect, test,
repair and fit tyres.

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.
Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

If this qualification cannot be undertaken with appropriate
workplace learning, industry recommends AUR20716
Certificate II in Automotive Vocational Preparation as an
alternative.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

AUR20716

AUR20316

AUR20616

AUR21016

Title

Certificate II in
Automotive
Vocational
Preparation

Certificate II in
Bicycle Mechanical
Technology

Certificate II in
Marine Mechanical
Technology

Certificate II in
Motor Sport
Technology

Version 5:0
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AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
the knowledge and skills
to perform a limited range
of tasks related to the
familiarisation and
inspection of mechanical
and electrical components
and systems of cars, heavy
vehicles, outdoor power
equipment, bicycles,
marine craft and
motorcycles, and perform
minor maintenance and
repair of an automotive
vehicle body.

This qualification develops
the knowledge and skills
for entry level positions in
bicycle retail, service and
repair.

This qualification develops
the knowledge and skills
to undertake a limited
range of mechanical work
on marine vessels.

This qualification develops
the knowledge and skills
to undertake a limited
range of work on
competition vehicles in
the motor sport industry.

Green

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

Industry recommends this qualification for delivery to
secondary students.
This qualification is also available as a SCSA VIS course.
Yes

Yes

No

No

No

No

No

It is strongly recommended that delivery is undertaken by
a trade qualified trainer and students complete quality and
relevant work placements in suitably equipped and staffed
automotive settings to ensure they are trained in current
industry practices and standards.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

Yes

Assessment must include access to all
applicable equipment and
documentation.

Yes

No

No

Yes

Industry prefers delivery via SBT as this is a trade pathway
qualification. This pathway requires students to complete
quality and relevant work placements in suitably equipped and
staffed marine mechanical settings. This will enhance students'
transitions into a related apprenticeship.
It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.

Yes

No

All available delivery options
supported.

No

No

Orange

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.
Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

AUR20816

AUR30416

AUR32316

AUR32116

AUR30316

Title

Certificate II in
Outdoor Power
Equipment
Technology

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
the knowledge and skills
to undertake a limited
range of work in the
repair, service and
maintenance of outdoor
power equipment.

Certificate III in
Agricultural
Mechanical
Technology

This qualification
develops the knowledge
and skills to repair service
and maintain agricultural
machinery.

Certificate III in
Automotive and
Marine Trimming
Technology

This qualification develops
the knowledge and skills to
manufacture, repair and
maintain trim components
for motor vehicles, marine
craft, recreational and
other vehicles.

Certificate III in
Automotive Body
Repair Technology

This qualification
develops the knowledge
and skills to repair and
maintain car bodies for
heavy, light and other
vehicles.

Certificate III in
Automotive
Electrical
Technology

This qualification develops
the knowledge and skills
to service, diagnose and
repair electrical systems
and components in
vehicles.
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Green

IBT

Yes

PAIS

Yes

SBA

No

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
Industry prefers delivery via SBT or DTWD funded PAIS as this
is a trade pathway qualification. This pathway requires
students to complete quality and relevant work placements in
suitably equipped and staffed automotive electrical settings.
This will enhance students' transitions into a related
apprenticeship.

Yes

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in
current industry practices and standards.

No

No

Yes

No

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and documentation.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

All available delivery options
supported.

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and documentation.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

AUR32216

AUM30213

AUR32416

AUR31116

AUR30616

Title

AVAILABLE DELIVERY OPTIONS
Outline

Certificate III in
Automotive
Glazing
Technology

This qualification
develops the knowledge
and skills to remove,
install, repair and
manage glazing technical
operations on vehicles.

Certificate III in
Automotive
Manufacturing
Technical
Operations - Bus,
Truck and Trailer

This qualification
develops the knowledge
and skills to work in the
production of bus, truck,
trailer and components
manufacture.

Certificate III in
Automotive
Refinishing
Technology

This qualification
develops the knowledge
and skills to paint,
refinish, repair and
maintain painted surfaces
on a range of vehicles.

Certificate III in
Heavy Commercial
Vehicle Mechanical
Technology

Certificate III in
Light Vehicle
Mechanical
Technology
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This qualification
develops the knowledge
and skills to service,
maintain and repair heavy
commercial vehicles.

This qualification
develops the knowledge
and skills to service,
maintain and repair light
vehicles.

Green

IBT

No

PAIS

No

SBA

Yes

SBT

No

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

All available delivery options
supported.

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

AUR30516

AUR31216

AUR30816

AUR30716

AVAILABLE DELIVERY OPTIONS

Title

Outline

Certificate III in
Marine Mechanical
Technology

This qualification develops
the knowledge and skills
for work in marine
mechanical service and
repair.

Certificate III in
Mobile Plant
Technology

This qualification
develops the knowledge
and skills to service,
maintain and repair
mobile plant machinery.

Certificate III in
Motorcycle
Mechanical
Technology

This qualification
develops the knowledge
and skills to service,
maintain and repair
motorcycles.

Certificate III in
Outdoor Power
Equipment
Technology

This qualification
develops the knowledge
and skills to service,
maintain and repair
outdoor power
equipment.

Aviation

AVI10116

IBT

No

PAIS

No

SBA

Yes

SBT

No

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and
documentation.

No

No

Yes

No

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

N/A

Assessment must include access to all
applicable equipment and documentation.

For further information on careers in aviation, go to logistics.asn.au

Certificate I in
Aviation
(Foundation Skills)
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This qualification develops
the knowledge and
technical and nontechnical aviation skills to
undertake a range of
entry level aviation roles.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

Industry recommends this qualification for delivery to
secondary students.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
IBT

PAIS

SBA

SBT

Yes

No

No

No

It is recommended that students undertake additional
industry training and experience after completing this
qualification.

Assessment in a workplace and/or
simulated environment is required.

Yes

No

No

No

Industry recommends this qualification for delivery to
secondary students.

Assessment in a workplace and/or
simulated environment is required.

No

This qualification includes a responsible service of alcohol
component (SITHFAB002) as an elective, which may restrict
the eligibility of secondary students wanting to complete this
course. Delivery of this unit of competency should be limited
to year 12 students.

Assessment in a workplace and/or
simulated environment is required.

AVI20116

Certificate II in
Aviation (Flight
Operations-Cargo
Services)

AVI20216

Certificate II in
Aviation (Ground
Operations
Service)

This qualification develops
the technical and nontechnical aviation skills to
undertake a range of
ground operations and
service roles.

Certificate III
in Aviation
(Cabin Crew)

This qualification develops
the knowledge and skills
to work as a member of
the cabin crew in
commercial or defence
aviation operations.

Yes

No

No

Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Outline
This qualification develops
the knowledge and
technical and nontechnical aviation skills to
undertake a range of
flight operations cargo
service roles.

AVI30116

INDUSTRY ADVICE

This qualification can only be delivered
by a Civil Aviation Safety Authority
(CASA) approved RTO due to regulatory
requirements.

AVI30316

AVI40216

Certificate III in
Aviation (Remote
Pilot - Visual Line
of Sight)

This qualification
develops the knowledge
and skills to operate
remotely piloted aircraft
systems.

Yes

Certificate IV in
Aviation (Aviation
Supervision)

This qualification develops
the knowledge and skill to
supervise a range of
ground operations and
service roles.

Yes
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Green

No

No

All available delivery options
supported.

No

No

No

No

Orange

N/A

N/A – Qualification
delivery is not
supported

This qualification provides a pathway for students wanting
to pursue a career within aviation as the demand and use
of unmanned aerial systems continues to grow.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
There are safety laws that apply to flying
Remotely Piloted Aircraft (RPA)
commercially. In addition, when flying
for money or any form of economic gain,
an individual must have an RPA
operator's certificate (ReOC) that can
only be issued by CASA.

Assessment in a workplace and/or
simulated environment is required.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

AVI50215

AVAILABLE DELIVERY OPTIONS

Title

Outline

Diploma of Aviation
(Commercial Pilot
Licence Aeroplane)

This qualification develops
the knowledge and skills
to be a member of the
flight crew personnel in a
range of passenger,
charter and cargo air
transport operations.

Building and construction

IBT

Yes

PAIS

No

SBA

No

SBT

No

INDUSTRY ADVICE
Auspicing advice

N/A – Qualification
delivery is not
supported

Further advice

Delivery is not supported due to age restrictions and other
requirements set by the Civil Aviation Safety Authority (CASA).

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
To obtain a commercial pilot licence (CPL)
an individual must be at least 18 years of
age and successfully complete an
integrated or non-integrated course of
training.
Assessment in a workplace and/or
simulated environment is required.

For further information on careers in the building and construction industry, go to nolimits.com.au
This qualification is also available as a SCSA VIS course.
There are no occupational outcomes for this qualification and
graduates will have limited employment opportunities without
further training.
Industry prefers students undertake 52824WA Certificate II in
Building and Construction (Pathway-Trades) as it provides
enhanced opportunities to transition into an apprenticeship
with options for articulation into ten building and construction
trades.

CPC10111

Certificate I in
Construction

This qualification provides
an introduction to the
construction industry's
culture, occupations, job
roles and workplace
expectations.

Yes

No

No

No

High risk

Safety in the workplace is paramount. If students cannot
undertake 52824WA, delivery of this qualification is only
supported via SCSA VIS course and by a trade qualified
trainer/assessor with current industry knowledge and skills to
ensure students develop appropriate skills and an awareness of
work health and safety requirements in the building and
construction industry. Unless a simulated environment fully
replicates a construction workplace, students are unlikely to
develop the appropriate industry skills and an awareness of
safety requirements. This may impact on their ability to work
safely in future building and construction training or workplace
environments.

Assessment in a workplace and/or
simulated environment is required.
Simulated or project-based assessment
techniques must fully replicate
construction workplace conditions,
materials, activities, responsibilities and
procedures.

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement. It is strongly recommended
that delivery is by an RTO which also delivers building and
construction apprenticeships to enhance students' capacity to
successfully undertake further training after school.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry recommends this qualification for delivery to
secondary students.
This qualification is also available as a SCSA VIS course.

52825WA

Certificate II in
Building and
Construction
(Pathway - Para
Professional)

This qualification
develops introductory
knowledge and skills
for off-site
construction support
roles such as a
draftsperson, pre-start
consultant, contract
administrator,
scheduler or estimator.

It is strongly recommended delivery is via SBT or a SCSA VIS
course as students should complete quality and relevant work
placements.
Yes

No

No

Yes

High risk

It is essential that industry specialists are involved in training
delivery where on-site work experience is undertaken due to
work health and safety risks. Trainers/assessors must have
current industry qualifications and experience to ensure they
are up to date with the rapid changes in technology used in
this industry.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.
Industry recommends this qualification for delivery to
secondary students as it provides enhanced opportunities
to transition into an apprenticeship with options for
articulation into ten building and construction trades.
This qualification is also available as a SCSA VIS course.

52824WA

Certificate II in
Building and
Construction
(Pathway - Trades)

This pre-vocational
qualification provides
general knowledge and
skills relevant to a number
of different building and
construction
apprenticeships, except
plumbing.

Yes

Yes

No

Yes

High risk

Safety in the workplace is paramount. Delivery is only
supported when undertaken by a trade qualified
trainer/assessor with current industry knowledge and skills
and students access suitable work placements to ensure
they develop appropriate skills and an awareness of work
health and safety requirements in the building and
construction industry. Unless a simulated environment fully
replicates a construction workplace, students are unlikely to
develop the appropriate industry skills and an awareness of
safety requirements. This may impact on their ability to work
safely in future building and construction training or
workplace environments.

There is a minimum work practice
requirement of 220 hours in a building
and construction related trade
environment.
Assessment in a workplace and/or
simulated environment is required.
Simulated or project-based assessment
techniques must fully replicate
construction workplace conditions,
materials, activities, responsibilities and
procedures.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement. It is strongly recommended that delivery is by
an RTO which also delivers building and construction
apprenticeships to enhance students' capacity to
successfully undertake further training after school.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry recommends this qualification for delivery to
secondary students.
This qualification is also available as a SCSA VIS course.

RII20715

Certificate II in
Civil Construction

This qualification
develops the knowledge
and skills to work in an
operational role in civil
construction.

Yes

No

No

Yes

High risk

Safety in the workplace is paramount. Delivery is only
supported when undertaken by an industry qualified
trainer/assessor with current industry knowledge and skills
and students access suitable work placements to ensure they
develop appropriate skills and an awareness of work health
and safety requirements in the civil construction industry.
Unless a simulated environment fully replicates a civil
construction workplace, students are unlikely to develop the
appropriate industry skills and an awareness of safety
requirements. This may impact on their ability to work safely
in future civil construction training or workplace
environments.

There are specified assessor requirements
relating to industry experience.
Assessment in a workplace and/or
simulated environment is required.
Simulated or project-based assessment
techniques must fully replicate civil
construction workplace conditions,
materials, activities, responsibilities and
procedures.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement. It is strongly recommended that delivery is by
an RTO which also delivers higher level civil construction
qualifications to enhance students' capacity to successfully
undertake further training after school.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

CPC20112

Title

Certificate II in
Construction

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to work as a
builder's labourer.

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
Safety in the workplace is paramount. Delivery is only
supported when undertaken by a trade qualified
trainer/assessor with current industry knowledge and skills
and students access suitable work placements to ensure they
develop appropriate skills and an awareness of work health
and safety requirements in the building and construction
industry. Unless a simulated environment fully replicates a
construction workplace, students are unlikely to develop the
appropriate industry skills and an awareness of safety
requirements. This may impact on their ability to work safely
in future building and construction training or workplace
environments.

Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement. It is strongly recommended that delivery is by
an RTO which also delivers building and construction
apprenticeships to enhance students' capacity to successfully
undertake further training after school.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.
Simulated or project-based assessment
techniques must fully replicate
construction workplace conditions,
materials, activities, responsibilities and
procedures.

Industry recommends 52824WA Certificate II in Building and
Construction (Pathway - Trades) as an alternative. This
qualification provides enhanced opportunities to transition
into an apprenticeship with options for articulation into ten
building and construction trades.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery to secondary students is only supported via the WB81
Building Maintenance pathway or SBT.
Safety in the workplace is paramount. Students should access
suitable work placements and delivery should be undertaken
by a trade qualified trainer/assessor with current industry
knowledge and skills to ensure students develop appropriate
skills and an awareness of work health and safety
requirements in the building and construction industry.

CPC20211

Certificate II in
Construction
Pathways

This qualification
provides general
knowledge and skills
relevant to a number of
different building and
construction
apprenticeships, except
plumbing.

Unless a simulated environment fully replicates a construction
workplace, students are unlikely to develop the appropriate
industry skills and an awareness of safety requirements. This
may impact on their ability to work safely in future building
and construction training or workplace environments.
Yes

No

No

Yes

High risk

The WB81 pathway is targeted at remote, Aboriginal/Torres
Strait Islander and/or disengaged students and communities
to provide the skills and abilities which will allow graduates to
work within their own communities.

Assessment in a workplace and/or
simulated environment is required.
Simulated or project-based assessment
techniques must fully replicate
construction workplace conditions,
materials, activities, responsibilities and
procedures.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
RTOs seeking to deliver WB81 are requested to contact the
Construction Training Council for support. If students are not a
target group for the WB81 pathway or unable to undertake
the qualification via SBT, industry recommends 52824WA
Certificate II in Building and Construction (Pathway - Trades) as
an alternative. This qualification provides enhanced
opportunities to transition into an apprenticeship with options
for articulation into ten building and construction trades.

CPC20712

CPC20812

Certificate II in
Drainage

This qualification
develops the knowledge
and skills to assist with
installing, repairing and
maintaining drains.

Certificate II in
Metal Roofing and
Cladding

This qualification develops
the knowledge and skills
to work as a roofer with
special electives in metal
roofing and cladding.
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Green

Yes

Yes

No

No

All available delivery options
supported.

No

No

No

No

Orange

N/A – Qualification
delivery is not
supported

N/A – Qualification
delivery is not
supported

Delivery is not supported as training should be
undertaken under the supervision of a licensed plumbing
contractor in conjunction with full time employment.

Assessment in a workplace and/or
simulated environment is required.
Simulated or project-based assessment
techniques must fully replicate
construction workplace conditions,
materials, activities, responsibilities and
procedures.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry
standard.

Assessment in a workplace and/or
simulated environment is required.
Simulated or project-based assessment
techniques must fully replicate
construction workplace conditions,
materials, activities, responsibilities and
procedures.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification is also available as a SCSA VIS course.

52700WA

Certificate II in
Plumbing

This qualification
develops knowledge and
skills to undertake
further training to
become a plumber
and/or roof plumber.

Yes

Yes

No

No

High risk

Safety in the workplace is paramount. Delivery is only
supported via DTWD funded PAIS or a SCSA VIS course and
when undertaken by a trade qualified trainer/assessor with
current industry knowledge and skills to ensure students
develop appropriate skills and an awareness of work health
and safety requirements in the building and construction
industry. Unless a simulated environment fully replicates a
construction workplace, students are unlikely to develop the
appropriate industry skills and an awareness of safety
requirements. This may impact on their ability to work safely
in future building and construction training or workplace
environments.

Assessment in a workplace and/or
simulated environment is required.
Simulated or project-based assessment
techniques must fully replicate plumbing
and gas services workplace conditions,
materials, activities, responsibilities and
procedures.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement. It is strongly recommended that delivery is by
an RTO which also delivers building and construction
apprenticeships to enhance students' capacity to
successfully undertake further training after school.

52660WA

Certificate III in
Bricklaying
(Housing)

This qualification
develops the knowledge
and skills to be a
bricklayer and/or
blocklayer.

No

No

Yes

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

CPC30111

Certificate III in
Bricklaying/
Blocklaying

This qualification
develops the knowledge
and skills to be a
bricklayer and/or
blocklayer.

No

No

Yes

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

CPC30211

Certificate III in
Carpentry

This qualification
develops the knowledge
and skills to be a
carpenter.

No

No

Yes

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

52662WA

Certificate III in
Carpentry (Housing)

This qualification
develops the knowledge
and skills to be a
carpenter.

No

No

Yes

No

N/A

It is strongly recommended that delivery and assessment
is undertaken by a trade qualified trainer/assessor to
ensure students are trained in current industry practices
and standards.

Assessment in a workplace is required.

CPC32011

Certificate III in
Carpentry and
Joinery

This qualification
develops the knowledge
and skills to be a
carpenter and joiner.

No

No

Yes

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

RII30815

Title

Certificate III in
Civil Construction
Plant Operations

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
the knowledge and skills
to operate civil
construction machinery
and equipment.

IBT

Yes

PAIS

No

SBA

No

SBT

No

INDUSTRY ADVICE
Auspicing advice

High risk

Further advice
Safety in the workplace is paramount. Delivery is only
supported when undertaken in a highly supervised
environment by an industry qualified trainer/assessor with
current industry knowledge and skills and students access
suitable work placements to ensure they develop
appropriate skills and an awareness of work health and
safety requirements in the civil construction industry. Unless
a simulated environment fully replicates a civil construction
workplace, students are unlikely to develop the appropriate
industry skills and an awareness of safety requirements. This
may impact on their ability to work safely in future civil
construction training or workplace environments.
Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement. It is strongly recommended that delivery is by
an RTO which also delivers higher level civil construction
qualifications to enhance students' capacity to successfully
undertake further training after school.

CPC32813

Certificate III in
Fire Protection

This qualification
develops the knowledge
and skills to install, test
and maintain fire
protection systems.

No

No

Yes

No

CPC31912

Certificate III in
Joinery

This qualification
develops the knowledge
and skills to be a joiner.

No

No

Yes

No

52659WA

Certificate III in
Painting (Housing)

This qualification
develops the knowledge
and skills to be a painter
and decorator.

No

No

Yes

CPC30611

Certificate III in
Painting and
Decorating

This qualification
develops the knowledge
and skills to be a painter
and decorator.

No

No

52661WA

Certificate III in
Plastering
(Housing)

This qualification
develops the knowledge
and skills to be a
plasterer.

No

CPC32413

Certificate III in
Plumbing

This qualification
develops the knowledge
and skills to be a
plumber.

No

Version 5:0
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Green

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Some units of competency require
assessors to have a minimum of two years
current experience where they have
applied the skills and knowledge of the
unit of competency.
Assessment in a workplace and/or
simulated environment is required.
The simulated environment should be
realistic and sufficiently rigorous to cover
all aspects of this sector’s workplace
performance, including environment, task
skills, task and contingency management
skills, and job role environment skills.

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

N/A

It is strongly recommended that delivery and assessment
is undertaken by a trade qualified trainer/assessor to
ensure students are trained in current industry practices
and standards.

Assessment in a workplace is required.

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

Yes

No

N/A

It is strongly recommended that delivery and assessment
is undertaken by a trade qualified trainer/assessor to
ensure students are trained in current industry practices
and standards.

Assessment in a workplace is required.

No

Yes

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

No

Yes

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

CPC32612

Certificate III in
Roof Plumbing

This qualification
develops the knowledge
and skills to be a roof
plumber.

CPC30812

Certificate III in
Roof Tiling

This qualification
develops the knowledge
and skills to be a roof
tiler.

PAIS

SBA

SBT

Auspicing advice

No

No

Yes

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

No

No

Yes

No

It is anticipated that this qualification will soon be
available as a SBA. Students can continue to enrol in
CPC32111 Certificate III in Signage as a SBA, subject to the
usual transition and teach- out arrangements.

This qualification
develops the knowledge
and skills to be a sign
writer.

CPC31011

Certificate III in
Solid Plastering

This qualification
develops the knowledge
and skills to be a
plasterer.

No

No

Yes

No

52663WA

Certificate III in
Steel Framing
(Housing)

This qualification
develops the knowledge
and skills to install steel
frames.

No

No

Yes

No

CPC32313

Certificate III in
Stonemasonry
(Monumental/
Installation)

This qualification
develops the knowledge
and skills to be a
stonemason.

52664WA

Certificate III in
Wall and Ceiling
Fixing (Housing)

This qualification
develops the knowledge
and skills to be a wall and
ceiling liner.

CPC31211

Certificate III in Wall
and Ceiling Lining

This qualification
develops the knowledge
and skills to be a wall and
ceiling liner.

No

No

Yes

CPC31311

Certificate III in Wall
and Floor Tiling

This qualification
develops the knowledge
and skills to be a wall and
ceiling tiler.

No

No

Yes

Version 5:0
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Green

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

IBT

Certificate III in
Signs and Graphics

CPC30216

INDUSTRY ADVICE

No

No

Yes

No

N/A

Assessment in a workplace is required.
It is strongly recommended that delivery and assessment
is undertaken by a trade qualified trainer/assessor to
ensure students are trained in current industry practices
and standards.

No

No

No

No

All available delivery options
supported.

Yes

Yes

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

No

N/A

It is strongly recommended that delivery and assessment is
undertaken by a trade qualified trainer/assessor to ensure
students are trained in current industry practices and
standards.

Assessment in a workplace is required.

No

No

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Business

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in business, go to fapstc.org.au
This qualification is also available as a SCSA VIS course.

BSB10115

Certificate I in
Business

This qualification develops
basic knowledge and skills
to prepare for work.

Yes

No

No

No

Industry prefers delivery via a SCSA VIS course as students
should complete quality and relevant work placements to
ensure they are trained in current industry practices and
standards.

Assessment in a workplace and/or
simulated environment is required.

This qualification does not provide any occupational outcomes.
Industry recommends BSB20115 Certificate II in Business as an
alternative.
Industry recommends this qualification for delivery to
secondary students.
This qualification is also available as a SCSA VIS course.

BSB20115

Certificate II in
Business

This qualification
develops the knowledge
and skills to undertake
entry level administrative
positions.

Yes

No

No

Yes

Industry prefers delivery via SBT or a SCSA VIS course as
students should complete quality and relevant work
placements to ensure they are trained in current industry
practices and standards.

Assessment in a workplace and/or
simulated environment is required.

Students should have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

BSB20215

Certificate II in
Customer
Engagement

Version 5:0
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This qualification
develops the knowledge
and skills to work with
multiple communication
channels, capture data
and provide customer
service.

Green

Yes

No

All available delivery options
supported.

No

No

Industry recommends this qualification for delivery to
secondary students.

Assessment in a workplace and/or
simulated environment is required.

Students should have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the stakeholder
relations – customer engagement field of
work and access to specified materials,
resources and equipment.

Teachers delivering under auspicing arrangements need to
consider how they will meet and maintain industry currency
standards.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification is also available as a SCSA VIS course.
Industry prefers delivery via SBT or a SCSA VIS course as
students should complete quality and relevant work
placements to ensure they are trained in current industry
practices and standards.

BSB30115

Certificate III in
Business

This qualification develops
the knowledge and skills
to undertake a range of
administrative positions
across a variety of
business contexts.

Yes

No

No

Yes

High risk

This qualification should be delivered in a genuine, simulated
work environment and students should have access to industry
- current equipment, facilities and training resources so they
acquire a realistic view of the realities and conditions within
the workplace.

Assessment in a workplace and/or
simulated environment is required.

Teachers delivering under auspicing arrangements need to
consider how they will meet and maintain industry currency
standards.
The SBT is only available to year 12 students and has a nominal
duration of 18 months.
This qualification should be delivered in a genuine, simulated
work environment or ideally, in conjunction with relevant work
placement.

BSB30415

Certificate III in
Business
Administration

This qualification develops
the knowledge and skills
to undertake a range of
administrative positions
across a variety of
business contexts.

Yes

No

No

Yes

High risk

Students should have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

Assessment in a workplace and/or
simulated environment is required.

Teachers delivering under auspicing arrangements need to
consider how they will meet and maintain industry currency
standards.
The SBT is only available to year 12 students and has a nominal
duration of 18 months.

BSB31015

Certificate III in
Business
Administration
(Legal)

This qualification
develops the knowledge
and skill to work as a
legal receptionist/
secretary.

Administrative work in a legal business is often stressful and
fast paced and requires specific knowledge and skills. For this
reason, a selection process should be undertaken to ensure
that students have, or are likely to develop, the
communication skills and maturity required to complete the
qualification and work successfully in the industry.
Yes

No

No

No

High risk

This qualification should be delivered in a genuine, simulated
legal specific work environment or ideally, in conjunction with
relevant work placement.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

BSB31115

Title

Certificate III in
Business
Administration
(Medical)

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to work in
medical administration.

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Medical reception work is often stressful and fast paced and
requires specific knowledge and skills. For this reason, a
selection process should be undertaken to ensure that students
have, or are likely to develop, the communication skills and
maturity required to complete the qualification and work
successfully in the industry.
Yes

No

No

No

High risk

It is recommended that students undertake relevant work
placements in a reception/administration role in a medical/
health practice to support qualification completion. There may
be difficulties in finding relevant work placements.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the workplace/ simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

BSB30715

Certificate III in
Work Health and
Safety

This qualification is
suitable for individuals
who take on work health
and safety responsibilities
in the workplace in
addition to their main
duties.

Assessment in a workplace and/or
simulated environment is required.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported as there are no employment
outcomes for secondary students.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard
and difficulties in finding relevant work placements with duties
and responsibilities aligned to the units of competency within
this qualification.

BSB40215

Certificate IV in
Business

This qualification develops
supervisory, management
and leadership skills in
administration and project
management.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

There is insufficient time to complete this qualification while at
school.
Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they generally
lack the work and industry experience required for
employment in leadership positions.

Some units of competency require
assessment evidence which demonstrates
consistent performance of typical work
health and safety duties carried out in the
workplace and access to specified
materials, resources and equipment.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical work
health and safety duties carried out in the
workplace and access to specified
materials, resources and equipment.

Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard
and difficulties in finding relevant work placements with duties
and responsibilities aligned to the units of competency within
this qualification.

BSB40515

Certificate IV in
Business
Administration

This qualification develops
supervisory, management
and leadership skills in
administration and project
management.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

There is insufficient time to complete this qualification while
at school.
Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they generally
lack the work and industry experience required for
employment in leadership/professional positions.

Assessment in a workplace and/or
simulated environment is required.

Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training.
Delivery is not supported due to
• the nature of the industry;
• the skill level and experience required to complete the
qualification to an industry standard; and
• difficulties in finding relevant work placements.
There is insufficient time to complete this qualification while
at school.

BSB41015

Certificate IV in
Human Resources

This qualification develops
the knowledge and skills
to undertake a range of
human resources
managerial roles.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

This occupational area requires a strong understanding of
relevant legislation and employers will expect relevant
workplace experience.
Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they
generally lack the work and industry experience required for
employment in HR leadership/recruitment positions.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical activities
experienced in the workforce
development – human resource
development field of work and access to
specified materials, resources and
equipment.

Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery is not supported due to:
• the nature of the occupation;
• issues relating to students' maturity;
• the skill level and experience required to complete the
qualification to an industry standard; and
• difficulties in finding relevant work placements.
There is insufficient time to complete this qualification while at
school.

BSB42015

Certificate IV in
Leadership and
Management

This qualification develops
leadership and managerial
skills to guide, lead and
manage the work output
of others.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

This occupational area requires a strong understanding of
relevant legislation and employers will expect relevant
workplace experience.
Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they generally
lack the work and industry experience required to lead or
manage teams.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the management
and leadership field of work and access to
specified materials, resources and
equipment.

Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training.
Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard
and difficulties in finding relevant work placements.

BSB42415

Certificate IV in
Marketing and
Communication
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This qualification
develops high level
marketing,
communication and
management skills.

Green

Yes

No

All available delivery options
supported.

No

No

N/A – Qualification
delivery is not
supported

There is insufficient time to complete this qualification while at
school.
Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the marketing
communications field of work and access
to specified materials, resources and
equipment.

NOT supported for delivery to
school students.

47

QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
Delivery is not supported due to the skill level and
experience required to complete the qualification to an
industry standard.

BSB42615

Certificate IV in New
Small Business

This qualification develops
a broad knowledge base
and high level business
skills, including
management and
leadership skills, to start a
small business.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

There is insufficient time to complete this qualification
while at school.
This qualification is intended to skill individuals starting
their own small business. Other business qualifications will
provide the same type of content in a more appropriate
context for secondary students.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the management
and leadership - small and micro business
field of work and access to specified
materials, resources and equipment.

Industry recommends BSB30115 Certificate III in Business
with microbusiness electives as an alternative.

Delivery is not supported due to:
• issues relating to students' maturity;
• the skill level and experience required to complete the
qualification to an industry standard; and
• difficulties in finding relevant work placements.

BSB41415

Certificate IV in
Work Health and
Safety

This qualification is
suitable for people
working in a work health
and safety role. It
develops a broad
knowledge base and high
level skills to provide
advice and coordinate
work health and safety
programs in the
workplace.

This is a high risk qualification with supervisory safety duties
and responsibility for safety practices and procedures and the
safety of others.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

There is insufficient time to complete this qualification while at
school.
This occupational area requires a strong understanding of
relevant legislation and employers will expect relevant
workplace experience.
Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they generally
lack the work and industry experience required for
employment in leadership positions.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical work
health and safety duties carried out in the
workplace and access to specified
materials, resources and equipment.

Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.

48

QUALIFICATION
Code

BSB50215

Title

Diploma of Business

AVAILABLE DELIVERY OPTIONS
Outline

This is a supervisory level
qualification. It develops a
broad knowledge base
and high level skills to
undertake roles such as
an executive officer,
program consultant or
coordinator.

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery is not supported due to:
• issues relating to the nature of the occupation and
students' maturity;
• the skill level and experience required to complete the
qualification to an industry standard; and
• difficulties in finding relevant work placements with
duties and responsibilities aligned to the units of
competency within this qualification.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

There is insufficient time to complete this qualification while at
school.

Assessment in a workplace and/or
simulated environment is required.

Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they generally
lack the work and industry experience and sound theoretical
business skills and knowledge required for employment in
leadership positions.
Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training.
Delivery is not supported due to:
• issues relating to the nature of the occupation and
students' maturity;
• the skill level and experience required to complete the
qualification to an industry standard; and
• difficulties in finding relevant work placements.

BSB51915

Diploma of
Leadership and
Management

This qualification develops
high level leadership and
managerial skills, including
planning, organising and
monitoring the work of
others.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

There is insufficient time to complete this qualification while
at school.
Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they
generally lack the work and industry experience required to
lead or manage teams.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the management
and leadership field of work and access to
specified materials, resources and
equipment.

Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

BSB52415

Title

Diploma of
Marketing and
Communication

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
high level leadership and
managerial skills to lead
teams, plan, organise and
monitor the work of
others.

Community services

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard
and difficulties in finding relevant work placements.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

There is insufficient time to complete this qualification while at
school.
Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the marketing
communications field of work and access
to specified materials, resources and
equipment.

For further information on careers in community services, go to csheitc.org.au
There is a minimum work practice
requirement of 20 hours.

CHC24015

CHC22015

Certificate II in
Active Volunteering

Certificate II in
Community Services
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This qualification develops
the knowledge and skills
for entry level volunteer
work.

This qualification may be
used as a pathway for
entry level community
services workers who
provide a first point of
contact and assist
individuals in meeting
their immediate needs.

Green

Yes

No

No

No

This qualification does not provide any occupational outcomes.

This qualification is also available as a SCSA VIS course.
Yes

No

All available delivery options
supported.

No

Yes

Orange

Industry recommends delivery via SBT or SCSA VIS course to
ensure students access quality and relevant work placements.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

Assessment in a workplace and/or
simulated environment is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.
Some units of competency require
assessment evidence to be collected from
multiple client interactions with individuals
presenting with a range of challenging
behaviours.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

It is strongly recommended that students undertake relevant
work placements in a community services setting to support
qualification completion. Suitable work placements may be
difficult to find.

CHC32015

Certificate III in
Community Services

This qualification develops
entry level skills to work in
a range of community
services occupations.

Caution should be exercised in choosing electives as some may
not be suitable for secondary students.
Yes

No

No

No

High risk

This qualification provides a good pathway to higher level
community services qualifications.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.
There are limited employment opportunities for this
qualification.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
There is a minimum work practice
requirement of 20 hours.
Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Some units of competency require
assessment:
• in an environment that provides
realistic in-depth industry validated
scenarios and simulations to assess
students’ skills and knowledge;
and/or
• evidence to be collected from
multiple client interactions with
individuals presenting with a range
of situations and/or challenging
behaviours.

This qualification is also available as a SCSA VIS course.
Industry recommends delivery via SBT or SCSA VIS course as
students need to complete quality and relevant work
placements.

CHC30113

Certificate III in
Early Childhood
Education and Care

This qualification
develops the knowledge
and skills to work in an
early childhood
education setting.

Only minimal use of classroom based simulated learning
should be used.
Yes

No

No

Yes

High risk
As all individuals under 18 years of age must be constantly
supervised, this may impact on their ability to secure work
placements and employment.

All individuals under 18 years of age must
be constantly supervised.
There is a minimum work practice
requirement of 120 hours.
Assessment in a workplace is required and
must be undertaken in at least one
regulated education and care service.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification is also available as a SCSA VIS course.

CHC30213

Certificate III in
Education Support

This qualification
develops the knowledge
and skills to provide
assistance and support to
teachers and students in
educational settings.

Yes

No

No

Industry recommends delivery via a SCSA VIS course as
students should complete quality and relevant work
placements. These should be undertaken in a primary school
with substantial preparation and support from the host
teacher.

No

Only minimal use of classroom based simulated learning
should be used.

There is a minimum work practice
requirement of 100 hours.
Assessment in a workplace is required.

A selection process should be undertaken before enrolment to
ensure students have an appropriate level of maturity to work
in this industry.

CHC33015

CHC43015

CHC42015

Certificate III in
Individual Support

Certificate IV in
Ageing Support

Certificate IV in
Community Services
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Delivery is only supported via SBT to ensure access to
quality and relevant work placements in a health setting
There is one SBT stream available - Disability Work.

This qualification develops
the knowledge and skills
to provide support to
people who require
assistance due to ageing,
disability or some other
reason.

Yes

This qualification develops
the knowledge and skills
to undertake specialised
tasks and functions in
residential, home or
community based aged
service environments.

Yes

This qualification develops
the knowledge and skills
to design and deliver
services across a range of
community service
settings, including
advocacy and
interventions to individual
clients, groups or
communities.

Green

Yes

No

No

No

All available delivery options
supported.

No

No

No

Yes

No

No

Orange

N/A – IBT is not
supported

N/A – Qualification
delivery is not
supported

N/A – Qualification
delivery is not
supported

Institutional delivery to secondary students is not supported
as the level of knowledge and skills required by industry
generally cannot be adequately achieved through this
option.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

There is a minimum work practice
requirement of 120 hours.
Assessment in a workplace is required.

There is a minimum work practice
requirement of 120 hours.
Assessment in a workplace is required.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
There are also issues relating to students' age/maturity and
difficulties in finding relevant work placements.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

CHC43115

CHC40213

CHC43315

CHC40413

Title

Certificate IV in
Disability

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
the knowledge and skills
to provide training and
support to people with
disabilities. Work is
undertaken without direct
supervision and may
include supervision and/or
coordination of a small
team.

Certificate IV in
Education Support

This qualification
develops more
specialised skills in
providing assistance and
support to teachers and
students in educational
settings.

Certificate IV in
Mental Health

This qualification
develops the knowledge
and skills to provide
support for people
affected by mental illness
and psychiatric disability.
Work is carried out
autonomously under the
broad guidance of other
practitioners and
professionals.

Certificate IV in
Youth Work
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This qualification develops
the knowledge and skills
to develop and facilitate
programs designed to
address the social,
behavioural, health,
welfare, developmental
and protection needs of
young people.

Green

IBT

Yes

PAIS

No

SBA

No

INDUSTRY ADVICE

SBT

Auspicing advice

No

N/A – Qualification
delivery is not
supported

Further advice

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

There is a minimum work practice
requirement of 120 hours.
Assessment in a workplace is required.

There is a minimum work practice
requirement of 100 hours.

Yes

Yes

Yes

No

No

No

All available delivery options
supported.

No

No

No

No

N/A – Qualification
delivery is not
supported

No

N/A – Qualification
delivery is not
supported

No

Orange

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Assessment in a workplace and/or
simulated environment is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

There is a minimum work practice
requirement of 80 hours.

There are also issues relating to students' age/maturity.

Assessment in a workplace is required.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
There are also issues relating to students' age/maturity and
difficulties in finding relevant work placements.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

CHC52015

CHC51015

CHC50113

AVAILABLE DELIVERY OPTIONS

Title

Outline

Diploma of
Community Services

This qualification develops
supervisory and
managerial skills to
manage, co-ordinate
and/or deliver services to
individuals, groups and
communities.

Diploma of
Counselling

This qualification
develops the knowledge
and skills to work as a
counsellor using
established counselling
modalities.

Diploma of Early
Childhood
Education and Care

This qualification develops
the knowledge and skills
of early childhood
educators who design and
implement curriculum in
early childhood education
and care services.

Creative arts

CUA10215

CUA10113

IBT

SBA

SBT

Auspicing advice

Further advice
Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

It is not possible for secondary students to be able to undertake
fieldwork practice at this level in any community service role.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

There is a minimum work practice
requirement of 100 hours.
Assessment in a workplace is required.

There are also issues relating to students' age/maturity.

Yes

Yes

No

No

No

No

No

No

N/A – Qualification
delivery is not
supported

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
There are also issues relating to students' age/maturity and
difficulties in finding relevant work placements.

Assessment in a workplace and/or
simulated environment is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Individuals under 18 years of age must be
constantly supervised.

It would be difficult for a person under 18 years of age to
undertake the responsibilities required of a diploma holder in
an education and/or care setting.

There is a minimum work practice
requirement of 240 hours.

There are also issues relating to students' maturity and
difficulties in finding relevant work placements.

Assessment in a workplace is required and
must be undertaken in at least one
regulated education and care service.

For further information on careers in creative arts, go to futurenow.org.au

Certificate I in
Aboriginal and
Torres Strait
Islander Cultural
Arts

This qualification develops
the fundamental creative
and technical skills that
underpin visual arts and
craft practice in an
Aboriginal and Torres
Strait Islander cultural arts
context.

Yes

Certificate I in
Dance

This qualification develops
basic skills and knowledge
to prepare for work in the
live performance industry.

Yes

Version 5:0
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Green

No

No

No

This qualification is only suitable for Aboriginal people and
Torres Strait Islanders.
This qualification is also available as a SCSA VIS course.

No

All available delivery options
supported.

No

No

Orange

Local cultural knowledge is necessary to
achieve some of the units of competency
and may only be accessible to Aboriginal
or Torres Strait Islander peoples.
Those offering this qualification would be
expected to work closely with the local
Aboriginal and/or Torres Strait Islander
visual artists, their communities and
relevant cultural/arts organisations.

This qualification does not provide any occupational outcomes.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

Certificate I in
Visual Arts

This qualification develops
fundamental creative and
technical skills required
for further study in visual
arts and craft practice.

Certificate II in
Aboriginal and
Torres Strait
Islander Cultural
Arts

This qualification develops
the basic creative and
technical skills that
underpin visual arts and
craft practice in an
Aboriginal and Torres
Strait Islander cultural arts
context.

Yes

No

No

No

This qualification is only suitable for Aboriginal people and
Torres Strait Islanders.

CUA20215

Certificate II in
Creative Industries

This qualification provides
a pathway into further
training across a range of
creative and cultural
industries including
libraries, museums and
galleries, arts
organisations and local
government.

Yes

No

No

Yes

This qualification is also available as a SCSA VIS course.

CUA20113

Certificate II in
Dance

This qualification develops
basic technical skills and
knowledge to prepare for
work in the live
performance industry.

Yes

No

No

No

CUA20515

Certificate II in
Information and
Cultural Services

This qualification develops
the knowledge and skills
for customer service roles
in creative and cultural
industries including
libraries, museums and
galleries.

Yes

No

No

Yes

CUA20615

Certificate II in
Music Industry

This qualification
develops employability
skills and provides a
practical introduction to
the music industry.

Yes

No

No

Yes

CUA10315

CUA20415
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Green

Yes

No

No

No

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification does not provide any occupational outcomes.

Local cultural knowledge is necessary to
achieve some of the units of competency
and may only be accessible to Aboriginal
or Torres Strait Islander peoples.

All available delivery options
supported.

Orange

Those offering this qualification would be
expected to work closely with the local
Aboriginal and/or Torres Strait Islander
visual artists, their communities and
relevant cultural/arts organisations.

Some units of competency require access
to appropriate dance performance areas
or spaces.

This qualification is also available as a SCSA VIS course.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

CUA20715

Title

Certificate II in
Visual Arts

AVAILABLE DELIVERY OPTIONS
Outline

This qualification provides
an introduction to the
visual arts and skills which
can be developed and
later applied across a
range of industries
including digital, web,
graphic design and
animation.

IBT

Yes

PAIS

No

SBA

No

SBT

INDUSTRY ADVICE
Auspicing advice

No

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification is also available as a SCSA VIS course.

Some units of competency require
prerequisite units to have been
completed.
This qualification is only suitable for Aboriginal people and
Torres Strait Islanders.

CUA30515

CUA30615

52701WA

Certificate III in
Aboriginal and
Torres Strait
Islander Cultural
Arts

Certificate III in Arts
Administration

Certificate III in
Ballet Performance
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This qualification further
develops art and craft
skills in an Aboriginal and
Torres Strait Islander
cultural arts context.

Yes

No

No

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

This qualification develops
the knowledge and skills
to work in administrative
roles across a range of arts
organisations.

Yes

This qualification provides
an accredited, advanced
level of training for
individuals wishing to
pursue a career in classical
ballet.

Yes

Green

No

A selection process should be undertaken before enrolment to
determine if the student has the required industry knowledge,
skills and experience to undertake the qualification.

No

No

Assessment for some units of competency
requires access to local cultural knowledge
and/or Aboriginal and/or Torres Strait
Islander visual art, artists and/or their
communities which may only be accessible
to Aboriginal or Torres Strait Islander
peoples.
Culturally appropriate processes and
techniques suited to the language, literary
and numeracy capacity of learners and the
work being performed must be used for
delivery and assessment.

A selection process should be undertaken before enrolment to
determine if the student has the required industry knowledge,
skills and experience to undertake the qualification.

Yes

This qualification has very limited delivery in WA.

No

All available delivery options
supported.

No

No

Orange

N/A

A strict selection process is applied.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

This qualification is the intellectual
property of Charlesworth Ballet and only
to be delivered by that RTO.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
This qualification is designed to enable students to work
towards a professional dance standard. A selection process
should be undertaken before enrolment to determine if the
student has the required industry knowledge, skills and
experience to undertake the qualification.

CUA30113

Certificate III in
Dance

This qualification
develops dance skills to
work in the live
performance industry.

Yes

No

No

No

High risk

This qualification includes the core unit CUAWHS301 Condition
the body for dance performance which has a high risk of injury
and students are expected to exercise discretion.
Delivery should be undertaken by an industry qualified trainer
due to the potential health and safety risks associated with the
qualification.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

CUA30715

Certificate III in
Design
Fundamentals

This qualification provides
an introduction to design
theory and history and
develops technical and
conceptual design skills.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment must be conducted in a safe
environment where evidence gathered
demonstrates consistent performance of
typical activities experienced in creative
arts industry environments.
The assessment environment must
include:
• access to: relevant resources and
equipment;
• opportunities for rehearsals; and
• performances in either a real or
simulated situation.

A selection process should be undertaken before enrolment to
determine if the student has the required industry knowledge,
skills and experience to undertake the qualification.
Yes

No

No

No

It is vital that training delivery meets industry practices and
requirements, especially the type of software used. Delivery and
assessment should be undertaken by an industry qualified
trainer/assessor to ensure this occurs.
A selection process should be undertaken before enrolment to
determine if the student has the required industry knowledge,
skills and experience to undertake the qualification.
The dogging and rigging units of competency are not suitable
for secondary students due to licensing requirements and their
high-risk nature.

CUA30415

Certificate III in
Live Production
and Services

This qualification
develops the knowledge
and skills to provide
services for the
entertainment industry.

Yes

No

No

No

High risk

A Live Production environment is inherently high risk and
usually involves working at height, in dark spaces, with crowds,
and handling electrical equipment. A simulated workplace
environment must include these factors to meet industry
standards.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.
Work placements are likely to be difficult to find due to the
significant health and safety risks.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification is also available as a SCSA VIS course.

CUA30915

Certificate III in
Music Industry

This qualification
develops the knowledge
and skills to work in the
music industry, such as
in a support team.

Yes

No

No

A selection process should be undertaken before enrolment
to determine if the student has the required industry
knowledge, skills and experience to undertake the
qualification.

No

Delivery and assessment should be undertaken by an industry
qualified trainer/assessor to ensure students are trained in
current industry practices and standards.
This qualification is also available as a SCSA VIS course.

CUA31015

Certificate III in
Screen and Media

This qualification develops
the knowledge and skills
to work as an operator in
digital video, radio and
online content creation or
a skilled assistant in film
and television production
services.

Yes

No

No

A selection process should be undertaken before enrolment to
determine if the student has the required industry knowledge,
skills and experience to undertake the qualification.

No

It is vital that delivery meets current industry practices and
requirements, especially the type of software used. Delivery
and assessment is should be undertaken by an industry
qualified trainer/assessor to ensure this occurs.
This qualification is also available as a SCSA VIS course.

CUA31115

CUA40313

CUA40715

Certificate III in
Visual Arts

This qualification provides
an introduction to art
theory and history and
develops a range of visual
arts skills.

Certificate IV in
Dance Teaching and
Management

This qualification
develops the knowledge
and skills to work in a
variety of dance
teaching contexts,
including private dance
studios.

Certificate IV in
Design

This qualification
develops the ability to
apply integrated technical
and theoretical
knowledge to develop
concepts and solutions in
response to a brief.
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Green

Yes

No

No

A selection process should be undertaken before enrolment
to determine if the student has the required industry
knowledge, skills and experience to undertake the
qualification.

No

Delivery and assessment should be undertaken by an industry
qualified trainer/assessor to ensure students are trained in
current industry practices and standards.

Yes

Yes

No

No

All available delivery options
supported.

No

No

No

No

Orange

N/A –
Qualification
delivery is not
supported

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Some units of competency require access
to safe dance or movement teaching
areas.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the design
process field of work and includes access
to materials, resources and equipment
used in the development of technical and
conceptual skills in the relevant design
context.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Certificate IV in
Music Industry

This qualification develops
broad knowledge and
skills in music
performance, sound
production or music
business.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

CUA41215

Certificate IV in
Screen and Media

This qualification
develops broad
knowledge and basic
skills in a variety of
contexts in the screen,
media and entertainment
industries.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

CUA41315

Certificate IV in
Visual Arts

This qualification develops
the knowledge and skills
to work at a preprofessional level in a
range of art forms.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

52748WA

Diploma of
Performing Arts

An outline is not available
for this qualification.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

This qualification is the intellectual
property of the Talbot Group Pty Ltd and
can only be delivered through the
Principal Academy of Dance.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Some units of competency require
assessment evidence which
demonstrates consistent performance of
typical activities experienced in the
creativity and innovation – critical
thinking field of work and includes access
to:
• a full range of background
information required to evaluate
the operational factors that will
affect the implementation of
concepts; and
• opportunities to collaborate with
others throughout the concept
development process.

CUA40915

CUA51015

Diploma of Screen
and Media

Version 5:0
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This qualification develops
the knowledge and skills
to plan, carry out and
evaluate the work of self
and/or team in the film,
television, radio and
interactive media
industries.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

N/A – Qualification
delivery is not
supported

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Electrical/electronics

UEE10111

Certificate I in
ElectroComms Skills

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in the electrical/electronics industries, go to ueea.org.au

This qualification develops
introductory knowledge
and skills to use
components, equipment
and technologies relevant
to the electrotechnology –
communications
industries.

Yes

No

No

No

Where simulation is used, it must involve realistic and authentic
activities, as far as practicable reproduce and replicate real life
workplace conditions, facilitate profiling and offer prior
opportunity for candidates to have employed self-assessment
and participate in briefing and de-briefing sessions. The
effectiveness of the various forms of simulation needs to be
regularly assessed. This should include testing the validity and
reliability of the simulation event in the way that an assessment
is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulation is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.
It is strongly recommended that assessment is undertaken in
the workplace.
Delivery and assessment should be undertaken by an industry
(or trade) qualified trainer/assessor to ensure students are
trained in current industry practices and standards.

UEE21211

Certificate II in
Antennae
Equipment

This qualification
develops the knowledge
and skills to select,
assemble, connect and
set up TV and radio
reception antennae.

Safety in the workplace is considered paramount.
Yes

No

No

No

Where simulation is used, it must involve realistic and authentic
activities, as far as practicable reproduce and replicate real life
workplace conditions, facilitate profiling and offer prior
opportunity for candidates to have employed self-assessment
and participate in briefing and de-briefing sessions. The
effectiveness of the various forms of simulation needs to be
regularly assessed. This should include testing the validity and
reliability of the simulation event in the way that an assessment
is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE20511

Certificate II in
Computer
Assembly and
Repair

Version 5:0
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This qualification
develops the knowledge
and skills to assemble
computers and carry out
routine hardware
repairs.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

Where simulation is used, it must involve realistic and authentic
activities, as far as practicable reproduce and replicate real life
workplace conditions, facilitate profiling and offer prior
opportunity for candidates to have employed self-assessment
and participate in briefing and de-briefing sessions. The
effectiveness of the various forms of simulation needs to be
regularly assessed. This should include testing the validity and
reliability of the simulation event in the way that an assessment
is tested.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification is also available as a SCSA VIS course.

UEE20711

Certificate II in Data
and Voice
Communications

This qualification
develops the knowledge
and skills to select,
assemble, set up and
maintain simple voice
communication
equipment and systems.

It is strongly recommended that delivery is undertaken by a
trade qualified trainer and students complete quality and
relevant work placements in suitably equipped and staffed
settings to ensure they are trained in current industry practices
and standards.

Yes

No

No

Yes

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

Nominal duration of the SBT is 18 months.
It is recommended that assessment is undertaken in the
workplace.
Delivery and assessment should be undertaken by an industry
(or trade) qualified trainer/assessor to ensure students are
trained in current industry practices and standards.

UEE20911

Certificate II in
Electronic Assembly

This qualification
develops the knowledge
and skills to select
components, assemble
electronic sub-systems
and carry out re-works.

Safety in the workplace is considered paramount.
Yes

No

No

No

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

It is recommended that assessment is undertaken in the
workplace.
Delivery and assessment should be undertaken by an industry
(or trade) qualified trainer/assessor to ensure students are
trained in current industry practices and standards.

UEE21911

Certificate II in
Electronics

This qualification develops
the knowledge and skills
to select, assemble, set up
and maintain electronic
devices.

Safety in the workplace is considered paramount.
Yes

No

No

Yes

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

This qualification is also available as a SCSA VIS course.
Industry prefers delivery via DTWD funded PAIS or SCSA VIS
course as students should access quality and relevant work
placements in suitably equipped and staffed
electrotechnology settings.

UEE22011

Certificate II in
Electrotechnology
(Career Start)

This qualification
develops entry level
knowledge and skills for
work in any
electrotechnology
discipline.

Yes

Yes

No

No

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.
Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

A training licence from Energy Safety is
required for work placement. Energy
Safety advises that students who DO NOT
hold an Electrician's Training Licence:
• CANNOT be sent into roof spaces;
pull cables into or within buildings;
affix switchboards, switches or
socket outlets; or install conduits in
buildings.
• CAN assist with unskilled tasks.
They may dig and backfill trenches;
lay sand padding, conduits or cable
in trenches; carry tools,
equipment, conduits and cables on
and off sites and similar jobs.
If unsure for any reason, please contact
Energy Safety.
Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

It is recommended that assessment is undertaken in the
workplace.
Delivery and assessment should be undertaken by an industry
(or trade) qualified trainer/assessor to ensure students are
trained in current industry practices and standards.

UEE21011

Certificate II in Fire
Alarms Servicing

This qualification develops
the knowledge and skills
to select, assemble, set up
and test base level fire
protection systems.

Safety in the workplace is considered paramount.
Yes

No

No

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

No

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE21311

UEE21411

Certificate II in
Remote Area
Essential Service

This qualification develops
the knowledge and skills
to select, assemble, set up
and maintain simple
equipment and systems
used in the supply of
power.

Certificate II in
Remote Area Power
Supply
Maintenance

This qualification
develops the knowledge
and skills to undertake
routine maintenance of
remote area power
supplies.

Version 5:0

1 May 2017

Green

Yes

Yes

No

No

All available delivery options
supported.

No

No

No

No

Orange

N/A – Qualification
delivery is not
supported

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the high-risk nature of the
qualification.

Delivery is not supported due to the high-risk nature of the
qualification.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

It is recommended that assessment is undertaken in the
workplace.
Delivery and assessment should be undertaken by an industry
(or trade) qualified trainer/assessor to ensure students are
trained in current industry practices and standards.

UEE21611

Certificate II in
Security Assembly
and Set-up

This qualification
develops the knowledge
and skills to select,
assemble and set-up
wired and wireless base
level security systems.

Safety in the workplace is considered paramount.
Yes

No

No

No

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

It is recommended that assessment is undertaken in the
workplace.
Delivery and assessment should be undertaken by an industry
(or trade) qualified trainer/assessor to ensure students are
trained in current industry practices and standards.

UEE22111

Certificate II in
Sustainable Energy
(Career Start)

This qualification
develops entry level
knowledge and skills for
work in the sustainable
energy sector.

Safety in the workplace is considered paramount.
Yes

No

No

No

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

It is recommended that assessment is undertaken in the
workplace.
Delivery and assessment should be undertaken by an industry
(or trade) qualified trainer/assessor to ensure students are
trained in current industry practices and standards.
Safety in the workplace is considered paramount.

UEE20411

Certificate II in
Winding and
Assembly

This qualification develops
the knowledge and skills
to wind, place and
connect coils for small
armatures, transformers
and solenoids.

Yes

No

No

No

High risk

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.
No RTOs are currently delivering this qualification in WA.
This qualification is not currently recognised by the Electrical
Licensing Board for issuance of the Restricted Electrical Licence
required for training.
Safety in the workplace is considered paramount.

UEE32211

Certificate III in Airconditioning and
Refrigeration

This qualification
develops the knowledge
and skills to install, set
up, test, fault find, repair
and maintain
refrigeration systems and
equipment.

No

No

Yes

No

N/A

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

Industry recommends MEM30205 Engineering Tradesperson
Mechanical (Refrigeration and Air-conditioning) as an
alternative.
No RTOs are currently delivering this qualification in WA.

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

UEE32111

Title

Certificate III in
Appliance Service

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to set-up,
service and repair
electrical and
refrigerated appliances.

IBT

No

PAIS

No

SBA

Yes

SBT

No

INDUSTRY ADVICE
Auspicing advice

N/A

Further advice

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE30111

Certificate III in
Business Equipment

This qualification
develops the knowledge
and skills to install, set up,
test, fault find, repair and
maintain office
equipment.

No

No

Yes

No

N/A

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE30211

Certificate III in
Computer Systems
Equipment

This qualification
develops the knowledge
and skills to select, install,
set up, test, fault find,
repair and maintain
computer equipment.

No

No

Yes

No

N/A

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

UEE30311

Title

Certificate III in
Custom Electronics
Installations

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to select,
install, set up and test
surround sound, home
theatre and integration
aspects for ‘intelligent
houses’.

IBT

No

PAIS

No

SBA

Yes

SBT

No

INDUSTRY ADVICE
Auspicing advice

N/A

Further advice
Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE30411

UEE30611

Certificate III in
Data and Voice
Communications

Certificate III in
Electrical Machine
Repair

This qualification
develops the knowledge
and skills to select, install,
set up, test, fault find,
repair and maintain
telecommunications and
high performance data
services.

This qualification develops
the knowledge and skills to
overhaul and repair
motors, transformers and
control gears including
rewinding.

No

No

No

No

Yes

Yes

No

No

N/A

N/A

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.
Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE30911

Certificate III in
Electronics and
Communications

Version 5:0
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This qualification
develops the knowledge
and skills to select, install,
set up, test, fault find,
repair and maintain
electronic equipment and
devices at
component/sub-assembly
level.

Green

No

No

All available delivery options
supported.

Yes

No

Orange

N/A

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

NOT supported for delivery to
school students.

67

QUALIFICATION
Code

UEE31011

Title

Certificate III in Fire
Protection Control

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to select, install,
set up, test, fault find,
repair and maintain fire
protection systems.

IBT

No

PAIS

No

SBA

Yes

SBT

No

INDUSTRY ADVICE
Auspicing advice

N/A

Further advice
Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE31111

Certificate III in
Gaming Electronics

This qualification
develops the knowledge
and skills to select, install,
set up, test, fault find,
repair and maintain
gaming machines.

No

No

Yes

No

N/A

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE31211

UEE31511

Certificate III in
Instrumentation
and Control

This qualification
develops the knowledge
and skills to select, install,
set up, test, fault find,
repair and maintain
systems and devices for
measurement and
recording and related
process control.

Certificate III in RailCommunications
and Networks

This qualification develops
the knowledge and skills
to select, install,
commission, fault find and
maintain radio and
dedicated
telecommunications
networks in rail
equipment.

No

No

No

No

Yes

Yes

No

No

N/A

N/A

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.
Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

Version 5:0
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

UEE32011

Title

Certificate III in
Renewable Energy ELV

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
the knowledge and skills to
select, install, set up, test,
fault find, repair and
maintain renewable
energy equipment and
systems.

IBT

No

PAIS

No

SBA

Yes

SBT

No

INDUSTRY ADVICE
Auspicing advice

N/A

Further advice
Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE31411

UEE30711

Certificate III in
Security Equipment

Certificate III in
Switchgear and
Controlgear

This qualification
develops knowledge and
skills in the installation
and pre- commissioning
set up of wired and
wireless security
systems.

This qualification
develops the knowledge
and skills to construct,
assemble and wire
switchboards and control
panels.

No

No

No

No

Yes

Yes

No

No

N/A

N/A

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

No RTOs are currently delivering this qualification in WA.

UEE62111

Advanced Diploma
of Engineering
Technology Electrical

Version 5:0
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This qualification develops
the knowledge and skills
to design and
validate/evaluate
electrical equipment and
systems and provide
technical advice/sales.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Where simulated is used, it must be in a
realistically simulated work environment.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Engineering

MEM10205

MEM10105

MSM10216

MEM20305

IBT

PAIS

SBA

SBT

Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in engineering, go to ueea.org.au

Certificate I in
Boating Services

This qualification develops
introductory knowledge
and skills to identify and
perform basic repairs on
recreational boats, trailers
and navigation and
communication systems
and equipment.

Certificate I in
Engineering

This qualification provides
an introduction to the
engineering trade and
develops employability
skills and some basic skills
to operate equipment.

Yes

No

No

No

Certificate I in
Manufacturing
(Pathways)

This qualification provides
an introduction to the
manufacturing industry
and develops
employability skills and
some basic skills to
operate equipment.

Yes

No

No

No

Certificate II in
Boating Services

This qualification develops
the knowledge and skills
to operate safely in a
boating environment and
undertake a range of tasks
on marine craft.

Version 5:0

INDUSTRY ADVICE

1 May 2017

Green

Yes

No

No

Assessment in a workplace and/or
simulated environment is required.

No

This qualification is also available as a SCSA VIS course.

Yes

No

All available delivery options
supported.

No

No

Orange

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in current
industry practices and standards.

It is strongly recommended that delivery is undertaken by a
trade qualified trainer to ensure students are trained in
current industry practices and standards.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.

Assessment in a workplace and/or
simulated environment is required.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must include access to all
applicable equipment and
documentation.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification is also available as a SCSA VIS course.
Delivery is only supported via SBT, DTWD funded PAIS or
SCSA VIS course as this is a trade pathway qualification.
These pathways require students to complete quality and
relevant work placements in suitably equipped and
staffed automotive settings. This will enhance students'
transitions into a related apprenticeship.

MEM20105

Certificate II in
Engineering

This qualification develops
the employability and
technical skills required to
pursue an apprenticeship
in an engineering trade

Yes

Yes

No

Yes

High risk

It is strongly recommended that delivery is undertaken by
a trade qualified trainer to ensure students are trained in
current industry practices and standards.
Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency must include
assessment evidence of performance in a
productive work environment where
there is a sufficient range of appropriate
tasks and/or materials to cover the scope
of application of those units.
All outcomes must reflect the standard of
performance required of the work
associated with the unit(s) of
competency.

If this qualification cannot be undertaken via SBT, DTWD
funded PAIS or SCSA VIS course, industry recommends
MEM20413 Certificate II in Engineering Pathways as an
alternative.

MEM20413

MSM21115

Certificate II in
Engineering
Pathways

This qualification provides
exposure to an
engineering or related
environment and develops
basic knowledge and skills
for further training in
engineering.

Certificate II in
Recreational
Vehicle
Manufacturing

This qualification
develops entry level
knowledge and skills in
recreational vehicle
manufacturing.

Version 5:0
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Green

Industry recommends this qualification for delivery to
secondary students.
This qualification is also available as a SCSA VIS course.
Yes

No

No

No

It is strongly recommended that delivery is undertaken by a
trade qualified trainer and students complete quality and
relevant work placements in suitably equipped and staffed
engineering settings to ensure they are trained in current
industry practices and standards.
Industry prefers delivery via SBT as students should access
quality and relevant work placements in suitably equipped and
staffed recreational vehicle manufacturing settings.

Yes

No

All available delivery options
supported.

No

Yes

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment that reflect
realistic workplace conditions is required.

Assessment in a workplace and/or
simulated environment is required.
Assessment must include access to all
applicable tools, equipment, materials
and documentation.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Assessment in a workplace and/or
simulated environment is required.

MEM31112

Certificate III in
Engineering Composites Trade

This qualification
develops the knowledge
and skills to work with
composites within the
metal, engineering,
manufacturing and
associated industries.

No

No

Yes

No

Some units of competency must include
assessment evidence of performance in a
productive work environment where
there is a sufficient range of appropriate
tasks and/or materials to cover the scope
of application of those units.

N/A

All outcomes must reflect the standard of
performance required of the work
associated with the unit(s) of
competency.
Assessment in a workplace and/or
simulated environment is required.

MEM30305

Certificate III in
Engineering Fabrication Trade

This qualification
develops the knowledge
and skills to work as an
engineering tradesperson
in metal fabrication.

No

No

Yes

No

Some units of competency must include
assessment evidence of performance in
a productive work environment where
there is a sufficient range of appropriate
tasks and/or materials to cover the
scope of application of those units.

N/A

All outcomes must reflect the standard
of performance required of the work
associated with the unit(s) of
competency.

Assessment in a workplace and/or
simulated environment is required.

MEM30205

Certificate III in
Engineering Mechanical Trade

Version 5:0
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This qualification
develops the knowledge
and skills to work as a
fitter and turner, fitter
and machinist,
maintenance fitter, diesel
fitter, plant mechanic,
refrigeration mechanic or
1st class machinist.

Green

No

No

All available delivery options
supported.

Yes

No

Some units of competency must include
assessment evidence of performance in a
productive work environment where
there is a sufficient range of appropriate
tasks and/or materials to cover the scope
of application of those units.

N/A

All outcomes must reflect the standard of
performance required of the work
associated with the unit(s) of
competency.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

MEM30505

Title

Certificate III in
Engineering Technical

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
the knowledge and skills
to work as an engineering
tradesperson - technical
within the metal,
engineering,
manufacturing and
associated industries. It
includes technical
specialisation in areas
such as the functions and
capabilities of various
types of computing
technology and software
used in the workplace;
using CAD programs,
computers and
peripherals; mechanical
and drive components;
and pneumatic and
hydraulic systems.

IBT

Yes

PAIS

No

SBA

No

SBT

No

INDUSTRY ADVICE
Auspicing advice

High risk

Further advice

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Some units of competency must include
assessment evidence of performance in a
productive work environment where
there is a sufficient range of appropriate
tasks and/or materials to cover the scope
of application of those units.
All outcomes must reflect the standard of
performance required of the work
associated with the unit(s) of
competency.

Assessment in a workplace and/or
simulated environment that reflect
realistic workplace conditions is required.

MEM30605

Certificate III in
Jewellery
Manufacture

This qualification
develops the knowledge
and skills to design,
produce and repair
jewellery.

Yes

No

Yes

Some units of competency must include
assessment evidence of performance in a
productive work environment where
there is a sufficient range of appropriate
tasks and/or materials to cover the scope
of application of those units.

No

All outcomes must reflect the standard of
performance required of the work
associated with the unit(s) of
competency.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Assessment in a workplace and/or
simulated environment is required.

MEM30705

Certificate III in
Marine Craft
Construction

This qualification
develops the knowledge
and skills to build, service
and repair marine craft.

No

No

Yes

No

Some units of competency must include
assessment evidence of performance in a
productive work environment where
there is a sufficient range of appropriate
tasks and/or materials to cover the scope
of application of those units.

N/A

All outcomes must reflect the standard of
performance required of the work
associated with the unit(s) of
competency.
Students must be an apprentice in an
engineering trade or hold a completed
Certificate III in a related engineering
trade to enrol in this qualification.

MEM40105

Certificate IV in
Engineering

This qualification is for
engineering trade
apprentices and existing
engineering tradespersons.
It develops specialised
knowledge and skills as a
higher engineering
tradesperson.

Assessment in a workplace and/or
simulated environment is required.

No

No

Yes

No

Some units of competency must include
assessment evidence of performance in a
productive work environment where
there is a sufficient range of appropriate
tasks and/or materials to cover the scope
of application of those units.

N/A

All outcomes must reflect the standard of
performance required of the work
associated with the unit(s) of
competency.
Assessment in a workplace and/or
simulated environment is required.

MEM50212

Diploma of
Engineering Technical

Version 5:0
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This qualification is
intended for individuals
who hold an engineering
trade qualification. It
develops specialised
knowledge and skills for
employment at paraprofessional levels in the
aeronautical and avionic
fields.

Green

Yes

No

All available delivery options
supported.

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported as this qualification was designed as a
post year 12 alternative to university and requires a high level
of mathematics.

Some units of competency must include
assessment evidence of performance in a
productive work environment where
there is a sufficient range of appropriate
tasks and/or materials to cover the scope
of application of those units.
All outcomes must reflect the standard of
performance required of the work
associated with the unit(s) of
competency.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Financial services

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

For further information on careers in financial services, go to fapstc.org.au
This qualification is also available as a SCSA VIS course.

FNS10115

Certificate I in
Financial Services

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification
develops an
understanding of the
financial services industry
and introductory financial
literacy skills.

Yes

No

No

Teachers delivering under auspicing arrangements need to
consider how they will meet and maintain industry currency
requirements.

No

This qualification does not provide any occupational outcomes.
Industry recommends FNS20115 Certificate II in Financial
Services as an alternative if an occupational outcome is sought.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the financial
literacy field of work and access to
specified materials, resources and
equipment.

Industry recommends this qualification for delivery to
secondary students.
This qualification is also available as a SCSA VIS course.

FNS20115

Certificate II in
Financial Services

This qualification
develops basic financial
literacy skills.

Yes

No

No

Industry prefers delivery via SBT or a SCSA VIS course as
students should complete quality and relevant work
placements to ensure they are trained in current industry
practices and standards.

Yes

Teachers delivering under auspicing arrangements need to
consider how they will meet and maintain industry currency
requirements.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the financial
literacy field of work and access to
specified materials, resources and
equipment.

Employment outcomes are low.
A selection process should be undertaken before enrolment to
determine if the student has the literacy and numeracy skills
required to undertake the qualification. Where this is not the
case, industry recommends FNS20115 Certificate II in Financial
Services or BSB20115 Certificate II in Business as an alternative.

FNS30315

Certificate III in
Accounts
Administration

This qualification develops
the knowledge and skills
for entry level positions in
accounts administration.

This qualification should be delivered in a genuine, relevant
financial services work environment/simulated workplace.
Yes

No

No

No

High risk
Students should have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the accounting
field of work and access to specified
materials, resources and equipment.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

A selection process should be undertaken before enrolment to
determine if the student has the literacy and numeracy skills
required to undertake the qualification. Where this is not the
case, industry recommends FNS20115 Certificate II in Financial
Services or BSB20115 Certificate II in Business as an alternative.

FNS30115

Certificate III in
Financial Services

This qualification develops
the knowledge and skills
to undertake
administrative, clerical
and customer service
roles in banking, credit
management, insurance
and retail financial
services.

This qualification should be delivered in a genuine, relevant
financial services work environment/simulated workplace.
Yes

No

No

Yes

High risk

Students should have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the accounting
field of work and access to specified
materials, resources and equipment.

Teachers delivering under auspicing arrangements need to
consider how they will meet and maintain industry currency
standards.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

FNS40615

Certificate IV in
Accounting

This qualification
develops the knowledge
and skills to undertake
accounting support roles.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they generally
lack the work and industry experience required for employment
in higher level positions.
Students should complete a lower level financial services
qualification to enhance employment opportunities and/or
progress into further training.

Version 5:0
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Contract bookkeepers providing a
business activity statement (BAS) service
must be registered by the Tax
Practitioners Board and adhere to the
Australian Securities and Investments
Commission's RG146 legislative
requirements. Other conditions, including
a designated period of experience, apply.
Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the accounting
field of work and access to specified
materials, resources and equipment.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

FNS40215

Title

Certificate IV in
Bookkeeping

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
the knowledge and skills
to work as a bookkeeper
which includes preparing
and lodging Business
Activity Statements (BAS),
providing tax advice about
BAS provisions and dealing
with the commissioner on
behalf of a taxpayer.

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they generally
lack the work and industry experience required for employment
in leadership positions.
Students should complete a lower level financial services
qualification to enhance employment opportunities and/or
progress into further training.

Delivery to secondary students is not supported due to the
skill level and experience required to complete the
qualification to an industry standard.

FNS50215

Diploma of
Accounting

This qualification develops
the knowledge and skills
to work in professional
accounting roles in
financial services and
other industries.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they
generally lack the work and industry experience required for
employment in leadership positions.
Secondary students should complete a lower level financial
services qualification to enhance employment opportunities
and/or progress into further training.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Contract bookkeepers providing a BAS
service must be registered by the Tax
Practitioners Board and adhere to the
Australian Securities and Investments
Commission’s RG146 legislative
requirements. Other conditions, including
a designated period of experience, apply.
Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which
demonstrates consistent performance of
typical activities experienced in the
accounting field of work and access to
specified materials, resources and
equipment.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the accounting
field of work and access to specified
materials, resources and equipment.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

FNS50615

Diploma of Financial
Planning

This qualification develops
the knowledge and skills
to provide specialist
financial advice and paraplanning services.

This occupational area requires a strong understanding of
relevant legislation and employers will expect relevant
workplace experience.
Yes

No

No

No

N/A – Qualification
delivery is not
supported

Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they generally
lack the work and industry experience required for employment
in leadership positions.
Students should complete a lower level financial services
qualification to enhance employment opportunities and/or
progress into further training.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment evidence which demonstrates
consistent performance of typical
activities experienced in the financial
services and products advice field of work
and access to specified materials,
resources and equipment.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Food processing

FDF10111

Certificate I in Food
Processing

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in food processing, go to fftitrainingcouncil.com.au
This qualification provides
introductory level
knowledge and skills for
the food, beverage and
grain processing sectors.

Yes

No

No

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

No

Assessment in a workplace and/or
simulated environment is required.

This qualification is unlikely to have employment outcomes.
Industry's preferred qualification level for secondary students is
Certificate II.
Access to quality and relevant work placements, including food
processing facilities with industrial machines, is strongly
recommended.

FDF20111

Certificate II in Food
Processing

This qualification
develops the knowledge
and skills for entry level
processing work in food,
beverage and grain
processing.

Yes

No

No

Yes

High risk

Many units of competency in this qualification assume a basic
level of mathematics equivalent to a year 10 standard. If a
student does not possess this level of mathematics then the
unit FDFOP2061A Use numerical applications in the workplace
should be selected as part of this qualification.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.
There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students is
Certificate II.

FDF20911

Certificate II in Food
Processing (Sales)

This qualification
develops the knowledge
and skills to assist with
sales in a manufacturing
or retail food processing
environment.

Access to quality and relevant work placements, such as food
processing facilities with industrial machines and retail service,
is strongly recommended.
Yes

No

No

Yes

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment is required.

The employment opportunities for this qualification are likely
to be sound.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Industry's preferred qualification level for secondary students is
Certificate II.

FDF20510

Certificate II in
Retail Baking
Assistance

This qualification develops
the knowledge and skills
to undertake routine
baking functions,
customer service and
general preparation in a
retail environment.

Access to quality and relevant work placements, for example in
a commercial bakery with industrial machines, is strongly
recommended.
Yes

Yes

No

No

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment is required.

There are limited employment opportunities for this
qualification.
Industry's preferred qualification level for secondary students is
Certificate II.
Access to quality and relevant work placements, for example in
an operating winery, is strongly recommended.

FDF20411

Certificate II in Wine
Industry Operations

This qualification develops
the knowledge and skills
to work in the wine
industry with electives in
bottling, packaging, cellar
operations, laboratory,
warehousing and wine
grape growing.

Yes

No

No

Yes

High risk

Many units of competency in this qualification assume a basic
level of mathematics equivalent to a year 10 standard. If a
student does not possess this level of mathematics, then the
unit FDFOP2061A Use numerical applications in the workplace
should be selected as part of this qualification.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.
There are limited employment opportunities for this
qualification.

FDF30610

Certificate III in
Retail Baking
(Bread)

This qualification
develops the knowledge
and skills to work as a
baker.

No

No

Yes

No

N/A

The employment opportunities for this qualification are likely to
be good.

Assessment in a workplace and/or
simulated environment is required.

FDF30510

Certificate III in
Retail Baking (Cake
and Pastry)

This qualification develops
the knowledge and skills
to work as a retail baker
with a focus on cakes and
pastry.

No

No

Yes

No

N/A

The employment opportunities for this qualification are likely to
be good.

Assessment in a workplace and/or
simulated environment is required.

FDF30710

Certificate III in
Retail Baking
(Combined)

This qualification develops
the knowledge and skills
to work as a retail baker
including cakes, pastry
and bread baking.

No

No

Yes

No

N/A

The employment opportunities for this qualification are likely to
be good.

Assessment in a workplace and/or
simulated environment is required.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Furnishing

MSF10113

MSF20213

MSF20313

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in furnishing, go to fftitrainingcouncil.com.au

Certificate I in
Furnishing

This qualification
develops the knowledge
and skills in basic
furnishing techniques.

Yes

No

No

No

Certificate II in
Furniture Finishing

This qualification
develops the knowledge
and skills to dismantle,
assemble and surface
finish furniture.

No

No

No

Yes

Certificate II in
Furniture Making

This qualification
develops the knowledge
and skills to manufacture
and install furniture.

Yes

Yes

No

Yes

Assessment in a workplace and/or
simulated environment is required.

N/A

N/A – IBT is not
supported

No RTOs are currently delivering this qualification in WA.

Delivery is only supported via DTWD funded PAIS or SBT as
quality and relevant work placements are required to support
delivery and consolidate learning.
If this qualification cannot be undertaken via a DTWD funded
PAIS or SBT, industry recommends MSF20516 Certificate II in
Furniture Making Pathways as an alternative.

Assessment in a workplace and/or
simulated environment is required.

Assessment in a workplace and/or
simulated environment is required.

Industry recommends this qualification for delivery to
secondary students.
This qualification provides an alternative for secondary
students who are unable to undertake MSF20313 Certificate II
in Furniture Making through a DTWD funded PAIS or SBT.

MSF20516

Certificate II in
Furniture Making
Pathways

This qualification develops
introductory knowledge
and skills in furniture
making.

Yes

No

No

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

No

Assessment in a workplace and/or
simulated environment is required.

It is recommended that delivery is undertaken by a trade
qualified trainer to ensure students are trained in current
industry practices and standards.
The employment opportunities for this qualification are likely
to be good.

MSF20413

Certificate II in
Glass and Glazing
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This qualification develops
knowledge and skills in
basic glass and glazing
techniques.

Green

Yes

Yes

All available delivery options
supported.

No

Yes

N/A – IBT is not
supported

Delivery is only supported via DTWD funded PAIS or SBT as
quality and relevant work placements are required to support
delivery and consolidate learning.

Assessment in a workplace and/or
simulated environment is required.

The employment opportunities for this qualification are likely
to be good.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

MSF31113

Certificate III in
Cabinet Making

This qualification
develops the knowledge
and skills to work as a
cabinetmaker.

No

No

Yes

No

N/A

The employment opportunities for this qualification are likely
to be good.

Assessment in a workplace and/or
simulated environment is required.

MSF30813

Certificate III in
Flooring
Technology

This qualification
develops the knowledge
and skills to prepare,
install and finish flooring
surfaces.

No

No

Yes

No

N/A

The employment opportunities for this qualification are likely
to be good.

Assessment in a workplace and/or
simulated environment is required.

MSF30113

Certificate III
in Furniture
Finishing

This qualification
develops the knowledge
and skills to work as a
furniture finisher.

No

No

Yes

No

N/A

There are limited employment opportunities for this
qualification.

Assessment in a workplace and/or
simulated environment is required.

MSF30213

Certificate III in
Furniture Making

This qualification
develops the knowledge
and skills to make and
repair furniture.

No

No

Yes

No

N/A

There are limited employment opportunities for this
qualification.

Assessment in a workplace and/or
simulated environment is required.

MSF30413

Certificate III in
Glass and Glazing

This qualification
develops the knowledge
and skills to be a glazier.

No

No

Yes

No

N/A

The employment opportunities for this qualification are likely
to be good.

Assessment in a workplace and/or
simulated environment is required.

MSF31013

Certificate III in
Interior
Decoration Retail
Services

This qualification
develops the knowledge
and skills to work as a
sales assistant in an
interior decorating
context.

Access to quality and relevant work placements in a furnishing
business is strongly recommended.

Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment is required.

There are limited employment opportunities for this
qualification.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

MSF30613

Certificate III in Soft
Furnishing

This qualification
develops the knowledge
and skills to manufacture,
sell and install soft
furnishings.

Yes

No

No

No

High risk

There may be insufficient time to complete this qualification
while at school.

Assessment in a workplace and/or
simulated environment is required.

No RTOs are currently delivering this qualification in WA.
There are limited employment opportunities for this
qualification.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

MSF30313

Certificate III in
Timber and
Composites
Machining

This qualification
develops the knowledge
and skills to work as a
wood machinist.

No

No

Yes

No

N/A

There are limited employment opportunities for this
qualification.

Assessment in a workplace and/or
simulated environment is required.

MSF30713

Certificate III in
Upholstery

This qualification
develops the knowledge
and skills to work as an
upholsterer.

No

No

Yes

No

N/A

There are limited employment opportunities for this
qualification.

Assessment in a workplace and/or
simulated environment is required.

MSF40113

Certificate IV in
Interior
Decoration

This qualification
develops the knowledge
and skills to work as an
interior decorator.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the nature of the qualification
and industry environment.

Assessment in a workplace and/or
simulated environment is required.

Yes

No

No

No

General/adult education

52768WA

This qualification was
designed for secondary
Course in Gaining
students and aims to
Access to Training
increase their
and Employment
employability skills,
(GATE) (Introductory) develop career directions
and provide work
experience.

22234VIC

Course in Initial
General Education
for Adults

This course develops
reading, writing and
numeracy skills, some
study techniques and
general employability
skills.

FSK10113

Certificate I in
Access to
Vocational
Pathways

This qualification
develops initial reading,
writing, numeracy and
oral communication
skills.

Yes

No

No

No

52769WA

Certificate I in
Gaining Access to
Training and
Employment (GATE)

This qualification
develops employability
skills and career direction
and provides work
experience.

Yes

No

No

No
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Green

Students should have sufficient communication skills to
undertake this qualification.
Yes

No

No

No

The language, literacy and numeracy outcomes of this
qualification align to level one of the Australian Core Skills
Framework.
The units of competency have been designed to be
contextualised and delivered alongside vocational
qualifications.

All available delivery options
supported.

Orange

This qualification does not meet the entry requirements for
TAFE full time courses. It does not provide adequate
opportunity for students to develop a full range of literacy and
numeracy skills with sufficient breadth and depth.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
Completion of this qualification provides entry to TAFE up to
certificate level one.

22236VIC

Certificate I in
General Education
for Adults

This qualification develops
initial reading, writing,
numeracy, oral
communication and
learning skills.

22235VIC

Certificate I in
General Education
for Adults
(Introductory)

This qualification develops
initial reading, writing,
numeracy, oral
communication and
learning skills.

Yes

No

No

No

52773WA

Certificate I in
Leadership

This qualification
develops general study
and employability skills.

Yes

No

No

No

FSK10213

Certificate I in Skills
for Vocational
Pathways

This qualification
develops initial reading,
writing, numeracy and
oral communication
skills.

Yes

No

No

No

52770WA

Certificate I in
Wider
Opportunities for
Work (WOW)

This qualification
develops literacy,
numeracy, digital literacy,
study and employability
skills.

Yes

No

No

No

There are no formal entrance requirements specified for this
qualification. RTOs should ensure that students have sufficient
oral and written language and literacy skills to undertake the
requirements of the qualification.

Certificate II in EAL
(Access)

This qualification develops
English language speaking,
listening, reading and
writing skills for simple
everyday communication.

Yes

No

No

No

Students should have a minimum International Second
Language Proficiency Ratings Scale level of one for reading,
writing, listening and speaking (or equivalent) or literacy and
numeracy skills at least equivalent to Australian Core Skills
Framework level one.

Certificate II in EAL
(Employment)

This qualification
develops English language
and introductory digital
literacy skills for
employment. It also
provides an overview of
Australian work
requirements and
practices.

Yes

No

No

No

22251VIC

22252VIC
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Green

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Yes

No

No

No

To be enrolled, students should have literacy and language
skills at least equivalent to Australian Core Skills Framework
level two and numeracy skills at least equivalent to ACSF level
one.
Students should have literacy and numeracy skills at least
equivalent to Australian Core Skills Framework level one for
reading and writing and partially equivalent to level one for
numeracy.

The units of competency have been designed to be
contextualised and delivered alongside vocational
qualifications.

All available delivery options
supported.

Orange

This qualification does not meet the entry requirements for
TAFE full time courses. It does not provide adequate
opportunity for students to develop a full range of literacy and
numeracy skills with sufficient breadth and depth.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

22237VIC

Certificate II in
General Education
for Adults

This qualification develops
reading, writing,
numeracy, oral
communication and
learning skills.

Yes

No

No

No

Completion of this qualification provides entry to TAFE up to
certificate level two. To be enrolled, students should have
literacy and numeracy skills at least equivalent to Australian
Core Skills Framework level three.

52774WA

Certificate II in
Leadership

This qualification further
develops general study
and employability skills.

Yes

No

No

No

A major component of this qualification is active
participation in a team or community based project.
The units of competency have been designed to be
contextualised and delivered alongside vocational
qualifications.

FSK20113

Certificate II in
Skills for Work and
Vocational
Pathways

This qualification further
develops foundation skills
for workforce entry or
further training.

Yes

No

No

No

22238VIC

Certificate III in
General Education
for Adults

This course further
develops skills in reading,
writing and numeracy.

Yes

No

No

No

Certificate III in
Spoken and Written
English

This qualification provides
a general education
curriculum for English as
an additional language
(EAL) language and
literacy education
primarily targeted to
students who need to
develop the language
skills to enter higher
education or higher level
training.

Yes

No

No

No

Certificate IV in
Spoken and Written
English - Further
Studies

This qualification provides
a general education
curriculum for English as
an additional language
(EAL) language and
literacy education
primarily targeted to
students who need to
further develop the
language skills to enter
higher education or higher
level training.

10364NAT

10365NAT
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Green

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Yes

No

All available delivery options
supported.

No

No

Orange

This qualification does not meet the entry requirements for
TAFE full time courses. It does not provide adequate
opportunity for students to develop a full range of literacy and
numeracy skills with sufficient breadth and depth.
Completion of this qualification provides entry to TAFE at
Certificate III level and above. To be enrolled, students should
have literacy and numeracy skills at least equivalent to
Australian Core Skills Framework level four.

Students should have a minimum International Second
Language Proficiency Ratings Scale level of two for reading,
writing, listening and speaking (or equivalent) or a minimum
International English Language Testing System score of five
(or equivalent).

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Health services

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in health, go to csheitc.org.au
Only Aboriginal people and Torres Strait
Islanders can enrol in this qualification.

HLT20113

Certificate II in
Aboriginal and/or
Torres Strait
Islander Primary
Health Care

This qualification develops
the knowledge and skills
to support the provision of
primary health care
services to Aboriginal
and/or Torres Strait
Islander clients and
communities.

Yes

No

No

Students should have access to industry-current equipment,
facilities, training resources and appropriately qualified trainers
to ensure they are trained in current industry practices and
standards.

Yes

This qualification does not provide any occupational outcomes.

Some units of competency require
assessment to be undertaken by a
workplace assessor who has expertise in
the unit of competency and is:
• an Aboriginal and/or Torres Strait
Islander Health Worker; or
• accompanied by an Aboriginal
and/or Torres Strait Islander who is
a recognised member of the
community with experience in
primary health care.
Assessment in a workplace is required.

HLT21015

Certificate II in
Emergency Medical
Service First
Response

This qualification
develops the knowledge
and skills to work as a
first medical response
worker or volunteer who
provides initial care to
patients, including basic
first aid and emergency
responses in the prehospital/out of hospital
environment.

Students should have access to industry-current equipment,
facilities, training resources and appropriately qualified
trainers to ensure they are trained in current industry
practices and standards.
Yes

No

No

No

High risk

Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.
This qualification does not provide any occupational
outcomes.

This qualification is also available as a SCSA VIS course.

HLT23215

Certificate II in
Health Support
Services
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This qualification
develops the knowledge
and skills to work in a
role which supports the
effective functioning of
health services.

Green

Assessment in a workplace and/or
simulated environment is required.

Yes

No

All available delivery options
supported.

No

Yes

Industry recommends delivery via SBT or SCSA VIS course to
ensure access to quality and relevant work placements in a
health setting.
Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Only Aboriginal people and Torres Strait
Islanders can be employed in this
occupation.

HLT26115

Certificate II in
Indigenous
Environmental
Health

This qualification
develops the knowledge
and skills for entry level
positions in indigenous
environmental health
work.

Yes

No

No

No

Students should have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Simulation must reflect real working
conditions by modelling industry
operating conditions and contingencies, as
well as using suitable facilities, equipment
and resources.
Assessment for some units of competency
must involve persons approved of by
relevant local community elders.

Delivery is only supported when relevant elective units are
delivered.
Some units of competency are not suitable for delivery to
secondary students due to their age/maturity.

HLT26015

Certificate II in
Population Health

This qualification may be
used as a pathway into
population health work.

Yes

No

No

No

Industry recommends delivery of the following electives:
• HLTHPS010 – Interpret and use information about
nutrition and diet
• HLTPOP008 – Develop and implement disease
prevention and control measures
• HLTPOP009 – Provide information and support on
environmental health issues
• HLTAAP001 – Recognise healthy body systems
• HLTHPS001 – Take clinical measurements
• BSBWOR301 – Organise personal work priorities and
development.

Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

Students should have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.
There are no employment outcomes for this qualification.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

HLT33015

HLT31215

HLT35015

HLT37315

HLT33115

Title

AVAILABLE DELIVERY OPTIONS
Outline

Certificate III in
Allied Health
Assistance

This qualification develops
the knowledge and skills
to provide assistance to
allied health
professionals, which may
include following
treatment plans for
therapeutic interventions
and/or conducting
programs under their
regular direct, indirect or
remote supervision.

Certificate III in
Basic Health Care

The qualification is
intended for people who
provide a first aid or
medical response in
workplaces such as
industrial sites, first aid
organisations and the
Australian Defence Force.

Certificate III in
Dental Assisting

This qualification
develops the knowledge
and skills to assist a range
of dental professionals.

Certificate III in
Health
Administration

This qualification
develops the knowledge
and skills to work in entry
level administrative
positions in the health
industry.

Certificate III in
Health Services
Assistance

This qualification
develops the knowledge
and skills to provide
assistance to health
professional staff for the
care of clients. This
involves direct client
contact working under
supervision.
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Green

IBT

Yes

PAIS

No

SBA

No

SBT

Yes

INDUSTRY ADVICE
Auspicing advice

High risk

Further advice

It is strongly recommended that students undertake relevant
work placements in suitably equipped and staffed health
settings to support qualification completion. This will enhance
student's transitions into related health qualifications.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
Yes

No

No

No

N/A – Qualification
delivery is not
supported

This qualification does not provide any occupational outcomes.
There are also issues related to student's age/maturity.
The qualification has 'Provide advanced first aid' unit as a core
that is not suitable for delivery to school students.
Delivery is only supported via SBT to ensure access to quality
and relevant work placements in a health setting.

Yes

Yes

No

No

No

No

Yes

No

N/A – IBT is not
supported

High risk

Institutional delivery of this qualification to secondary students
is not supported as the level of knowledge and skills required
by industry generally cannot be achieved through this option.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
There is a minimum work practice
requirement of 80 hours.
Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.
Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.
There is a requirement to complete 50
hours of dental assisting work in a
simulated environment and a minimum
work practice of 250 hours.
Assessment in a workplace is required.
Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.
There is a minimum work practice
requirement of 80 hours.

Delivery is only supported via SBT to ensure access to quality
and relevant work placements in a health setting.
Yes

No

All available delivery options
supported.

No

Yes

Orange

N/A – IBT is not
supported

Institutional delivery of this qualification to secondary students
is not supported as the level of knowledge and skills required
by industry generally cannot be adequately achieved through
this option.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

HLT33215

Title

Certificate III in
Health Support
Services

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to provide
support for the effective
functioning of health
services.

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice
It is strongly recommended that students undertake relevant
work placements in suitably equipped and staffed health
settings to support qualification completion. This will enhance
student's transitions into related health qualifications.

Yes

No

No

Yes

High risk
Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

Delivery is only supported when relevant elective units are
delivered.

HLT36015

Certificate III in
Population Health

This qualification
develops the knowledge
and skills to work as an
entry level population
health worker.

Yes

No

No

No

High risk

Some units of competency are not suitable for delivery to
secondary students due to their age/maturity. Industry
recommends delivery of the following electives:
• BSBMED301 Interpret and apply medical terminology
appropriately
• CHCCOM005 Communicate and work in health or
community services
• CHCEDU008 Share health information
• CHCGRP001 Support group activities
• CUFWRT301A Write content for a range of media
• HLTOHC005 Use basic oral health screening tools
• HLTPOP015 Provide information on smoking and
smoking cessation.

Assessment in a workplace and/or
simulated environment that reflects
workplace conditions is required.
Simulation must reflect real working
conditions by modelling industry operating
conditions and contingencies, as well as
using suitable facilities, equipment and
resources.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

HLT43015

HLT45015

Certificate IV in
Allied Health
Assistance

This qualification develops
the knowledge and skills
to provide therapeutic and
program related support
to allied health
professionals under their
direct, indirect or remote
supervision.

Certificate IV in
Dental Assisting

This qualification develops
the knowledge and skills
to provide an advanced
level of assistance to a
range of dental
professionals.
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Green

Yes

Yes

No

No

All available delivery options
supported.

No

No

No

No

Orange

N/A – Qualification
delivery is not
supported

N/A – Qualification
delivery is not
supported

Delivery is not supported due to issues relating to students'
age/maturity and difficulties in finding relevant work
placements.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
There are also issues relating to students' age/maturity and
difficulties in finding relevant work placements.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

There is a minimum work practice
requirement of 120 hours.
Assessment in a workplace is required.

There is a minimum work practice
requirement of 250 hours.
Assessment in a workplace is required.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

HLT47315

HLT41115

52722WA

HLT42015

52689WA

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

Certificate IV in
Health
Administration

This qualification develops
the knowledge and skills
to work in a senior
operational or team
leading role in the health
industry.

Certificate IV in
Health Care

This qualification develops
the knowledge and skills
to provide initial pre and
out- of-hospital basic
health care response and
assessment to patients
requiring urgent medical
services.

Yes

Certificate IV
in Health
Science
Foundations

This qualification
prepares students for
post-school nursing or
health studies.

Yes

Certificate IV in
Massage Therapy

This qualification develops
the knowledge and skills
to work as a massage
therapist providing
general health
maintenance treatments.

Certificate IV in
Preparation for
Nursing Education

This qualification prepares
students for post-school
nursing studies.

Yes

PAIS

No

No

No

SBA

No

No

No

SBT

No

No

INDUSTRY ADVICE
Auspicing advice

N/A – Qualification
delivery is not
supported

N/A – Qualification
delivery is not
supported

Further advice
Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
There are also issues relating to students' age/maturity and
difficulties in finding relevant work placements.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
There are also issues relating to students' age/maturity and
difficulties in finding relevant work placements.

HLT54115

Diploma of Nursing

Yes

Yes

No

No

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
There are also issues relating to students' age/maturity and
difficulties in finding relevant work placements.

Green

Assessment in a workplace is required.

There is a minimum work practice
requirement of 80 hours.
Assessment in a workplace is required.

Delivery of this qualification requires access to a science
laboratory.

No

This qualification does not provide any occupational outcomes.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Students completing this qualification at school are highly
unlikely to be able to consolidate training effectively and access
appropriate work placements. Generally clinical placements are
full time due to the need for continuity of supervision and to
meet safety requirements. Placements are also based on
progression through units of competency in the qualification.

There are also issues relating to students' maturity.

1 May 2017

There is a minimum work practice
requirement of 80 hours.

This qualification does not provide any occupational outcomes.

Some mental health facilities do not provide placements to
students who are under 18 years of age.

Version 5:0

Assessment in a workplace and/or
simulated environment is required.

Delivery of this qualification requires access to a science
laboratory.

No

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

This qualification
develops the knowledge
and skills to work as an
enrolled nurse.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

The Australian Health Practitioners
Regulatory Authority (AHPRA) and
Nursing and Midwifery Board of Australia
(NMBA) require students to complete
400 hours of practical work placement.
Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment by individuals with current
registration as a registered nurse with
NMBA.

NOT supported for delivery to
school students.

89

QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Hospitality and tourism

SIT10216

SIT10116

Certificate I in
Hospitality

Certificate I in
Tourism (Australian
Indigenous Culture)
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IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in hospitality and tourism, go to futurenow.org.au
This qualification
develops the basic
knowledge and skills to
undertake routine and
predictable work
activities in the
hospitality industry.
This preparatory
qualification develops
the knowledge and skills
for entry level work in
tourism organisations
with an Indigenous focus
(including tour operators
or operators of a site or
cultural or heritage
centre).

Yes

No

No

No

Assessment in a workplace and/or
simulated environment is required.

Assessment in a workplace and/or
simulated environment is required.

This qualification is also available as a SCSA VIS course.
Yes

No

No

No

Individuals may have a
very specific role, as an
Australian Indigenous
person or other
individual approved by
local elders, to share
aspects of their culture
with visitors in a formal
or informal way.

Green

This qualification is also available as a SCSA VIS course.

All available delivery options
supported.

Orange

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Some units of competency require:
• assessors to have at least three years
industry experience and/or specific
experience;
• access to sites where Indigenous
cultural experiences take place;
• involvement of relevant local
Indigenous community elders/ persons
approved by relevant local Indigenous
community elders; and/or
• customers with whom the individual
can interact.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Some units of competency require
assessors to have at least three years
industry experience and/or specific
experience.
Assessment in a workplace and/or
simulated environment is required.

SIT20516

Certificate II in Asian
Cookery

This qualification
develops introductory
food preparation and
cookery skills to prepare
Asian food and menu
items.

Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement
Nominal duration of the SBT is 18 months.

Assessment for some units of
competency:
• must be undertaken in an operational
commercial kitchen with specialist
equipment and food supplies for Asian
cookery;
• must include a minimum of twelve
complete service periods (shifts)
covering a combination of breakfast,
lunch, dinner and special functions;
and
• requires multiple cookery methods to
be demonstrated or dishes to be
prepared for at least six different
customers.
Assessment in a workplace and/or
simulated environment is required.

SIT20216

Certificate II in
Holiday Parks and
Resorts

This qualification
develops the knowledge
and skills for entry level
roles in holiday park or
resort administration,
housekeeping, grounds
maintenance or other
operational areas.

Yes

No

No

Yes

Nominal duration of the SBT is 18 months.

This qualification is also available as a SCSA VIS course.

SIT20316

Certificate II in
Hospitality

This qualification
develops industry
knowledge and
hospitality skills.

Yes

No

No

Yes

This qualification includes a responsible service of alcohol
component (SITHFAB002) as an elective, which may restrict the
eligibility of secondary students wanting to complete this
course. Delivery of this unit of competency should be limited
to year 12 students.
Nominal duration of the SBT is 18 months.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment of some units of competency
must ensure use of computers, printers,
communication technology; information
from unions, industry associations,
accreditation operators; Government
regulator issued documents that describe
relevant laws; and interaction with
experienced industry personnel,
colleagues or suppliers.
Assessment in a workplace and/or
simulated environment is required.
Some units of competency require:
• assessors to have at least three years
industry experience; and/or
• students to be exposed to an
operational hospitality environment
for a minimum of 12 complete service
periods.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

This qualification is also available as a SCSA VIS course.

SIT20416

Certificate II in
Kitchen Operations

This qualification
develops introductory
food preparation and
cookery skills to prepare
food and menu items.

This qualification does not provide the skills required by
commercial cooks (see SIT30816 Certificate III in Commercial
Cookery).
Yes

Yes

No

Yes

This qualification includes a responsible service of alcohol
component (SITHFAB002) as an elective, which may restrict the
eligibility of secondary students wanting to complete this
course. Delivery of this unit of competency should be limited
to year 12 students.
Nominal duration of the SBT is 18 months.

SIT20116

SIT30916

Certificate II in
Tourism

Certificate III in
Catering Operations
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This qualification
develops introductory
industry knowledge and
tourism operational skills
to work in travel agencies,
tour wholesalers and
operators, attractions,
cultural and heritage
sites, and small tourism
business.

This qualification develops
the knowledge and skills
to work in kitchen
operations in catering
settings.

Green

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Some units of competency require
assessors to have at least three years
industry experience.
Assessment in a workplace and/or
simulated environment is required.
Assessment for some units of
competency:
• must be undertaken in an operational
commercial kitchen with specialist
equipment and food supplies; and
• requires multiple cookery methods to
be demonstrated or dishes to be
prepared for at least six different
customers.

This qualification is also available as a SCSA VIS course.

Yes

No

No

This qualification includes a responsible service of alcohol
component (SITHFAB002) as an elective, which may restrict the
eligibility of secondary students wanting to complete this
course. Delivery of this unit of competency should be limited
to year 12 students.

Yes

Assessment in a workplace and/or
simulated environment is required.

Nominal duration of the SBT is 18 months.

Yes

No

All available delivery options
supported.

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the nature of the qualification
and the industry environment. This qualification reflects the
role of individuals who use discretion and work under limited
supervision, using a range of cookery skills and sound
knowledge of kitchen operations to prepare food items in a
catering setting.

Assessment in a workplace and/or
simulated environment is required.

This qualification does not provide the skills required by
commercial cooks. Industry recommends SIT30816 Certificate
III in Commercial Cookery via an SBA as an alternative.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Some units of competency require
assessment by a qualified chef with at
least three years industry experience
and/or assessors with specific
experience.

SIT30816

Certificate III in
Commercial
Cookery

This qualification
develops the knowledge
and skills to work as a
commercial cook.

Delivery is only supported via SBA as students must have
exposure to real hospitality environments to ensure qualification
outcomes are equivalent to other Certificate III Commercial
Cookery pathways.
Yes

No

Yes

No

N/A – IBT is not
supported

To achieve an occupational outcome as a chef, students must
undertake an SBA or apprenticeship. An individual cannot
become a chef through institutional training.
Nominal duration of the SBA is 54 months.

Assessment for some units of
competency:
• must be undertaken in an operational
commercial kitchen with specialist
equipment and food supplies;
• must include servicing customers for
a minimum of 48 complete service
periods (shifts) including breakfast,
lunch, dinner and special functions;
and
• requires multiple cookery methods to
be demonstrated or dishes to be
prepared for at least six different
customers.

Some units of competency require
assessors to have at least three years
industry experience.
Assessment in a workplace and/or
simulated environment is required.

SIT30516

Certificate III in
Events
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This qualification develops
the knowledge and skills
to work in events
administration/
coordination roles.

Green

Yes

No

All available delivery options
supported.

No

No

High risk

This qualification includes a responsible service of alcohol
component (SITHFAB002) as an elective, which may restrict the
eligibility of secondary students wanting to complete this
course. Delivery of this unit of competency should be limited
to year 12 students.
Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment for some units of
competency:
• requires skills to be demonstrated in
an operational events business or
activity where event registrations
are processed and monitored for a
minimum of two different types of
events; and
• must ensure access to event
registration documentation,
operational and capacity
information for venues and sites,
current event registration processing
technology, software and event
registrants.

NOT supported for delivery to
school students.

93

QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

Delivery is only supported via SBT as students require exposure
to an operational hospitality environment.

SIT30616

Certificate III in
Hospitality

This qualification develops
knowledge and skills in
hospitality service, sales
and operations.

Yes

No

No

Yes

N/A – IBT is not
supported

This qualification includes a responsible service of alcohol
component (SITHFAB002) as an elective, which may restrict the
eligibility of secondary students wanting to complete this
course. Delivery of this unit of competency should be limited
to year 12 students.
Nominal duration of the SBT is 36 months.

SIT30716

SIT31016

Certificate III in
Hospitality
(Restaurant Front of
House)

Certificate III in
Patisserie

This qualification
develops specialist
knowledge and skills to
work in front of house
roles in restaurants and
cafés.

This qualification
develops the knowledge
and skills to work as a
pastry chef.

The SBT is only available for year 12 students and has a
nominal duration of 36 months.
No

No

No

Yes

N/A

This qualification includes a responsible service of alcohol
component (SITHFAB002).
No RTOs are delivering this qualification in WA.

Delivery is only supported via SBA as students must have
exposure to real hospitality environments to ensure their trade
qualification outcomes are equivalent to other Certificate III in
Patisserie pathways.
Yes

No

Yes

No

N/A – IBT is not
supported

To achieve an occupational outcome as a pastry chef/patissier,
students must undertake an SBA or apprenticeship. An
individual cannot become a chef/patissier through institutional
training.
Nominal duration of the SBA is 54 months.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Some units of competency require
assessors to have at least three years
industry experience.
Assessment in a workplace and/or
simulated environment (such as a training
restaurant/cafe, accommodation service,
housekeeping or gaming operation) is
required.
Assessment for some units of competency
must demonstrate the ability to integrate
technical skills and provide hospitality
service to customers for a minimum of 36
complete service periods (shifts).
Some units of competency require
assessment by an assessor with at least
three years industry experience where
they have applied the skills and
knowledge of the unit of competency.
Assessment in a workplace and/or
simulated environment is required.

Some units of competency require
assessment by a qualified chef with at
least three years experience and/or
assessors with specific experience.
Assessment in a workplace and/or
simulated environment is required.
Assessment for some units of
competency must:
• be undertaken in an operational
commercial kitchen; and
• include servicing customers for a
minimum of 12 complete service
periods (shifts) including breakfast,
lunch, dinner and special functions.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification includes a responsible service of alcohol
component (SITHFAB002) as an elective, which may restrict the
eligibility of secondary students wanting to complete this
course. Delivery of this unit of competency should be limited
to year 12 students.

SIT30116

Certificate III in
Tourism

This qualification develops
the knowledge and skills
to plan and coordinate
tourism services or
undertake field-based
delivery roles.

Yes

No

No

Yes

High risk

This qualification contains a number of grouped electives
which guide students on specialist pathways within the
tourism industry. Some of these may not be suitable for
students or difficult to deliver and assess under an auspicing
arrangement.

Some units of competency require
assessors to have at least three years
industry experience.
Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
Nominal duration of the SBT is 27 months.
Some units of competency require
assessors to have at least three years
industry experience.
Assessment in a workplace and/or
simulated environment is required.

SIT30216

Certificate III in
Travel

This qualification
develops the knowledge
and skills to work in the
retail travel or tour
wholesale sector.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the nature of the
qualification and specialised equipment required for
assessment of core units of competency.

SIT40416

Certificate IV in
Hospitality

This qualification develops
the knowledge and skills
to work in a supervisory
capacity in hospitality
organisations.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment of some units of competency
must ensure access to computers,
software programs or printers currently
used in the tourism or travel industry,
current product information and
customers. Where assessment covers air
documents and tickets, there must be
access to current airline, consolidator and
International Air Transport Association
(IATA) documentation outlining rules,
conditions and regulations.

Assessment in a workplace and/or
simulated environment is required.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

SIT40116

SIT50416

Title

AVAILABLE DELIVERY OPTIONS
Outline

Certificate IV in
Travel and Tourism

This qualification
develops the knowledge
and skills to work in a
supervisory capacity in
travel and tourism
agencies.

Diploma of
Hospitality
Management

This qualification
develops the knowledge
and skills to manage and
coordinate hospitality
operations.

Information technology

ICT10115

Certificate I in
Information, Digital
Media and
Technology

IBT

Yes

Yes

PAIS

No

No

SBA

No

No

SBT

No

No

INDUSTRY ADVICE
Auspicing advice

N/A – Qualification
delivery is not
supported

N/A – Qualification
delivery is not
supported

Further advice

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.

Some units of competency require
assessment by a qualified chef with at
least three years experience and/or
assessors with specific experience.
Assessment in a workplace and/or
simulated environment is required.

For further information on careers in information technology, go to futurenow.org.au
This qualification
develops the foundation
digital literacy knowledge
and skills to use a
personal computer and a
range of software
applications and digital
devices.

Yes

No

No

No

The qualification is also available as a SCSA VIS course.

Assessment in a simulated environment is
required.

The qualification is also available as a SCSA VIS course.

ICT20115

Certificate II in
Information, Digital
Media and
Technology

This qualification
develops employability
skills and provides a
pathway into further
study.

Yes

No

No

Yes

It is vital that training delivery meets current industry practices
and requirements, especially the type of software used.
Delivery and assessment should be undertaken by an industry
qualified trainer/assessor to ensure this occurs.

Assessment in a simulated environment is
required.

This qualification does not provide any occupational outcomes.
The qualification is also available as a SCSA VIS course.

ICT30115

Certificate III in
Information, Digital
Media and
Technology
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This qualification
develops knowledge and
skills in a range of general
ICT technical functions to
support information
technology activities in
the workplace.

Green

Yes

No

All available delivery options
supported.

No

No

This qualification enables secondary students to undertake
more targeted, industry relevant IT skills development. It
contains a number of grouped electives which guide students
on specialist pathways within the IT industry. Schools should
be aware of these specialist pathways and structure courses
accordingly.

Assessment in a simulated environment is
required.

It is vital that training delivery meets current industry
practices and requirements, especially the type of software
used. Delivery and assessment should be undertaken by an
industry qualified trainer/assessor to ensure this occurs.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

ICT40915

Certificate IV in
Digital and
Interactive Games

This qualification develops
the knowledge and skills
to support the design,
development and
programming of basic
digital games.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

ICT40815

Certificate IV in
Digital Media
Technologies

This qualification develops
the knowledge and skills
to design, develop and use
digital media technologies
as an assistant ICT
specialist.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

ICT40115

Certificate IV in
Information
Technology

This qualification develops
the knowledge and skills
to provide general ICT
support to small to
medium enterprises.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

ICT40415

Certificate IV in
Information
Technology
Networking

This qualification
develops the knowledge
and skills to install and
manage small- scale
networks.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

ICT40515

Certificate IV in
Programming

This qualification develops
introductory knowledge
and programming skills in
commonly used
programming languages.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Assessment in a workplace and/or
simulated environment is required.

ICT40315

Certificate IV
in Web-based
Technologies

This qualification
develops the knowledge
and skills to design,
develop, build and
administer websites.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and
experience required to complete the qualification to an
industry standard.

Assessment in a workplace and/or
simulated environment is required.

ICT50415

Diploma of
Information
Technology
Networking

This qualification develops
the knowledge and skills
to install a range of
networks, including
internetworking, security
and e-business
integration.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Languages other than English

10297NAT

Certificate II in
Applied Language

This qualification develops
everyday oral and written
communication skill in a
language other than
English.

Yes

No

No

No

22075VIC

Certificate II in
Auslan

This qualification develops
the knowledge and skills
to give and receive simple
information in sign
language.

Yes

No

No

No

22150VIC

Certificate III in
Applied Language

This qualification further
develops everyday oral
and written
communication skill in a
language other than
English.

Yes

No

No

No

22077VIC

Certificate III in
Auslan

This qualification further
develops the sign
language skills developed
in the Certificate II in
Auslan.

Yes

No

No

No

Maritime

For further information on careers in maritime, go to logistics.asn.au
This qualification can only be delivered
by an Australian Maritime Safety
Authority approved RTO due to the
regulatory requirements.

MAR10413

Certificate I in
Maritime
Operations
(Coxswain Grade 2
Near Coastal)
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This qualification
develops the knowledge
and skills to work as a
Coxswain Grade 2 Near
Coastal in the maritime
industry.

Green

Yes

No

All available delivery options
supported.

No

No

N/A

The level of knowledge and skills required by industry cannot be
achieved through simulated work environments.

The Regulations also require students to
keep a recognised log book which is
signed off by their employer to provide
evidence of sea service accrual.
Assessment must be undertaken in
workplace operational situations where
appropriate. Where this is not
appropriate, assessment must occur in a
simulated workplace operational situation
that reflects workplace conditions.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

MAR10313

MAR20313

MAR20413

Title

Certificate I in
Maritime
Operations
(General Purpose
Hand Near Coastal)

Certificate II in
Maritime
Operations
(Coxswain Grade 1
Near Coastal)

Certificate II in
Maritime
Operations (Marine
Engine Driver
Grade 3 Near
Coastal)

Version 5:0
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AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
entry level knowledge and
skills to work as a general
purpose hand on deck or
in the engine room of
approved vessels.

This qualification
develops the knowledge
and skills to work as a
Coxswain Grade 1 Near
Coastal in the maritime
industry.

This qualification
develops the knowledge
and skills to undertake
work as a Chief
Engineer.

Green

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

This qualification can only be delivered
by an Australian Maritime Safety
Authority approved RTO due to
regulatory requirements.
Yes

No

No

No

Assessment must be undertaken in
workplace operational situations where
appropriate. Where this is not
appropriate, assessment must occur in a
simulated workplace operational
situation that reflects workplace
conditions.

N/A

Delivery is only supported via SBT due to:
• the specialised skills and environment required to
deliver and assess the training;
• safety and licensing issues; and
• the requirement for students to accrue time at sea.
Yes

No

No

Yes

N/A

The following qualifications are recommended for secondary
students:
• MAR10313 Certificate I in Maritime Operations (General
Purpose Hand Near Coastal)
• MAR10413 Certificate I in Maritime Operations (Coxswain
Grade 2 Near Coastal).

Delivery to secondary students is only supported via SBT due to:
• the specialised skills and environment required to
deliver and assess the training;
• safety and licensing issues; and
• the requirement for students to accrue time at sea.
Yes

No

All available delivery options
supported.

No

Yes

Orange

N/A

The following qualifications are recommended for secondary
students:
• MAR10313 Certificate I in Maritime Operations (General
Purpose Hand Near Coastal)
• MAR10413 Certificate I in Maritime Operations (Coxswain
Grade 2 Near Coastal).

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

This qualification can only be delivered
by an Australian Maritime Safety
Authority approved RTO due to the
regulatory requirements.
The Regulations also require students to
keep a recognised log book which is
signed off by their employer.
Assessment in a workplace and/or
simulated environment is required.

This qualification can only be delivered
by an Australian Maritime Safety
Authority approved RTO due to the
regulatory requirements.
The Regulations also require students to
keep a recognised log book which is
signed off by their employer.
Assessment in a workplace and/or
simulated environment is required.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Meat processing

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in meat processing, go to fftitrainingcouncil.com.au
Industry's preferred qualification level for secondary students
is Certificate II.

AMP20316

Certificate II in
Meat Processing
(Abattoirs)

This qualification
develops the knowledge
and skills to work as a
meat process worker in
an abattoir.

Yes

No

No

Yes

High risk

Delivery is only supported when there is access to quality and
relevant work placements in an operating abattoir or
agricultural college with an abattoir. The level of knowledge
and skills required by industry generally cannot be achieved
in other settings.

Assessment in the workplace is
required.

Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.
The employment opportunities for this qualification are likely
to be good.

AMP20116

Certificate II in
Meat Processing
(Food Services)

This qualification
develops the knowledge
and skills to work as a
meat process worker in
meat enterprises which
undertake specialised
services such as specialty
meat cuts and gourmet
meat.

Industry's preferred qualification level for secondary students
is Certificate II.
Access to quality and relevant work placements is strongly
recommended.
Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.

Assessment in the workplace is
required.

The employment opportunities for this qualification are likely
to be good.
Industry's preferred qualification level for secondary students
is Certificate II.

AMP20216

Certificate II in
Meat Processing
(Smallgoods)

This qualification
develops the knowledge
and skills to work as a
meat process worker in a
smallgoods enterprise.

Yes

No

No

Yes

High risk

A substantial component of this qualification must be
assessed on the job and it is likely that assessment
requirements will only be able to be met after considerable
work experience in a smallgoods enterprise has been
completed.

Assessment in the workplace is required.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
The employment opportunities for this qualification are likely
to be good.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

AMP30815

Title
Certificate III in
Meat Processing
(Retail Butcher)

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to work as a
retail butcher.

Personal services

IBT

No

PAIS

No

SBA

Yes

SBT

No

INDUSTRY ADVICE
Auspicing advice

N/A

Further advice
The employment opportunities for this qualification are likely to
be good.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in the workplace is required.

For further information on careers in personal services, go to rapstc.com.au
Assessment in a workplace and/or
simulated environment is required.

SHB20116

Certificate II in
Retail Cosmetics

This qualification
develops the knowledge
and skills to work as a
retail sales consultant
selling and demonstrating
beauty or cosmetic
products.

Delivery should be undertaken by an industry qualified trainer
to ensure students are trained in current industry practices and
standards.
Yes

No

No

Yes

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Some units of competency require:
• the trainer/assessor to be a qualified
beautician/beauty therapist;
• the trainer/assessor to have at least
three years’ full time experience in the
beauty, hairdressing, barbering or retail
industry where they have applied the
skills and knowledge of the unit of
competency;
• assessment in a hairdressing, retail or
beauty workplace that provides beauty
services to paying members of the
public; and/or
• assessment to include observation of
multiple services using specified
resources.
Assessment in a workplace and/or
simulated environment is required.

SHB20216

Certificate II in
Salon Assistant
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This qualification develops
the knowledge and skills
to provide assistance to
clients in hairdressing
salons.

Green

Yes

No

All available delivery options
supported.

No

Yes

High risk

This is a pre-vocational pathway qualification which may
enhance students' transitions into a hairdressing or barbering
apprenticeship. Students will need to complete quality and
relevant work placements in suitably equipped and staffed
hairdressing settings to ensure they have the skills and
experience to meet the assessment requirements.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Some units of competency require:
• the trainer/assessor to be a qualified
hairdresser or barber with at least
three years’ fulltime employment
experience in a salon environment or
barber shop;
• assessment in a hairdressing or
barbering workplace that provides
services to paying members of the
public; and/or
• assessment to include observation of
multiple services using specified
resources and equipment.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.

SHB30115

Certificate III in
Beauty Services

This qualification develops
the knowledge and skills
to work as a beautician
providing a range of
beauty services.

Delivery should be undertaken by an industry qualified trainer
to ensure students are trained in current industry practices and
standards.
Yes

No

No

No

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Some units of competency require:
• the trainer/assessor to be a qualified
beautician/beauty therapist, nail
technician or hairdresser;
• the trainer/assessor to have at least
three years’ full time experience in the
beauty, make-up or nail industry
where they have applied the skills and
knowledge of the unit of competency;
• assessment in a hairdressing, retail or
beauty workplace that provides beauty
services to paying members of the
public; and/or
• assessment to include observation of
multiple services using specified
resources.

Assessment in a workplace and/or
simulated environment is required.

SHB30215

Certificate III in
Make-Up
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This qualification
develops the knowledge
and skills to work as a
make-up artist across the
beauty, fashion, media
and entertainment
industries.

Green

Delivery should be undertaken by an industry qualified trainer
to ensure students are trained in current industry practices
and standards.
Yes

No

All available delivery options
supported.

No

No

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Some units of competency require:
• the trainer/assessor to have worked in
the beauty and make-up industry for
at least three years where they have
applied the skills and knowledge of the
unit of competency;
• assessment in a beauty workplace that
provides beauty services to paying
members of the public or freelance
services for paid make-up
assignments; and/or
• assessment to include observation of
multiple services using specified
resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.

SHB30315

Certificate III in Nail
Technology

This qualification
develops the knowledge
and skills to work as a
nail technician.

Delivery should be undertaken by an industry qualified trainer
to ensure students are trained in current industry practices
and standards.
Yes

No

No

No

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Some units of competency require:
• the trainer/assessor to be a qualified
beautician/beauty therapist, nail
technician or hairdresser;
• the trainer/assessor to have at least
three years’ full time experience in the
beauty, make-up or nail industry
where they have applied the skills and
knowledge of the unit of competency;
• assessment in a hairdressing, retail or
beauty workplace that provides beauty
services to paying members of the
public; and/or
• assessment to include observation of
multiple services using specified
resources.

Assessment in a workplace and/or
simulated environment is required.

SHB40115

Certificate IV in
Beauty Therapy
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This qualification develops
the knowledge and skills
to work independently as
a beauty therapist
providing a range of
beauty therapy
treatments and services.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

N/A – Qualification
delivery is not
supported

Delivery is not supported as students will not be able to gain
relevant industry skills and experience due to the
personal/intimate nature of this work.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Some units of competency require:
• the trainer/assessor to be a qualified
beautician/beauty therapist, nail
technician or hairdresser;
• the trainer/assessor to have at least
three years’ full time experience in the
beauty, make-up or nail industry
where they have applied the skills and
knowledge of the unit of competency;
• assessment in a hairdressing, retail or
beauty workplace that provides beauty
services to paying members of the
public; and/or
• assessment to include observation of
multiple services using specified
resources.

NOT supported for delivery to
school students.

103

QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Assessment in a workplace and/or
simulated environment is required.

SHB50115

Diploma of Beauty
Therapy

This qualification further
develops the knowledge
and skills required to work
as a beauty therapist.

Printing and graphic arts

ICP20115

ICP31415

Certificate II in
Printing and
Graphic Arts
(General)

Certificate III in Print
Communications
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Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported as students will not be able to gain
relevant industry skills and experience due to the
personal/intimate nature of this work.

Some units of competency require:
• the trainer/assessor to be a qualified
beautician/beauty therapist, nail
technician or hairdresser;
• the trainer/assessor to have at least
three years’ full time experience in the
beauty, make-up or nail industry
where they have applied the skills and
knowledge of the unit of competency;
• assessment in a hairdressing, retail or
beauty workplace that provides beauty
services to paying members of the
public; and/or
• assessment to include observation of
multiple services using specified
resources.

For further information on careers in printing and graphic arts, go to futurenow.org.au

This is qualification
develops the basic
knowledge and skills used
in the printing and graphic
arts industry.

This qualification develops
the knowledge and skills
to design and prepare
print layouts and artwork.

Green

Yes

No

No

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

Yes

Delivery and assessment should be undertaken by an industry
qualified trainer/assessor to ensure students meet current
industry practices and standards.

Yes

No

All available delivery options
supported.

No

No

High risk

It is vital that training delivery meets industry practices and
requirements, especially the type of software used. Delivery
and assessment should be undertaken by an industry
qualified trainer/assessor to ensure this occurs.
Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Some units of competency require
assessment in conditions that are safe and
replicate the workplace. Noise levels,
production flow, interruptions and time
variances must be typical of those
experienced in the 'support field' of work
and include access to special purpose
tools, equipment and materials.

Students may need to complete prerequisite units of competency before
undertaking this qualification.
Some units of competency require
assessment in conditions that are safe and
replicate the workplace. Noise levels,
production flow, interruptions and time
variances must be typical of those
experienced in the 'support field' of work
and include access to special purpose
tools, equipment and materials.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Property services

CPP10107

Certificate I in
Security Operations

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

For further information on careers in property services, go to fapstc.org.au

This qualification develops
basic knowledge and skills
in security operations.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported as there are no employment
outcomes for secondary students.

A security officer must be over 18 years of
age and have completed the CPP20212
Certificate II in Security Operations to
meet licensing requirements.
Assessment in a workplace and/or
simulated environment is required.

CPP20611

Certificate II in
Cleaning
Operations

This qualification develops
introductory knowledge
and skills in commercial
cleaning.

Yes

No

No

Yes

CPP20511

Certificate II in Fire
Protection
Inspection and
Testing

This qualification develops
the knowledge and skills
to install and service fire
protection equipment and
systems in a non-trade
context.

Yes

No

No

No

Assessment in a workplace and/or
simulated environment is required.

This qualification should be delivered in a genuine, simulated
work environment or ideally, in conjunction with relevant
work placement.

Assessment in a workplace and/or
simulated environment is required.

Industry and WA Police Licensing do not support delivery of
this qualification to secondary students.

CPP20212

Certificate II in
Security Operations

This qualification
develops the knowledge
and skills to obtain a
Security Officer/Crowd
Controller's licence from
WA Police Licensing.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

There are a number of compulsory units of competency that
have inappropriate content for school-aged students (for
example, dealing with intoxicated people, controlling people
with empty handed techniques and working in liquor licensed
venues).
Secondary students completing this qualification are unlikely
to be employed in the industry.

This qualification is the training
requirement to gain a Security
Officer/Crowd Controller's licence from
WA Police Licensing and applicants must
be at least 18 years of age to obtain a
licence.
Assessment in a workplace and/or
simulated environment is required.

WA Police advises that completing this qualification will not
advantage secondary students wishing to enter the police force
and it should not be used as a pathway qualification.

CPP20116

Certificate II in
Surveying and
Spatial Information
Services
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This is a pre-vocational
qualification which
develops the knowledge
and skills to assist in
simple surveying or
spatial information
services activities.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

High risk

Industry recommends this qualification for delivery to
secondary students.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.

Assessment for some units of competency
requires specific equipment,
specifications, physical conditions and
timeframes.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

CPP30311

CPP30216

52757WA

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

Certificate III in
Property Services
(Operations)

This qualification develops
the basic skills and
knowledge to work in the
real estate industry
including meeting
customers’ needs,
communicating with
clients and maintaining
business and/or financial
records.

Certificate III in
Surveying and
Spatial Information
Services

This qualification
develops the knowledge
and skills to work as a
surveying or spatial
information services
assistant.

Yes

Certificate IV in
Residential Building
Drafting

This qualification
develops the knowledge
and skills needed to draft
single and double storey
residential scale
buildings.

Yes

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

This qualification should be delivered in a genuine, simulated
work environment or ideally, in conjunction with relevant
work placement.
Yes

No

No

No

High risk
Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.

No

No

No

High risk

This qualification should be delivered in a genuine,
simulated work environment or ideally, in conjunction with
relevant work placement.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and
experience required to complete the qualification to an
industry standard.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.

Assessment in a workplace and/or
simulated environment is required.

Assessment in a workplace and/or
simulated environment is required.

Assessment in a workplace and/or
simulated environment is required.

CPP40216

CPP50911

Certificate IV in
Surveying

This qualification develops
the knowledge and skills
to work as surveying
technician.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and
experience required to complete the qualification to an
industry standard.

Some units of competency require:
• surveying field services to be
organised for two different projects in
consultation with colleagues; and
• spatial data for site or building works to
be set out for two different projects.

Diploma of Building
Design

This qualification
develops the knowledge
and skills to design
residential, commercial
and industrial building
projects.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Assessment in a workplace and/or
simulated environment is required.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

CPP50307

Diploma of Property
Services (Agency
Management)

This is a supervisory level
qualification. It develops
the knowledge and skills
to work as a real estate
agency manager or
principal.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Students completing this qualification at school are unlikely to
be employed in anything but entry level roles as they generally
lack the work and industry experience required for
employment in leadership positions.
Students should complete a lower level business qualification
in conjunction with other industry qualifications to enhance
employment opportunities and/or progress into further
training. Subject to access to suitable work placements or a
simulated environment, electives from the CPP training
package could be incorporated into a lower level business
qualification for those students wishing to enter into
property/real estate as a career.

An agency manager/principal must be
over 18 years of age and have substantial
experience as a real estate agent and a
strong understanding of advanced
management practices to obtain a
licence.
Assessment in a workplace and/or
simulated environment is required.

Public administration
Industry recommends this qualification for delivery to
secondary students.

PSP20116

Certificate II in
Government

This qualification develops
introductory knowledge and
skills to perform a range of Yes
administrative tasks in
public service agencies.

No

No

Yes

N/A – IBT is not
supported

Delivery is only supported via SBT as support is available to
help transition these students into further traineeship
opportunities in the public service. Post-school career
opportunities may be limited if students undertake this
qualification outside of these arrangements.

Assessment in a workplace and/or
simulated environment is required.

Please contact the Public Sector Commission for further
information.

LGA20104

Certificate II in
Local Government

This qualification develops
the knowledge and skills
for customer
service/administration
roles within local councils.

Yes

No

No

Yes

PUA21012

Certificate II in
Public Safety
(Aquatic Rescue)

This qualification develops
the knowledge and skills
to work in marine safety
roles such as a lifesaver or
life guard.

Yes

No

No

No

Version 5:0

1 May 2017

Green

All available delivery options
supported.

Orange

N/A – IBT is not
supported

Delivery is only supported via SBT to ensure access to quality
and relevant work placements. Post-school career
opportunities are limited if students undertake this
qualification outside of these arrangements.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

PSP30116

Title

Certificate III in
Government

AVAILABLE DELIVERY OPTIONS
Outline

This qualification further
develops the knowledge
and skills for a range of
entry- level roles in public
service agencies.

Racing

IBT

Yes

PAIS

No

SBA

No

SBT

No

INDUSTRY ADVICE
Auspicing advice

N/A – Qualification
delivery is not
supported

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery is not supported as completion will limit employment
in a future related traineeship pathway.

For further information on careers in racing, go to futurenow.org.au
Industry prefers delivery in an agricultural college.

RGR10108

Certificate I in
Racing
(Stablehand)

This qualification develops
introductory knowledge
and skills for individuals
considering employment as
a stablehand.

Yes

No

No

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

No

Assessment in a workplace and/or
simulated environment is required.

Delivery and assessment should be undertaken by an industry
qualified trainer/assessor to ensure students meet current
industry practices and standards.
Industry prefers delivery in an agricultural college.

RGR20108

RGR30208

RGR30108

Certificate II in
Racing (Stablehand)

Certificate III in
Racing (Advanced
Stablehand)

Certificate III in
Racing (Trackrider)
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This qualification
develops the knowledge
and skills to work as a
stablehand.

This qualification
develops the knowledge
and skills to work as an
advanced stablehand.

This qualification
develops the knowledge
and skills to work as a
trackrider.

Green

Yes

No

No

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

Yes

Assessment in a workplace and/or
simulated environment is required.

Delivery and assessment should be undertaken by an industry
qualified trainer/assessor to ensure students meet current
industry practices and standards.
Delivery is only supported in agricultural colleges as the level
of knowledge and skills required by industry generally cannot
be achieved in other settings.
Yes

No

No

No

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Delivery is only supported in agricultural colleges as the level
of knowledge and skills required by industry generally cannot
be achieved in other settings.
Yes

No

All available delivery options
supported.

No

No

Orange

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.

Assessment in a workplace and/or
simulated environment is required.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

Resources and process manufacturing

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

For further information on careers in resource and manufacturing, go to ritcwa.com.au
This qualification is also available as a SCSA VIS course.

RII10115

Certificate I in
Resources and
Infrastructure
Operations

This is an introductory
qualification designed to
raise awareness of the
resources and
infrastructure industries.

Yes

No

No

No

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
There are no employment outcomes for this qualification.

PMC20116

PMB20116

Certificate II in
Manufactured
Mineral Products

This qualification develops
the knowledge and skills
to operate production
equipment and undertake
support functions within
the manufactured mineral
products industries.

Certificate II in
Polymer Processing

This qualification develops
the knowledge and skills
to operate production
equipment and undertake
support functions to
produce polymer products
and components.

Certificate II in
MSM20116 Process
Manufacturing
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This qualification develops
the knowledge and skills
to support production in
the chemical,
hydrocarbons and
refining, plastics, rubber
and cable making and
manufactured mineral
products sectors.

Green

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Yes

Yes

Yes

No

No

No

All available delivery options
supported.

No

No

No

Yes

Yes

Yes

Orange

There are specified assessor requirements
relating to industry experience.
Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

PMA20116

RII20115

Title

AVAILABLE DELIVERY OPTIONS
Outline

Certificate II in
Process Plant
Operations

This qualification
develops the knowledge
and skills to operate
production equipment in
the hydrocarbons,
petrochemical, chemical,
metal/ore processing and
related process
manufacturing industry
sectors.

Certificate II in
Resources and
Infrastructure Work
Preparation

This preparatory
qualification develops the
knowledge and skills to
undertake further training
in resources and
infrastructure.

Certificate II in
Sampling and
Measurement

This qualification
develops the knowledge
and skills to undertake
sampling and
measurement activities.

RII20215

Certificate II in
Surface Extraction
Operations

This qualification develops
entry level knowledge and
skills to work as an
operator on mine sites
and quarries.

MSL30116

Certificate III in
Laboratory Skills

This qualification develops
entry-level knowledge
and skills in laboratory
operations.

MSL20116
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Green

IBT

Yes

PAIS

No

SBA

No

SBT

Yes

INDUSTRY ADVICE
Auspicing advice

High risk

Further advice

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

There are specified assessor requirements
relating to industry experience.
Yes

Yes

Yes

Yes

No

No

No

No

All available delivery options
supported.

No

No

No

No

No

Yes

No

No

Orange

High risk

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.
Assessment in a workplace and/or
simulated environment is required.
Simulated environments must reflect
realistic operational workplace conditions
that cover all aspects of workplace
performance, including the environment,
task skills, task and contingency
management skills and job role
environment skills.
There are specified assessor requirements
relating to industry experience.
Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.
There are specified assessor requirements
relating to industry experience.
Assessment in a workplace and/or
simulated environment is required.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Individuals wishing to enter this industry
must be a minimum of 18 years of age
with a full driver's licence.

RII30515

PMB30116

Certificate III in
Mining Exploration

Certificate III in
Polymer Processing

Certificate III in
MSM30116 Process
Manufacturing

PMA30116

Certificate III in
Process Plant
Operations
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This qualification
develops the knowledge
and skills to work as a
geological technician or
mining geological
technician.

This qualification is
intended for advanced
operators who use
production equipment to
directly produce products
and components.
This qualification is
intended for advanced
operators who use
production equipment in
the chemical,
hydrocarbons and
refining, plastics, rubber
and cable making and
manufactured mineral
products sectors.
This qualification is
intended for advanced
operators and operations
technicians who use
production equipment to
directly produce products.

Green

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to industry's age requirements
(18+).

Some employers require individuals to be
over 20 years of age and hold a Heavy
Rigid Licence to operate machinery.
There are specified assessor requirements
relating to industry experience.
Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

Yes

No

Yes

No

High risk

Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.
SBA is only available in the Composite Laminating pathway.

Yes

Yes

No

No

All available delivery options
supported.

No

No

No

N/A – Qualification
delivery is not
supported

No

N/A – Qualification
delivery is not
supported

Orange

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
This is a supervisory/managerial level qualification.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

RII30415

MSL40116

MSL50116

Title

AVAILABLE DELIVERY OPTIONS
Outline

Certificate III in
Resource Processing

This qualification
develops the knowledge
and skills to work as a
production operator in a
metalliferous processing
facility or a coal
preparation and
treatment plant.

Certificate IV in
Laboratory
Techniques

This qualification
develops advanced
knowledge and skills in
laboratory operations for
a variety of industry
sectors.

Diploma of
Laboratory
Technology

This qualification develops
the knowledge and skills
to supervise and perform
advanced laboratory
techniques used across
most industry sectors.

Retail

SIR10116

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
There are specified assessor requirements
relating to industry experience.

Yes

Yes

Yes

No

No

No

No

No

No

No

High risk

Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.

No

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

No

N/A – Qualification
delivery is not
supported

Assessment in a workplace and/or
simulated environment is required.
Simulated environments must be
sufficiently rigorous to reflect realistic
operational workplace conditions.

There are specified assessor requirements
relating to industry experience.
Assessment in a workplace and/or
simulated environment is required.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

There are specified assessor requirements
relating to industry experience.

This is a supervisory/managerial level qualification.

Assessment in a workplace and/or
simulated environment is required.

For further information on careers in retail, go to rapstc.com.au

Certificate I in
Retail Services
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This qualification develops
introductory knowledge
and skills for work in
retail.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

Delivery should be undertaken by an industry qualified
trainer to ensure students are trained to industry practices
and standards.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment to include observation of
multiple services using specified
resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE
Assessment in a workplace and/or
simulated environment is required.

SIR20116

Certificate II in
Community
Pharmacy

This qualification
develops the knowledge
and skills to work as a
pharmacy assistant.

Industry prefers delivery of this qualification via SBT to ensure
students have access to suitably equipped and staffed pharmacy
environments.
Yes

No

No

Yes

High risk
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment must include designated
front of pharmacy and dispensary areas.
Where a simulated environment is used
to assess HLTWHS001 Participate in
workplace health and safety, it must
provide realistic in-depth industry
validated scenarios and simulations.
Some units of competency require:
• the trainer/assessor to have at least
two years' experience in the pharmacy
sector where they have applied the
skills and knowledge of the unit of
competency; and/or
• assessment to include observation of
multiple services using specified
resources.

Assessment in a workplace and/or
simulated industry environment operated
within an RTO is required.

SFL20115

Certificate II in
Floristry
(Assistant)
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This qualification
develops the knowledge
and skills to work as a
floristry assistant.

Green

Industry prefers delivery of this qualification via SBT to
ensure students have access to suitably equipped and
staffed florist work environments.
Yes

No

All available delivery options
supported.

No

Yes

High risk
Institutional delivery is only supported when delivered by
a RTO with an appropriate simulated industry environment
due to the training package requirements.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Skills must be demonstrated in:
• a floristry design, preparation and
product construction environment with
storage facilities for tools and
equipment and/or stock control and
storage facilities for perishable and
non-perishable floristry stock; and/or
• a floristry customer service
environment.
Some units of competency require:
• the trainer/assessor to be a qualified
florist or have a Statement of
Attainment in Floristry which includes
the units of competency or equivalent;
• at least three years' experience
where they have applied the skills
and knowledge of the unit of
competency; and/or
• assessment to include observation of
multiple services using specified
resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

SIR20216

Title

Certificate II in
Retail Services

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to work as a
front-line retail assistant.

IBT

Yes

PAIS

No

SBA

No

SBT

Yes

INDUSTRY ADVICE
Auspicing advice

Further advice

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

Delivery should be undertaken by an industry qualified
trainer to ensure students are trained to industry practices
and standards.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Some units of competency require
assessment to include observation of
multiple services using specified
resources.

High risk

Assessment in a workplace and/or
simulated industry environment operated
within an RTO is required.

SFL30115

SIR30216

Certificate III in
Floristry

Certificate III in
Retail
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This qualification
develops the knowledge
and skills to work as a
florist.

This qualification
develops the knowledge
and skills to supervise
and/or lead retail teams.

Green

Yes

Yes

No

No

All available delivery options
supported.

No

No

No

Yes

Orange

High risk

N/A – IBT is not
supported

This qualification is only supported for delivery when delivered
by a RTO with an appropriate simulated industry environment
due to the training package requirements.

Delivery is only supported via SBT due to the skill level and
experience required to complete the qualification to an
industry standard.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Skills must be demonstrated in:
• a floristry design, preparation and
product construction environment with
storage facilities for tools and
equipment and/or stock control and
storage facilities for perishable and
non-perishable floristry stock; and/or
• a floristry customer service
environment.
Some units of competency require:
• the trainer/assessor to be a qualified
florist or have a Statement of
Attainment in Floristry which includes
the units of competency or equivalent;
• at least three years' experience
where they have applied the skills
and knowledge of the unit of
competency; and/or
• assessment to include observation of
multiple services using specified
resources.

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require
assessment to include observation of
multiple services using specified resources.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Sport and recreation

SIS10115

Certificate I in
Sport and
Recreation

IBT

PAIS

SBA

SBT

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

Further advice

For further information on careers in sport and recreation, go to futurenow.org.au
This qualification develops
introductory knowledge
and skills for work in
customer contact positions
in the sport or community
recreation industry.

This qualification is also available as a SCSA VIS course.
Yes

No

No

No
This qualification does not provide any occupational outcomes.

Assessment in a workplace and/or
simulated environment is required.

Students should undertake relevant work placements to
support qualification completion.

SIS20213

SIS20115

Certificate II in
Outdoor
Recreation

Certificate II in
Sport and
Recreation

This preparatory
qualification is intended
for students interested in
exposure to leadership in
the outdoor recreation
industry.

Yes

This qualification further
develops the knowledge
and skills for work in
customer contact positions
in the sport or community
recreation industry.

Yes

No

No

Yes

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.
It is strongly recommended that delivery and assessment is
undertaken by an industry qualified trainer/assessor at an
instructor, guide or leader level, to ensure students meet
current industry practices and standards.

No

No

Yes

This qualification is also available as a SCSA VIS course.

Assessment for some units of competency
requires access to a venue, facility or
location with appropriate equipment and
activity that is specific to the sport and
recreation industry.

Assessment in a workplace and/or
simulated environment is required.

This qualification develops
the knowledge and skills
to pursue a career as an
athlete at a regional, state
or territory level.

SIS20412

Certificate II in
Sport Career
Oriented
Participation
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Those undertaking this
qualification should hold
a scholarship with an
Institute of Sport; be a
member of a state or
territory or national
team, squad,
development program or
talent development
program; or a member of
a second-tier national
competition.

Green

Assessment in a workplace and/or
simulated environment is required.
Yes

No

All available delivery options
supported.

No

Assessment for some units of competency
requires access to a venue, facility or
location with appropriate equipment and
activity that is specific to the sport and
recreation industry.

Yes

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

SIS20513

Title

Certificate II in Sport
Coaching

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
the knowledge and skills
to deliver a basic
instruction session for a
sport, either as part of a
team under supervision or
independently in a
structured environment
such as a sporting club or
school.

IBT

PAIS

SBA

SBT

Yes

No

No

No

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

Further advice

This qualification is also available as a SCSA VIS course.

Assessment in a workplace and/or
simulated environment is required.

Those undertaking this
qualification should be
current or past
participants in their
chosen sport
specialisation.

SIS31015

Certificate III in
Aquatics and
Community
Recreation

This qualification develops
the knowledge and skills
to work as a swimming
teacher, pool lifeguard or
recreation leader.

A high degree of autonomy is required for this qualification as
it has supervisory components and potentially high risk elective
groupings (swim teacher, pool lifeguard, aquatic operator).
Yes

No

No

It is strongly recommended that delivery and assessment is
conducted in a genuine, simulated work environment and
undertaken by an industry qualified trainer/assessor (for
example, teachers delivering pool lifeguard units must
undertake the Royal Life Saving Society of WA's pool lifeguard
trainer course) to ensure students meet current industry
practices and standards.

No

Assessment in a workplace and/or
simulated environment with access to the
specified equipment is required.
Some units of competency require
assessment activities to be conducted
over a range of sessions and participants
over an industry realistic period of time.

Assessment must be undertaken by a
person with a Certificate IV in Fitness or
above, with at least one year consecutive
post qualification fitness industry
experience where they have applied the
skills and knowledge of the Certificate IV.

SIS30315

Certificate III in
Fitness
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This qualification
develops the knowledge
and skill to work as an
exercise instructor.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

N/A – Qualification
delivery is not
supported

This qualification is not suitable for delivery to individuals
under 18 years of age due to the nature of the industry and
issues relating to access to adequate insurance.
Fitness Australia does not support the delivery of this
qualification to secondary students.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Assessment in a workplace and/or
simulated environment is required.
Some units of competency require:
• assessment to be observed over a
minimum of eight hours of instruction
comprising at least eight different client
contact sessions and catering for clients
from beginners to advanced, and high
and low impact; and
• access to specialised industry standard
equipment and industry endorsed risk
stratification procedures.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

SIS30413

SIS30115

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

Auspicing advice

N/A – Qualification
delivery is not
supported

Certificate III in
Outdoor
Recreation

This qualification
develops the knowledge
and skills to guide
outdoor recreation
activities.

Yes

No

No

No

Certificate III in
Sport and
Recreation

This qualification develops
the knowledge and skills
to support operational
and customer service
delivery in sport or
community recreation
facilities.

Yes

No

No

Yes

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Further advice

Delivery is not supported due to the high-risk nature of
the qualification and the industry environment which
requires autonomous outdoor leaders.

Assessment in a workplace and/or
simulated environment is required.

It is strongly recommended that delivery and assessment is
conducted in a genuine, simulated work environment.

Assessment in a workplace and/or
simulated environment is required.

This qualification develops
the skills and knowledge
to pursue a career as an
athlete at a regional, state
or territory level.

SIS30613

SIS30713

SIS40215

Certificate III in
Sport Career
Oriented
Participation

Those undertaking this
qualification should hold a
scholarship with an
Institute of Sport; be a
member of a state or
territory or national team,
squad, development
program or talent
development program; or
a member of a second-tier
national competition.

Certificate III in
Sport Coaching

This qualification develops
the knowledge and skills
to coach and supervise
sports practice sessions
and provide in
competition assistance.

Certificate IV in
Fitness

This qualification
develops the knowledge
and skills to work as a
personal trainer.
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Green

Assessment in a workplace and/or
simulated environment is required.
Assessment for some units of competency
requires access to a venue, facility or
location with appropriate equipment and
activity that is specific to the sport and
recreation industry.

Yes

No

No

No

Yes

No

No

No

N/A – Qualification
delivery is not
supported

No

N/A – Qualification
delivery is not
supported

Yes

No

All available delivery options
supported.

No

Orange

Delivery is not supported due to the supervisory component
which requires students to supervise practice sessions and
provide in-competition assistance to participants.

This qualification is not suitable for delivery to individuals
under 18 years of age due to the nature of the industry and
issues relating to access to adequate insurance.

Assessment in a workplace and/or
simulated environment is required.

Assessment in a workplace and/or
simulated environment is required.

Fitness Australia does not support the delivery of this
qualification to secondary students.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

SIS40115

SIS40612

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

Auspicing advice

Certificate IV in
Sport and
Recreation

This qualification develops
the knowledge and skills
to work in administrative
or organisational roles in
sport and recreation
facilities.

Yes

No

No

No

N/A – Qualification
delivery is not
supported

Certificate IV in
Sport Development

This qualification develops
the knowledge and skills to
pursue a career in sport
development, including
implementing and
administering junior sports
programs, training coaches
and teachers, recruiting,
and fixturing and scheduling
competitions.

No

N/A – Qualification
delivery is not
supported

Telecommunications

Yes

No

No

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Further advice

Delivery is not supported due to the supervisory
responsibilities and leadership components required.

Assessment in a workplace and/or
simulated environment is required.

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.
Components of the qualification include training teachers to
deliver sport sessions and leading and managing people which
are unsuitable for secondary students.

Assessment in a workplace and/or
simulated environment is required.

For further information on careers in telecommunications, go to ueea.org.au
The dogging and rigging units of competency are not suitable
for secondary students due to licensing requirements and
their high-risk nature.

ICT20315

Certificate II in
Telecommunications
Technology

Version 5:0
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This qualification develops
entry level knowledge and
skills to install and operate
telecommunications
equipment and products.

Green

Yes

No

All available delivery options
supported.

No

Yes

High risk

Delivery of this qualification requires specialist skills,
equipment and trainers and assessors. Schools should have
access to the necessary infrastructure and equipment and
appropriately experienced staff to ensure delivery to an
industry standard. Schools who have delivered this
qualification as part of the Youth Attainment and Transitions
funded program are well-positioned to continue delivery. New
entrant schools should proceed carefully.
Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

Age restrictions apply to eligibility
for licensing associated with
dogging and rigging.
Assessment in a workplace and/or
simulated environment is required.
Assessment evidence must demonstrate
consistent performance in conditions that
are safe and replicate the workplace.
Noise levels, production flow,
interruptions and time variances should be
typical of those experienced in the
telecommunications field of work.

NOT supported for delivery to
school students.
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QUALIFICATION
Code

AVAILABLE DELIVERY OPTIONS

Title

Outline

Textiles, clothing and footwear

LMT11107

Certificate I in
Textiles Clothing
and Footwear

IBT

PAIS

SBA

SBT

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

Further advice

For further information on careers in textiles, clothing and footwear, go to fftitrainingcouncil.com.au

This qualification develops
introductory level
knowledge and skills for the Yes
textiles, clothing and
footwear industries.

No

No

No

High risk

Delivery is only supported when the unit LMTCL2001B Use a
sewing machine is included and students undertake
considerable sewing practice using an industrial sewing
machine.

Assessment in a workplace and/or
simulated environment is required.

If this unit of competency cannot be undertaken, industry
recommends MSM10216 Certificate I in Manufacturing
(Pathways) as an alternative.

Access is required to real or appropriately
simulated situations, including work areas,
materials and equipment, and to
information on workplace practices and
OHS practices.

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.
Employment opportunities for this qualification are likely to
be good.

LMTCL2001B requires access to a plain
lockstitch machine, zigzag sewing machine
or a three thread overlocker.

Industry recommends this qualification for delivery to
secondary students.

MST20616

Certificate II in
Applied Fashion
Design and
Technology

This qualification
develops the basic
knowledge and skills to
work as a sewing
machinist.

Yes

No

No

No

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

Assessment in a workplace and/or
simulated environment is required.

There is a shortage of sample machinists in WA. The
employment opportunities for sewing machinists and
alteration specialists are likely to be good.
Employment outcomes in fashion design are limited.

MST20416

Certificate II in
Laundry Operations

This qualification
develops the knowledge
and skills to work in a
commercial laundry.

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.
Yes

No

No

Yes

No RTOs are currently delivering this qualification in WA.

Assessment in a workplace and/or
simulated environment is required.

There are limited employment opportunities for this
qualification.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

Further advice
Industry recommends this qualification for delivery to
secondary students.

MST20116

MST20516

MST30116

Certificate II in TCF
Production Support

Certificate II in TCF
Services and Repair

Certificate III in
Clothing and Textile
Production

This qualification
develops the knowledge
and skills to work as a
machine operator to
produce textiles, clothing
and footwear.

This qualification
develops the knowledge
and skills to work as a
machine operator in the
repair, cleaning,
alteration or
maintenance of textiles,
clothing or footwear.

This qualification
develops the knowledge
and skills to work as a
supervisor or specialised
operator in textiles and
clothing production.

Yes

No

No

Students must have access to industry-current equipment,
facilities and training resources so they acquire a realistic view
of the realities and conditions within the workplace.

No

Assessment in a workplace and/or
simulated environment is required.

There is a shortage of sewing machinists in both industrial
production/repairs (for example, canvas work, shade sails)
and clothing production/alteration. Employment
opportunities for this qualification are likely to be good.

Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Assessment in a workplace and/or
simulated environment is required.

There is one SBT stream available - Dry Cleaning Operations.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
Yes

No

No

No

High risk
No RTOs are currently delivering this qualification in WA.

Assessment in a workplace and/or
simulated environment is required.

Industry recommends MST20116 Certificate II in TCF
Production Support as an alternative.

Delivery is not supported due to the skill level and
experience required to complete the qualification to an
industry standard.

MST40516

Certificate IV in
Applied Fashion
Design and
Merchandising
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This qualification develops
the knowledge and skills
to work as an assistant
designer, merchandising
assistant, patternmaker or
specialised sewing
machinist.

Green

Yes

No

All available delivery options
supported.

No

No

N/A – Qualification
delivery is not
supported

There may be insufficient time to complete this qualification
while at school.
There are limited employment opportunities for this
qualification.

Assessment in a workplace and/or
simulated environment is required.

Industry recommends MST20616 Certificate II in Applied
Fashion Design and Technology as an alternative as there is
large demand for sewing machinists. Employment outcomes
for fashion designers are limited.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

IBT

PAIS

SBA

SBT

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

Further advice

Theology

10432NAT

10433NAT

10035NAT

Certificate III in
Christian Ministry
and Theology

This qualification
develops the knowledge
and skills to serve in
church groups and other
ministry contexts within a
broad range of defined
roles and provides a
pathway to further
training.

Yes

No

No

No

Certificate IV in
Christian Ministry
and Theology

This qualification
develops the knowledge
and skills to perform a
range of functions in a
Christian ministry context
including identifying,
interpreting and
providing information
relating to basic Christian
beliefs.

Yes

No

No

No

Certificate IV in
Ministry

This qualification
develops the knowledge
and skills to perform a
range of functions in a
Christian ministry context.

Yes

No

No

No

Timber

FWP20116

For further information on careers in the timber industry, go to fftitrainingcouncil.com.au

Certificate II in
Forest Growing
and Management

This qualification develops
the knowledge and skills
to work in arboriculture,
farms, forestry, nurseries,
plantations and
silviculture.

It is strongly recommended that delivery is undertaken only by
highly experienced trainers with current knowledge and skills
due to the high-risk nature of the occupation.
Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must ensure access to specific
resources.

The employment opportunities for this qualification are likely
to be good.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

FWP20316

FWP20516

Title

Certificate II in
Sawmilling and
Processing

Certificate II in
Timber
Manufactured
Products

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops the knowledge
and skills to work as a
timber worker in
sawmilling and forest
product processing.

This qualification
develops knowledge and
skills to manufacture
timber products.

IBT

PAIS

SBA

SBT

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

Further advice
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Yes

No

No

Yes

High risk

No RTOs are currently delivering this qualification in WA.
There are limited employment opportunities for this
qualification.
Schools are generally unlikely to meet the workplace/simulated
environment, resource and/or trainer/assessor requirements
under an auspicing arrangement.

Yes

No

No

No

High risk

No RTOs are currently delivering this qualification in WA.
There are limited employment opportunities for this
qualification.

FWP20716

Certificate II in
Timber Truss and
Frame Design and
Manufacture

This qualification
develops knowledge and
skills to design and
manufacture timber
trusses and frames.

Yes

No

No

Yes

High risk

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.

FWP30716

Certificate III in
Sawdoctoring

Training

Assessment must ensure access to specific
resources.
Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must ensure access to specific
resources.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

No RTOs are currently delivering this qualification in WA.
There are limited employment opportunities for this
qualification.

This qualification
develops the knowledge
and skills to work as a
saw maker and repairer.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.

No RTOs are currently delivering this qualification in WA.
No

No

Yes

No

N/A

There are limited employment opportunities for this
qualification.

Assessment must ensure access to specific
resources.

Assessment in a workplace and/or
simulated environment that accurately
reflects performance in a real workplace
setting is required.
Assessment must ensure access to
specific resources.

For further information on careers in training, go to csheitc.org.au
Assessment in a workplace and/or
simulated environment is required.

TAE40116

Certificate IV in
Training and
Assessment
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This qualification develops
the knowledge and skills
to deliver and assess
vocational education and
training.

Green

Yes

No

All available delivery options
supported.

No

No

Orange

N/A – Qualification
delivery is not
supported

Delivery is not supported due to the skill level and experience
required to complete the qualification to an industry standard.

Individuals undertaking this qualification
must be able to demonstrate vocational
There are also issues relating to students' age/maturity and their competency in their proposed teaching
and assessing area. This is defined as
capacity to become a trainer without sufficient vocational
broad industry knowledge and
experience.
experience, and may include, but is not
limited to, holding a relevant unit of
competency or qualification.

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

Title

AVAILABLE DELIVERY OPTIONS
Outline

Transport and logistics

TLI11315

TLI10115

Certificate I in
Logistics

Certificate I in
Transport and
Logistics (Pathways)

IBT

PAIS

SBA

SBT

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

Further advice

For further information on careers in transport and logistics, go to logistics.asn.au
This qualification
develops the knowledge
and skills to undertake
entry level roles as a
logistics assistant or
logistics general hand.

This qualification
develops employability
and technical skills
required to commence a
career in the transport
and logistics industry.

Yes

No

No

Industry recommends this qualification for delivery to
secondary students.

No

Assessment in a workplace and/or simulated
environment is required.

Industry recommends this qualification for delivery to
secondary students.

Yes

No

No

This qualification is suitable for students who may have had
limited access to formal vocational education and training,
including students at risk and students with intellectual and/or
physical disabilities.

No

Assessment in a workplace and/or simulated
environment is required.

It is also designed to assist year 9 and 10 students as a
framework for a structured workplace learning program.

TLI11215

Certificate I in
Warehousing
Operations

This qualification develops
general knowledge and
skills for work in the
warehousing and storage
industry.

Yes

No

No

Industry recommends this qualification for delivery to
secondary students.

No

Assessment in a workplace and/or simulated
environment is required.

Individuals must hold a driver's licence.

TLI21216

Certificate II in
Driving Operations

This qualification develops
the knowledge and skills
to undertake driving
operation roles.

Yes

No

No

Yes

N/A – IBT is not
supported

Delivery is only supported via SBT and when students are 17
years of age, hold a driver's licence and employed performing
tasks as a commercial driver.

Successful achievement of the licensing
units within this qualification must align
with state/territory regulatory licensing
and regulatory requirements applicable to
driving.
Assessment in a workplace and/or simulated
environment is required.

TLI22416

TLI21815

Version 5:0

Certificate II in
Furniture Removal

This qualification develops
the knowledge and skills
to undertake furniture
removal roles.

Certificate II in
Logistics

This qualification
develops the knowledge
and skills to undertake
entry level work in
logistics operations
support.

1 May 2017

Green

Yes

No

No

Yes

N/A – IBT is not
supported

Delivery is only supported via SBT as the level of knowledge
and skills required by industry are not adequately achieved
through institutional training.

Assessment in a workplace and/or
simulated environment is required.
Assessment in a workplace and/or simulated
environment is required.

Yes

No

All available delivery options
supported.

No

Yes

Orange

Industry recommends delivery via SBT to ensure students access Some units of competency require
quality and relevant work placements within the transport and
assessment in workplace operational
logistics industry.
settings or in workplace operational
situations that replicate workplace
conditions.
Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

TLI21315

TLI21716

Title

Certificate II in Rail
Infrastructure

Certificate II in
Road Transport
Yard Operations
(Freight Handler)

AVAILABLE DELIVERY OPTIONS
Outline

This qualification
develops general
knowledge and skills to
undertake entry level
work within a rail
infrastructure
environment.

This qualification
develops the knowledge
and skills to work as a
freight hander.

IBT

Yes

PAIS

No

SBA

No

SBT

Yes

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

N/A – IBT is not
supported

Further advice

Delivery is only supported via SBT due to access restrictions
set by the National Rail Safety Regulator.

An industry approved RTO can only
deliver this qualification via a SBT to
students under 18 years of age if the
unit of competency TLIF2080 Safely
access rail corridor is completed.
Assessment in a workplace and/or simulated
environment is required.

Assessment in a workplace and/or
simulated environment is required.
Yes

No

No

Yes

N/A – IBT is not
supported

Delivery is only supported via SBT as delivery should be
undertaken concurrently with work placements in a transport
and logistics setting.

Some units of competency require
assessment in workplace operational
settings or in workplace operational
situations that replicate workplace
conditions.

Students under 18 years of age must be
supervised at all times, participate in
general duties and are always the extra in
the gang.

TLI21416

Certificate II in
Stevedoring

This is a qualification
develops the knowledge
and skills to undertake
operational roles within a
stevedoring environment.

Yes

No

No

Yes

N/A – IBT is not
supported

Delivery is only supported via SBT. Due to safety restrictions
on the ports, the SBT is more suitable for delivery in regional
ports.

A number of tickets or licences for elective
units of competency, for example, the High
Risk ticket and Heavy Rigid and
Combination Vehicle licence, are not
attainable for students under 18 years of
age.
The Safe Work Australia Code of Practice:
Managing risk in stevedoring states that
new starters or others with special needs
may require more direct supervision and
ongoing instructions until they can
demonstrate they have the skills to
perform the work safely.
Assessment in a workplace and/or simulated
environment is required.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

TLI21616

TLI32416

TLI31616

Title

AVAILABLE DELIVERY OPTIONS
Outline

Certificate II in
Warehousing
Operations

This qualification
develops entry level
knowledge and skills for
work in warehousing and
storage.

Certificate III in
Logistics

This is a qualification for
those employed in
logistics operations with
responsibility for
coordinating the work of
others.

Certificate III in
Warehousing
Operations

This qualification
develops the knowledge
and skills to work in
warehousing and
storage.

Utilities

IBT

PAIS

SBA

SBT

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

Further advice

Assessment in a workplace and/or simulated
environment is required.
Yes

Yes

Yes

No

No

No

No

No

No

Industry recommends delivery via SBT to ensure students
access quality and relevant work placements within the
transport and logistics industry.

Yes

No

No

N/A – Qualification
delivery is not
supported

N/A – Qualification
delivery is not
supported

Delivery is not supported as the level of knowledge and skills
required to complete the qualification to an industry standard
cannot be achieved through institutional delivery.

Some units of competency require
assessment in workplace operational
settings or in workplace operational
situations that replicate workplace
conditions.

Assessment in a workplace and/or simulated
environment is required.

Industry recommends TLI21815 Certificate II in Logistics as an
alternative.
Delivery is not supported as the level of knowledge and skills
required to complete the qualification to an industry standard
cannot be achieved through institutional delivery.

Assessment in a workplace and/or simulated
environment is required.

Industry recommends TLI21616 Certificate II in Warehousing as
an alternative.

For further information on careers in utilities, go to ueea.org.au
Training delivery will need careful negotiation with the RTO
and employer as some electives require students to drive or
operate vehicles and equipment requiring a licence.
Delivery and assessment should be undertaken by an industry
(or trade) qualified trainer/assessor to ensure students are
trained in current industry practices and standards.
Safety in the workplace is considered paramount.

CPP20411

Certificate II in
Waste
Management

This is a preparatory
qualification which
develops the knowledge
and skills to undertake
routine waste
management activities.

Yes

No

No

Yes

High risk

Where simulation is used, it must involve realistic and authentic
activities, as far as practicable reproduce and replicate real life
workplace conditions, facilitate profiling and offer prior
opportunity for candidates to have employed self-assessment
and participate in briefing and de-briefing sessions. The
effectiveness of the various forms of simulation needs to be
regularly assessed. This should include testing the validity and
reliability of the simulation event in the way that an assessment
is tested.

Assessment in a workplace and/or
simulated environment is required.
Simulation conditions must involve realistic
and authentic activities, as far as
practicable reproduce and replicate real
life workplace conditions, facilitate
profiling, and offer prior opportunity for
candidates to have employed selfassessment and participate in briefing and
de-briefing sessions. The effectiveness of
simulation needs to be regularly assessed
for validity and reliability.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
No RTOs are delivering this qualification in WA.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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QUALIFICATION
Code

NWP20115

Title

Certificate II in
Water Industry
Operations

AVAILABLE DELIVERY OPTIONS
Outline

This qualification develops
introductory knowledge
and skills in water
operations and provides
for specialisation in
networks, source,
irrigation and treatment.

IBT

Yes

PAIS

No

SBA

No

SBT

Yes

TRAINING PACKAGE/ACCREDITED
COURSE AND REGULATORY/
LICENSING REQUIREMENTS TO NOTE

INDUSTRY ADVICE
Auspicing advice

High risk

Further advice
Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the
workplace/simulated environment, resource and/or
trainer/assessor requirements under an auspicing
arrangement.
Extreme caution should be exercised when selecting
potential students. Training delivery will need careful
negotiation with the RTO and employer as some electives
require students to drive or operate vehicles and equipment
requiring a licence.

UEG30114

Certificate III in Gas
Supply Industry
Operations

This qualification
develops the knowledge
and skills to conduct gas
supply industry activities
including installation,
maintenance, fault
finding and repair, and
operation of distribution
and transmission gas
pipelines, cylinders and
associated equipment.

Delivery and assessment should be undertaken by an industry
(or trade) qualified trainer/assessor to ensure students are
trained in current industry practices and standards.
Safety in the workplace is considered paramount.
Yes

No

Yes

No

High risk

Where simulation is used, it must involve realistic and
authentic activities, as far as practicable reproduce and
replicate real life workplace conditions, facilitate profiling and
offer prior opportunity for candidates to have employed selfassessment and participate in briefing and de-briefing
sessions. The effectiveness of the various forms of simulation
needs to be regularly assessed. This should include testing the
validity and reliability of the simulation event in the way that
an assessment is tested.

Assessment in a workplace and/or
simulated environment is required.

Schools are generally unlikely to meet the workplace/
simulated environment, resource and/or trainer/assessor
requirements under an auspicing arrangement.
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Green

All available delivery options
supported.

Orange

Not all delivery options are supported or
industry has concerns about a delivery option.

Red

NOT supported for delivery to
school students.
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Term 3 2017
JULY
Upload Year 10 and 11 VET qualifications and UoCs to SIRS. Include USI for each student
(ENVET).
Identify students at risk of not completing qualifications.
Work with students identified in Term 2 who meet selection criteria for SCSA VET awards and
support them in completing and submitting their application.
Upload student nominations for SCSA VET Awards to SIRS.
Monitor budget allocation for VET costs. Make adjustments.
Meet with HOLAs/TICs to discuss resourcing, timetabling and staffing requirements for any
additional qualifications to be offered in following year.
Meeting with school leaders re timetable and resourcing requirements of planned VET programs
for 2018.
Interview students at risk (with parents).
Meet with RTOs aligned to any new qualifications to confirm schools ability to meet currency
and competency requirement of teacher trainers and resource requirements aligned to each
qualification.
AUGUST
Last date for upload Year 10 and 11 VET qualifications and UoCs to SIRS. Include USI for each
student (ENVET).
Prepare presentation for Year 10 students and parents on VET options. Include information on
Profile, PAIS, SBT and SBA programs.
Interim Report from RTOs showing UoC progress and achievement of students completing
qualifications through Profile.
Monitor progress of workplace learning students.
Organise moderation of Year 12 achievement results with RTO.
Advertise Profile and Pre Apprenticeship in School Programs (PAIS) for 2018.
Meet with interested students in Profile and PAIS programs to advise on:
• application processes
• student responsibilities
• WACE requirements
• interview requirements.
(Provide support to students with this process).
SEPTEMBER
Student nominations for 2017 School Curriculum and Standards Authority VET awards to be
uploaded.
Check that teachers are recording completed UoC in RTP.
Ensure ongoing monitoring of student progress.
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Term 4 2017
OCTOBER
Information about collecting achievement data for Year 12 students for VET qualifications, VET
UoCs and endorsed programs received by schools.
Interviews for SCSA VET Awards for short listed candidates.
Check Year 12 teachers have recorded all completed UoC in RTP.
Upload Year 12 achievement data in VET qualifications, VET UoCs and endorsed programs to
SIRS. Include USI for each student (RSVET).
Reports listing Year 12 VET qualifications, VET UoCs and endorsed programs available in SIRS
for checking.
Last date for changes to Year 12 VET achievements - Year 12 VET and endorsed programs
achievement declaration form to SCSA.
Check Year 10 and 11 teachers have recorded all completed UoC in RTP.
Last date for upload of Year 10 and Year 11 achievement data in VET qualifications, VET UoCs
and endorsed programs to SIRS. Include USI for each student (RSVET).
Review current year’s VET budget and prepare the following year’s VET budget for discussion
with Principal.
Request in writing from RTO confirmation of results and full qualifications for Year 10 and Year
11 students.
NOVEMBER
VET/WPL Coordinators identify VET students for work placements. WPL workplaces contacted
and dates confirmed for the following year.
WPL Coordinator to complete evaluation of work placement program for VET Coordinator.
Pre placement checklist completed for new workplaces for following year.
VET/WPL Coordinator to begin Workplace Learning Management Plan processes of new and
existing work placements for following year.
Successful students notified re State Training Provider Profile. Issue relevant documentation to
be returned for confirmation of acceptance into program.
State Training Providers notified of any withdrawals by students from programs.
All teachers to have completed TAE40110, currency and vocational competence requirements
for delivery in the following year.
VET program review at qualification level with all staff involved.
DECEMBER
Destination data survey for current VET students completed and ready for sending out in Term
1, the following year.
Final review of 2017 Partnership Agreements with all RTOs.
Meeting with RTOs regarding following year’s arrangements. Draft Partnership Agreement
presented Identifying:
• responsibilities of each party
• all costs involved
• confirmation of scope of delivery
• confirmation of qualification and UoCs
• workplace learning arrangements
• monitoring and auditing requirements
• timelines and deadlines
• duty of care.
Semester 2 reports completed.
Check Year 10 and 11 students have had all completed/ withdrawn/ recognised prior learning
UoC are correct and uploaded in RTP
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Term 1 2018
FEBRUARY
Complete Partnership Agreements with Registered Training Organisations (RTOs) and Group
Training Organisations (GTOs) involved in VET programs. Ensure that they have the qualifications
you are delivering on their scope of delivery.
Arrange RTO induction for teacher trainers.
Identify the key VET Data and Reporting dates and enter key dates into calendar with reminders.

http://wace1516.scsa.wa.edu.au/vet/vet-info-all-schools
Identify the key VET Data and Reporting dates and enter key dates into calendar with reminders.
http://wace1516.scsa.wa.edu.au/vet/vet-info-all-schools
Students to complete Unique Student Identifier (USI) process. Number is recorded on RTP.
Confirm with RTOs, the qualification codes and units of competency (UoCs) that are to be
delivered. This could include the following programs:
• Auspice programs delivered by school
• Profile courses offered through TAFEs and private RTOs
• Fee for Service programs.
Cross check codes, UoCs and hours against qualifications found at www.training.gov.au
Conduct workplace learning induction and/or work readiness program for all workplace learning
students.
MARCH
Upload enrolment data for Year 11 and 12 VET industry specific courses to SIRS (ENCOS).
Complete application for recognition of Year 8 or 9 VET UoC to contribute to WACE.
Send out Student Destination Data survey to previous year’s VET students for completion and
return.
Complete enrolment process with RTOs including USI for each student.
Complete Workplace Learning Management Plan which is to be signed off by Principal.
http://www.det.wa.edu.au/curriculumsupport/vetis/detcms/navigation/policies--planning/?page=5#toc5
Check VET RTP qualification enrolments and confirm with teachers.
Qualification assessment outlines completed in RTP.
APRIL
Upload VET qualification estimates for Year 10 to 12 students to SIRS (ESQUAL).
Collate previous year’s VET destination data and incorporate into planning and implementation of
following year’s programs.
Complete a VET budget aligned to funding that has been allocated to school. This should include:
auspice; fee for service; vocational currency and competency costs for staff; workplace learning
costs including work readiness, monitoring, clerical support, logbooks and travel, SBT and SBA
costs and any other costs aligned to VET programs.
https://connect.det.wa.edu.au/group/staff/community/library?coisp=DomainCommunity:13507866
&__clnssluui=9wxu5fnp3js49u44dj#178298_2
Collect progress reports for Profile and Pre Apprenticeship in School programs (PAIS).
Check that teachers are recording completed UoC in RTP.
Ensure ongoing monitoring of student progress.
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Term 2 2018
APRIL
Upload VET qualification estimates for Year 10 to 12 students to SIRS (ESQUAL).
Download Department of Training and Workforce Development Training Awards criteria for VET
in Schools.
http://www.dtwd.wa.gov.au/employeesandstudents/training/training-awards/Pages/default.aspx
Discuss with school leaders the VET qualifications that will be delivered the following year.
Consider:
• timetabling, staffing, resourcing and funding requirements
• student destination survey data
• VET Register/the Skills Priority Occupation List (SPOL) available at
http://www.dtwd.wa.gov.au.
Complete staff audit for new qualifications to determine AQF Trainer and Assessor
requirements. Refer to RTO and Training Packages for information on:
• TAE 40110
• vocational competence of teacher
• industry currency of teacher
• resources required to deliver.
Identify training and assessment needs of new teachers delivering qualifications the following
year and update teacher profile documentation.
Schedule a meeting for teachers new to VET for the following year to discuss training
requirements including:
• TAE 40110
• Vocational Competence of Teacher
• Vocational Currency.
MAY
Contact RTOs for quotes and delivery options to meet trainer requirements for teachers. Check
scope of delivery of potential RTO partners.
Finalise with school leaders the qualifications to be offered the following year.
Meet with school leaders to organise release time for staff to meet currency and competency
requirements for qualification delivered.
Confirm dates for commencement of teacher TAE/Competency training with selected RTO(s).
RTO to provide information on VET qualifications for following year’s Student Handbook
(required for compliance).
Check all students have a USI recorded in Reporting to Parents.
Download Information Sheet and Nomination Kit for SCSA awards for Outstanding Achievement
in VET. http://wace1516.scsa.wa.edu.au/certification/exhibitions-and-awards
Identify prospective Year 12 students who may meet the eligibility requirements for these
awards. Meet with these students to address:
• selection criteria requirements
• student statement requirements.
JUNE
Upload enrolments in VET qualifications and UoC for Year 12 students to SIRS (ENVET).
Check that teachers are recording completed UoC in RTP.
Ensure ongoing monitoring of student progress.
Organise RTO moderation visit.
Semester 1 reports completed.
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Vocational Education and Training funding 2017
Vocational Education and Training (VET) funding is distributed as a targeted initiative and
allocated in addition to the per student funding for each Year 11 and Year 12 student, and
the school and student characteristics funding. Principals can use all sources of funding to
provide VET pathways for their students.
Schools are expected to receive $20.7 million for VET in 2017 through the targeted initiative,
an increase from $19.8 million in 2016. The increase reflects CPI of 2.5% and projected
growth in Year 11 and 12 students of 2%.
Principals can determine how they use the VET targeted initiative funding and may wish to
allocate this and other student-centred funding for additional VET students or to allow
individual students to undertake multiple qualifications. Some modes of delivery will allow
principals to create financial efficiencies, lowering the cost per student. These savings could
be used to support higher cost qualifications where required. Some costs can also be
passed on to students if they elect to study courses that are not available through the
fully-funded options that the school provides.
In 2016, all funded schools received an amount representing the mid-point between their
2015 funding and projected 2017 funding. This staged approach was to ensure that funding
for any given school did not change too much in either direction in 2017.
In 2017, the per student price for the VET targeted initiative will be fully implemented.
How the allocative mechanism will change from 2016 to 2017
In 2015, the allocative mechanism used to distribute funding through the VET targeted
initiative was, in large part, based on historic allocations. This resulted in students in some
schools receiving a greater share of available VET funding. This inequity has been
addressed through a staged approach over 2016 and 2017.
In 2016, funding was based on the total enrolments for Year 11 and 12 students in each
school who were at or below the 70th percentile in NAPLAN when they were in Year 9. The
funding was determined as being the mid-point between 2015 funds received and the
expected allocation if the 2017 model was used.
From 2017, funding will be equitably distributed across all schools on a per student basis,
through the use of enrolment thresholds. A school will receive funding for each VET student
(determined through NAPLAN results as above), with that funding reducing as the number of
VET students in the school increases.
The enrolment thresholds recognise that, with the cost of delivering VET qualifications
comprising both a qualification cost and a per student certification fee, there are financial
efficiencies with larger cohorts of students.

Mar 7, 17, 12:41 PM
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The table above shows the thresholds. Schools with 50 or fewer VET students will receive
the highest allocation per student. Schools with 200 or more VET students will receive the
highest allocation per student for the first 50 students, a reducing allocation per student for
the next 150 students, and the base allocation for each student over 200.
Schools north of the 26th parallel will also receive an additional amount per student to
support increased auspicing costs.

VET funding mechanism progression 2014 to 2017
Central control over types of VET/WPL funded
and which schools receive funding for staff
training
2014
2015
• Part of funding
• VET funding
distributed as
distributed as TI for
staffing multiplier
first time.
linked to one form
• Each school
of WPL.
received 2014
allocation as a
• Schools applied for
additional funding
base.
based on how
• Base topped up to
many staff they
reflect increase in
trained to deliver
Year 11 and 12
VET.
cohort size.
• Fixed bucket of
• Size of top up
funding did not
determined by
grow with student
proportion of
enrolments.
students at each
• Fundamentally
school at or below
inequitable –
70th percentile in
schools with similar
NAPLAN.
student profiles
• Represented step
receiving very
toward per student
different levels of
price but using 2014
funding.
as base retained
much of the inequity
of the previous
system.
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Per student price for VET with schools
determining how funding is used to provide
VET pathways for their students
2016
2017
• VET TI represents
• VET TI allocated
transition from 2015
using per student
funding mechanism
price.
to full per student
• Every student at or
price mechanism
below 70th
proposed for 2017.
percentile in
NAPLAN attracts
• Each school funded
at mid-point between
funding.
their 2015 allocation
• As number of VET
and notional 2017
funded students at
allocation.
each school
• Reduce some legacy
increases, price per
inequities in current
student reduces in
mechanism and
acknowledgement
move step closer to
there is a marginal
per student price
cost associated with
mechanism.
VET provision and
delivery at schoollevel.
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TARGETED INITIATIVE REQUIREMENTS 2017
Schedule B
E59 VET in Schools

Purpose and Background
Purpose:
The purpose of this targeted initiative (the initiative) is to provide senior secondary students with pathways to meet the
Western Australian Certificate of Education (WACE) requirements through Vocational Education and Training (VET).
Funding for this initiative will support schools in the delivery of VET programs to senior secondary students through staff
training, engaging third party VET providers and managing offsite and workplace programs.
Background:
From 2016, WACE requires students to complete either four or more ATAR courses or, at a minimum, gain a Certificate II
qualification which can be obtained via VET. The delivery of VET qualifications requires arrangements to be made with
Registered Training Organisations (RTOs), which incurs varying costs depending on the number of students participating
in the course.

Outcomes
The initiative seeks to provide senior secondary students with pathways to meet WACE requirements, while also
providing them with meaningful training and development for their future careers.

Timelines
Funding for VET in schools and workplace learning is ongoing and is reviewed annually.

Basis of Allocation
Schools must have students enrolled in Year 11 and/or Year 12 to be eligible for this funding. The projected funding is
based on projected school enrolments and the number of Year 11 and 12 students in each school who were at or below
the 70th percentile in NAPLAN when they were in Year 9. The final school allocation is determined by the February
census which reconciles the projected school enrolments against actual enrolments. The per student allocation
decreases as the number of eligible students increases in recognition of the economies of scale that can be achieved in
schools with larger cohorts.

Expectations of Schools
It is the responsibility of school leaders (the principals) to ensure that is integrated into school planning and is
appropriately resourced.
Principals will determine how to use the allocated funding to best achieve the desired VET outcomes under the following
expectations:
* VET in WA public schools is delivered as a component of schools' provision of a broad general education to prepare
students for a wide range of post-school options and pathways. It is expected that, as far as possible, all senior
secondary students are engaged in the most appropriate and challenging courses and qualifications available to
them, thereby maximising their post-school opportunities.
* Funding is used for appropriate VET expenses, including relevant staff training, third party providers, and managing
offsite and workplace programs.
* Schools will offer opportunities for senior secondary students (Years 11 and 12) to enrol in pathways that lead to full
qualifications that take into account, where possible, student interest and local, state and national employment needs
currently and with a view to future workforce needs.
* Students' vocational learning will be supported with appropriate workplace opportunities.
* Schools will work collaboratively with employers and the community to provide students with access to authentic
work environments.
* Schools will ensure the guidelines for VET students placed in the workplace are well understood by employers.
* Schools will provide quality career advice and guidance, combined with structured selection processes, to enable
students and their parents, caretakers and/or guardians to make informed choices about their preferred education
pathways and maximise successful outcomes for students.

Reporting Requirements
Annual reporting required by the schools to the School Curriculum and Standards Authority as stipulated in the Data
Procedures Manual:
* qualification enrolments and
* qualification completions..

Monitoring and Evaluation
The school will monitor the provision of services by RTOs and third party providers to ensure that expectations and
requirements of the students, schools and providers are being met.
The Department will monitor:
* certificate completion rates
* WACE achievement rates
* higher level qualifications (Certificate III and higher).
In instances where the VET performance is significantly above or below expectations, Statewide Services may wish to
obtain further information from individual schools.
Other monitoring:
The delivery of VET qualifications by RTOs is also subject to annual auditing by the Training Accreditation Council and/or
the Australian Skills Quality Authority.

Contact
Business Area: Teaching and Learning Services
Name: Michelle Ostberg
Position: Manager, Pathways and Transitions
Email: Michelle.Ostberg@education.wa.edu.au
Telephone: (08) 9402 6129

Attachment 5

Department of Training and Workforce Development (DTWD) and Department of
Education (DoE) collaborative efforts to improve the quality of VET programs for
school students
DTWD and DoE are working together to implement shared strategies to:
•

•
•
•

Strengthen the quality and sustainability of VET programs in schools, particularly those
currently delivered through auspicing arrangements with private registered training
organisations (RTOs).
Coordinate DTWD and DoE funding processes for VET for school students in a more
targeted and efficient manner.
Build more productive partnerships between schools and TAFE colleges so more
students benefit from the quality, expertise and viability of TAFE colleges.
Better prepare and support teachers to deliver high quality VET programs in schools.

The following will be investigated to achieve these outcomes:
•
•
•
•

•
•
•

Establishing a quality assured panel of RTOs (endorsed by DTWD and DoE) that
schools can contract for auspiced delivery.
Specifying qualifications that because of their particular complexity must only be
delivered by schools through partnership with TAFE colleges.
Coordinated planning of TAFE profile places between TAFE colleges and schools to
expand options for students and partially address unmet demand.
Supporting TAFE lecturers and school teachers to work together through these local
partnerships, assisting school teachers to develop industry-specific skills and
capabilities, and utilising the specialised skills of TAFE lecturers to deliver VET to school
students.
Providing more places for Aboriginal School Based Training (ASBT) Program.
Distributing profile places to schools in a timely manner to enable better planning and
delivery of VET programs by schools.
Redirecting DoE per student VET funding for students allocated profile places to support
one or more of the following:
o high quality auspicing provided by TAFE colleges;
o additional profile places;
o more ASBT places; and
o costs associated with releasing teaching staff to maintain industry currency for VET
delivery purposes.

DTWD collaboration with non-government school system
•

•
•

DTWD works with representatives from the Association of Independent Schools of
Western Australia and Catholic Education Western Australia on issues of quality, funding
and access.
Around 27% of DTWD funded VET in Schools places go to students attending nongovernment schools.
Distribution of profile places between and across sectors will be reviewed to ensure it is
fair, equitable and appropriately targeted.
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Executive summary
Nous Group (Nous) has been commissioned by the Western Australian Department of Education (the
Department) to undertake a strategic review of the delivery of Vocational Education and Training in WA
public schools (VET, unless otherwise specified). The purpose of this review was to identify opportunities
to improve the delivery of VET in WA public schools, so that the program best meets the needs of WA
students, public schools and the economy and community more generally.
This review has taken place following a period of significant reform within WA senior secondary
education, and WA public schools more generally. These reforms comprise increasing the school leaving
age, raising the standard of VET achievement required for students to obtain the Western Australian
Certificate of Education (WACE), introducing a new model for allocating VET funds to schools, alongside
increasing the autonomy of school leaders to manage their schools. Overlaying these reforms is the
state-wide expectation that every student and young person in WA public schools is to succeed and
achieve their very best.
The recent reforms to increase the school leaving age and raise VET achievement standards within the
WACE have contributed towards growth in the proportion of senior secondary students undertaking
VET. In 2016, 76 per cent of Year 11 and 12 students are undertaking VET, compared to 50 per cent in
2011. Over the same period the number of Year 11 and 12 students undertaking VET increased by 60 per
cent. This growth is greater than in other Australian states and territories. Separately, the majority of
VET activity in WA public schools is at the Certificate II level. This contrasts with other Australian
jurisdictions where more VET activity at the Certificate III level and above.
In spite of the recent growth in VET activity in WA public schools, key metrics are improving. The
completion rate for students undertaking the most popular qualification level – Certificate II – has
increased from 37 per cent for students commencing in 2011, to reach 52 per cent for 2014.
The increased level of VET activity has raised several issues that are a focus of this review. These include
whether VET activity is providing students with the skills they need to succeed in post-school training
and employment, and whether schools have the capacity to provide high quality VET. This concern is
accentuated in the case of providing VET in remote locations, and to Aboriginal students. The review
found that in 2015, 213 VET courses were being delivered across WA public schools. Despite this number
of courses, just over half of all VET delivery is provided by 11 courses. The mix of courses currently being
delivered do not align well with the occupation needs of the current (and future) WA economy.
The review identified six areas for improvement in the current VET model in WA public schools. Each of
these areas are expected to lead to VET delivery improvements across the state, and particularly in
meeting the needs of remote schools and Aboriginal students.

Improvement 1: Engage with schools and school communities on the role of VET
There is a need for the Department to engage with schools and communities about the role and position
of VET in senior secondary schooling and the WACE. This engagement should explore the need for VET to
comprise courses that deliver the most appropriate educational and economic outcomes for WA.
Greater understanding of economic requirements will help schools tailor their VET offer. This includes
consideration of the range of courses made available, and the level to which they are taught. There is an
opportunity for the Department to provide a catalyst for a whole system lift in VET performance.
A final element of this engagement should be to clarify the respective role of the Department and
schools in achieving VET policy objectives. This should include, for example, increasing school level
accountability to identify whether policy objectives are being met (see Improvement 6).
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Improvement 2: Increase relevance of course offerings
The challenges presented by increased VET activity and the requirement for improved VET outcomes
could be addressed by encouraging schools to reduce the range of qualifications offered as part of VET.
Limiting the range of qualifications offered could ensure that the qualifications made available to
students have greater economic relevance to them and to the state overall. This is particularly important
in more remote areas where the relevance of VET to local employment opportunities is crucial. Reducing
the range of VET qualifications offered in senior secondary schools would reduce the administrative and
financial burdens required to sustain the current VET program and allows a more intensive investment
by schools in quality. Creative approaches to the remote delivery of VET could also increase relevance.

Improvement 3: Departmental control of funding
The Department could more effectively direct the activity delivered by the VET program if it exercised
greater control over its funding. This would include having direct control over the end-to-end funding of
the entire VET program as it relates to public schools. In the future, funding policy could also be used to
establish incentives to encourage schools to deliver priority VET courses.

Improvement 4: Enhance efficiency and outcomes by facilitating and incentivising
collaboration between schools
There is scope to improve the school-level efficiency of VET, and to improve outcomes, through
increased local collaboration between public and non-government schools. Such collaboration is
commonplace in other Australian states. Ideally, this collaboration would lead to local schools
undertaking VET at the same time, enabling students to undertake courses at other schools. Further,
there may be scope for schools to share the administrative costs of coordinating the VET program.

Improvement 5: Provider quality
The quality and availability of auspiced providers was identified as a significant challenge in delivering
VET. Accordingly, there is a state-wide need for greater consistency of provision, with this a particular
issue in regional and remote areas where there are significant access issues. There is thus a clear role for
the Department to support schools in accessing quality VET provision. To address this issue the
Department should work with the Department of Training and Workforce Development (DTWD) to
establish a panel of registered training organisations (RTOs) specifically for the delivery of VET to ensure
quality. Finally, the Department should consider establishing an RTO for a ‘core group’ of VET
qualifications, which would support schools in meeting the VET needs of their students. This RTO would
be at ‘arms length’ of the Department, with it envisaged its focus would be remote locations.

Improvement 6: Performance monitoring to ensure policy objectives are being met
As part of a broader set of targeted initiatives focusses on developing performance measures, a suite of
performance measures for periodic reporting to the Department executive on VET performance should
be developed. These performance measures must align with and support overarching performance
measures that track the performance of the senior secondary program in WA public schools more
generally. Such a reporting suite should enable ongoing assessment of whether VET policy objectives are
being achieved at a system, school and student level.
Analysis and reporting of this kind is important for the Department to fulfil its responsibilities as a
system steward. At the same time, the metrics used to track achievement of policy objectives need to be
clear and consistently applied. Implementation of enhanced senior secondary performance monitoring
will likely require improvements in Departmental data systems.
Relatedly, there is a need to incorporate accountability mechanisms into the relationship between
schools and the Department, reflecting policy objectives for VET and senior secondary schooling.
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1 This review has a narrow focus, and is
cognisant of the policy environment
1.1 There has been recent and wide-ranging policy change
Nous Group (Nous) has been engaged by the Western Australian Department of Education (the
Department) to undertake a strategic review of the delivery of Vocational Educational and Training (VET)
to students in WA public schools. The purpose of this review was to identify opportunities to improve
the delivery of VET in WA public schools, to enable the VET program to best meet the needs of WA
students, public schools and the economy and community more generally.
Nous has worked closely with the Department to undertake this review. Although the outputs of this
report represent the independent view of Nous we have drawn on the experience and knowledge
present within the Department in order to develop them.
The review has been cognisant of the policy and operating context of WA public schools. This includes
the significant autonomy of school leaders to drive improvements in student learning. Closely related is
the state-wide expectation that every student and young person is to succeed and achieve their best.
Actions have been taken by the WA Government to accomplish this expectation, including an increase in
the compulsory school leaving age, a greater focus on school and system performance, alongside
enhancement of the requirements for attaining the Western Australian Certificate of Education (WACE).
Creating an additional challenge for achieving these expectations is the distinctive geographic and
cultural characteristics of Western Australia. In 2015, over 20 per cent of WA public school students
were located in provincial locations and a further 8 per cent in remote and very remote locations.
Furthermore, 8 per cent of public school students are Aboriginal, many of whom reside in remote and
very remote locations.

1.2 This review is focussed on improving VET in WA
Nous has worked with the Department to establish a framework of questions and lines of inquiry to
guide this review. The key question to be answered by the review is:
What is the current state of the VET program in WA public schools and how can the program be
improved?
In addition to the ‘key question’ outlined above, the Department has asked Nous to explore three areas
of the VET program in particular detail:
1. What is the outcome that the WA Government and the Department want to achieve through the
VET program? To what extent and in what way has this outcome been delivered?
2. How can the VET offer in WA public schools be improved? Is there the potential for a fresh
approach to be taken? What are the levers available to achieve this?
3. How can the VET program address issues of inequality and remote access?
In order to answer these questions Nous has delivered a program of work across three phases:


Analyse WA and interstate data and information to understand the current state of the VET
program.
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Develop a recommended operating model and consider improvement opportunities.



Identify improvement opportunities and iterate them in cooperation with the Department.

1.3 A wide range of information sources have been used
This report has drawn upon a wide range of information sources, including consultation with
Department executive staff and subject matter experts, interviews with officials in other Australian
jurisdictions, and examination of relevant literature.
The report has also drawn extensively upon Department data collections, with several data extractions
undertaken. These data extractions have typically involved linking data from various datasets to create a
‘complete’ picture of student characteristics and their VET activity. In many instances, the extractions
and data linkages required for this review had not been previously undertaken.
The comprehensiveness of the data analysis in this report is limited by the completeness and quality of
the underlying Department data collections For instance, VET data for the three secondary schools using
the Maze School Management System is not included in the analysis. Separately, the VET activity of
certain schools was inconsistently reported.
The report also uses the National Centre for Vocational Education Research (NCVER) VET in Schools
Collection to make national comparisons. There may be comparability issues in some of this comparative
analysis due to different compilation methods and rules being applied in jurisdictions.

1.4 Report structure
The remainder of this report is structured as follows:


Chapter 2 provides detailed overview of the VET policy context and delivery in Western
Australia, including the WA Government’s policy objectives



Chapter 3 identifies six areas for improvement in the model for VET model in WA public schools



Chapter 4 draws upon WA and national data to analyse changes in VET activity in recent years



Chapter 5 examines the outcomes being achieved by public school students undertaking VET.
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2 VET is a tool to achieve educational, economic
and social outcomes
2.1 VET provides a pathway to multiple post-school destinations
The WA Government introduced Vocational Education and Training (VET) in public schools as an
alternative to a university-bound pathway. It was designed to meet the needs of students at risk of
disengaging with school, alongside students intending to enter employment or post-school VET. Since its
introduction the VET program has grown to become a significant and well subscribed pathway for WA
senior secondary students. The completion of VET qualifications, in combination with other subjects and
attainment can lead to the achievement of the WACE.1 Unlike in most other Australian jurisdictions, VET
is unable to contribute towards the ATAR in WA.
Students can take a number of pathways through their senior secondary years leading to the attainment
of the WACE. The most common of these pathways are set out at Figure 1 below. These include
following an ATAR track leading to attainment of the WACE and an ATAR, and then onto higher
education. The WACE can also be achieved through a blend of ATAR and VET, or a VET focussed
pathway. Students can also undertake senior secondary by not taking either an ATAR or VET path – these
students will be unable to achieve a WACE, and will only obtain a Western Australian Statement of
Student Achievement (WASSA). Depending upon the specific senior secondary pathway taken by
students, they have several pathways for entry into the labour market or post-school education and
training.
Figure 1: Pathways for senior secondary students
Senior secondary pathways

Higher
education

ATAR

ATAR
& VET

WACE

WASSA

VET
VET

Labour
market

Neither
ATAR or VET

Year 10

1

Year 11

Year 12

Immediate post school

Whole of life learning

Western Australia Department of Training and Workforce Development and Department of Education (2014), Joint Ministerial
Statement on Vocational Education and Training in Schools,
http://vetinfonet.dtwd.wa.gov.au/VETinschools/Documents/VETis_JMS_web.pdf
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2.1.1 There are several elements to the current VET model in WA public
schools
The current VET model employed in WA public schools has three defining features: a focus on schools
autonomously implementing the policies of the Department, a reliance on the individual capabilities of
school staff, and a funding approach that provides financial support to schools and RTOs to deliver VET
from both the Department and the Department of Training and Workforce Development (DTWD). These
features are heavily influenced by the overarching WA public schools objective of student success.
These combined factors drive VET activity in WA public schools (i.e. how much VET is delivered, in what
qualifications, and to what standard). This activity in turn contributes to the outcomes obtained by
students. A representation of this model is set out at Figure 2 below.
Figure 2: Current VET model in WA public schools

Post-school
destinations

Outcomes
(i.e. WACE, VET qualifications,
skills obtained)

Activity
(i.e. the quantity and quality of VET)

Autonomous
delivery and
accountability

Funding sources

Capabilities

(i.e. DoE and DTWD)

2.1.2 The VET program is influenced by recent reforms
This review of VET is taking place following several policy changes specifically affecting WA senior
secondary students, and public schools more generally.
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Changes to the school leaving age
From 2006 to 2014, the WA Government progressively introduced changes to the school leaving age to
effectively require all students to complete Year 12 (or its equivalent). With more students completing
Year 12 who might have otherwise gone into the workplace or post-school VET pathways, this policy
change made it increasingly important for schools to provide meaningful pathways to further education,
training and/or employment.
Reforms to requirements for the Western Australian Certificate of Education (WACE)
Recent changes to the Western Australian Certificate of Education (WACE) have made VET pathways
more attractive to students. In 2013 amendments to the WACE were released, which were designed to
prepare students for multiple educational pathways, to accommodate students with diverse interests
and backgrounds, and allow for breadth and depth in learning. VET pathways were positioned as an
important element.
The most recent set of WACE reforms commenced with Year 10 students in 2014. Under these reforms
VET qualifications achieved can contribute to the WACE requirements for:


Breadth and depth: of the minimum 20 units required across Year 11 and 12, a maximum of
eight (four in Year 11 and four in Year 12) unit equivalents can be met by completion of VET
qualifications; and



Achievement Standard: each unit equivalent achieved will directly reduce the number of C
grades required to meet the C grade requirement; up to a maximum of eight unit equivalents.

The net impact of these changes is that VET has become an increasingly important part of the senior
secondary program offered to public school students in WA.

Student choices are influenced by the existence of the WASSA
The WASSA provides students leaving Year 12 with a formal record of what they have achieved as a
result of their school education in WA. It is issued to all students at the completion of their secondary
schooling and indicates the full range of units (including VET units of competency and qualifications),
programs and other related activities that the student completed. The WASSA also demonstrate a
student’s progress towards achieving a WACE. Further achievement later in life can then be used by a
student in combination with achievement documented on their WASSA to achieve a WACE.
As a snapshot of a student’s endeavours, the WASSA illustrates the level of study that has been
attempted, performance in that study and the student’s exposure to a variety of courses and extracurricular experiences. It gives a sense of the student’s performance and engagement at school. This is a
record that may be enriched by the comments provided on the student’s school reports. These are
important factors for consideration by employers when students submit job applications and for
education providers when considering background requirements for course applications.
This record makes any degree of achievement by students relevant. Even if a student does not complete
full VET qualifications – or at a sufficient level to obtain a WACE – their degree of achievement is
recognised. The relevance of this recognition to obtaining future employment creates an incentive for
achievement.

Revisions to the method of funding schools to deliver VET
The method of allocating funding for the delivery of VET in public schools is currently in transition. In
2014, this funding was provided as a historically determined amount that did not respond (at least
directly) to demand or need. The transition to a new approach is now underway. From 2017, a new VET
funding approach will be fully implemented (see Appendix B). This will see VET funding allocated on a
per-student basis for all eligible students. Eligible students are defined as any student at (or below) the
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70th percentile in NAPLAN. This funding is provided regardless of whether an eligible student is
undertaking VET, the volume of VET activity, and is provided on a sliding scale – the greater the number
of eligible students, the lower the funding rate per student. The amount of VET funding provided to a
school does not vary on the basis of the quantum of VET being delivered. Furthermore, students may
undertake VET who do not attract the funding themselves.

The Department as a system steward within an autonomous public school sector
A broader policy change in recent years is the increased autonomy of WA public schools. This creates a
challenge for the Department in identifying the role it should play to ensure that the VET program
achieves the government’s policy objectives.
Stepping aside from the specific Department of Education context, a systems view sees the role of
government to articulate desired (and shared) policy outcomes, foster an environment for those
outcomes to be met, and to address any specific impediments. This is in contrast to seeing government
primarily as a provider of programs and services to achieve specified outcomes.
Applying this systems view to the Department perspective sees students as the end-users of school
education, and VET specifically. This complements a student-centric approach to education delivery by
focussing on how both schools and employers can play a role in supporting effective and well-tailored
teaching, creating pathways to work and providing information to students and training providers about
skills demands. Employers also play a key role as a provider of work placements and assessments for
trainees, apprentices and others.
A high level summary of the dynamics between each major VET stakeholder group within the school
system, and the various drivers and signals that cause that system to produce different behaviours and
outcomes is provided in Figure 3.
This summary model is based on the notion that the preferences of students (and their families), schools
and employers can generate choice, innovation and efficiency in a way that produces greater public
value than traditional government interventions. The critical factor is being clear on the desired
outcomes and using available policy levers in a sophisticated way to create the right balance between
public, student and employer benefit, while sustaining overall confidence in the system so that those
outcomes are achieved.
The implication of this framework is that there is an important role for the Department to observe
whether government policy objectives are being achieved, at the student, school and state-wide level.
Closely related is being able to quickly diagnose reasons why government policy objectives are not being
achieved. Within this framework, the role of the Department is able to use its policy levers to bring
about improvements in meeting government policy objectives, while still preserving school autonomy.
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Figure 3: System stewardship of VET within an autonomous school system
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2.1.3 Recent policy changes have contributed to a significant increase in VET
delivery in WA public schools
Over the period 2011 to 2016, the number of VET students in Year 11 and 12 in WA public schools has
increased by 60 per cent, from 14,866 in 2011 to reach 23,837 in 2016 (see Figure 4). The participation
rate in VET among Year 11 and 12 students has also grown from 50 per cent in 2011 to 76 per cent in
2016.
Figure 4: Students in Years 11 and 12 undertaking VET in WA public schools
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Note: Data reported above excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

2.1.4 Policy objectives for the VET program
The WA Government has outlined three overarching objectives that the VET program must achieve. It
must provide students with a meaningful pathway to further education, training and/or employment. It
must provide students with vocational programs that suit their needs and aspirations. Finally, it must
give employers and industry confidence that students who have completed a VET program will have
credible knowledge and skills that will assist their transition into further education, training and/or
employment.2
Achievement of these objectives supports the broader government goal of every student succeeding,
and accomplishing ‘their very best’. These objectives are required to be met within an environment
where schools are increasingly autonomous of departmental control. School leaders and staff are

2

http://vetinfonet.dtwd.wa.gov.au/VETinschools/Documents/VETis_JMS_web.pdf
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empowered to make decisions on how best to deliver the educational experience that meets student
needs.3
The Department considers that to address these objectives the VET system must be able to deliver the
following:


A pathway for students that is both meaningful and appropriate for their abilities
Both the ATAR and VET pathways to the WACE have an important contribution to make to the
economy in WA, however some students are better suited to one of these pathways over the
other. Students should be encouraged toward the pathway most appropriate for them. Those
students who choose the VET pathway must be provided with a relevant, high-quality and
meaningful educational experience that prepares them for further study and employment.



High quality courses regardless of the location of the student
Students should not be limited by an ‘artificial ceiling’ on the qualifications available to them.
Quality controls and standards, established by the Department, should be used to influence the
selection of courses that are provided by schools and ensure they are appropriate. Incentives to
achieve particular outcomes (rather than strict directions) can also influence the subject areas
and competencies covered in VET offerings. Both of these techniques could help to ensure that
the VET program delivers high quality courses to students, regardless of their location, without
limiting school independence. In more limited circumstances, such as the provision of VET in
very remote communities, direct intervention by the Department may be required. However,
this kind of intervention should be limited to circumstances where it is absolutely needed to
ensure a high quality outcome.



Adaptions to account for cultural variations within the state
Western Australia is a large and diverse state and the needs of students in respect of the VET
program vary significantly. The Department acknowledges that no single approach will be
appropriate in all locations. As such, the delivery of VET must be adapted as required to ensure
students from different backgrounds are provided with the resources and learning experiences
they require. This is of particular relevance in respect of Aboriginal students. These students
obtain great benefits from well delivered, high quality VET that is tailored to local opportunities.
However, the provision of VET to Aboriginal students is often problematic due to distance and a
lack of cultural relevance. To be successful in WA the VET program must account for these
different needs.



Resources must be directed appropriately
The funds available to deliver the VET program are scarce, and held across two different
departments. This environment does not optimise efficient resource allocation. The Department
only has control over its funding for the VET program – this funding is provided through the
Student Centred Funding Model (SCFM) via the per-student funding line, and the Targeted
Initiatives VET funding line. Other funds used for VET are held and allocated by the Department
of Training and Workforce Development (DTWD) and used to fund ‘profile hours’ undertaken by
school students. Achieving the objectives of the Government and the Department for the VET
program requires limited resources to be effectively allocated. Split control over these resources

3

WA Department of Education 2015, High Performance, High Care: Strategic Plan for WA Public Schools 2016-2019.
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causes difficulties in terms of how quickly and efficiently funds can be allocated in order to
incentivise outcomes.

2.1.5 The Government seeks to use VET to improve educational outcomes
The above policy objectives have led the Department to focus on two educational outcomes as part of
the VET program. First, the Department has sought to ensure that the VET program addresses the
educational needs of a broad range of students by providing them with relevant, high quality programs.
Second, the Department seeks to ensure access to the VET program is relatively equal across the state.
Students may choose to undertake VET in senior secondary school for many different reasons, including:


seeking to meet the requirements for achieving the WACE (including as part of an otherwise
ATAR focussed program)



pursuing an interest or seeking to expand the breadth of their education



to attain skills that may assist in accessing part-time employment while undertaking post-school
education and training



to achieve a recognised and valuable outcome regardless of their academic ability



to pursue a career path or to embark on a pathway to further training leading to a career path



using a VET pathway as a ‘back up’ to an ATAR pathway or leveraging those VET subjects to
attain alternate entry to university



ensuring that they remained engaged with their education and derive value from remaining in
school



any combination of the above.

Senior Department staff have indicated that providing relevant and high quality VET to students,
regardless of their reasons for enrolment, requires a wide ranging delivery approach. First, it requires
that there are pathways available, from entry level units through to more substantive, skills focussed
content. Second, it necessitates courses that are challenging and stretch the abilities of students – rather
than being an ‘easy option’. Finally, it requires a band of courses to be available that are broad enough to
address the different interests of students, and narrow enough to be capable of effective
implementation.
Another key goal of the Government is that the VET program is reasonably accessible to all students
regardless of geography. This is a critical objective as VET is relevant for students across all regions and
helps to promote economic growth across the state. As such, any method for delivering VET must be
able to provide reasonable outcomes for all students. There is a realisation that creative approaches will
be required to deliver VET in remote and challenging environments, as well as in how the Department
provides schools with the resources required to deliver VET.

2.1.6 The economic outcomes derived from VET are of key importance to the
Government
The Government regards VET as an important contributor to the WA economy as it provides students
with a meaningful pathway to further education, training and/or employment, each of which has the
potential to impact positively on the economy. Indeed, the following economic drivers of the VET
program have been identified:
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Providing students with access to course offerings and pathways which assist them to meet the
thresholds required for further education programs.



Enabling students to obtain recognised skills and qualifications, particularly those sought by
industry, while still at school.



Supporting students in developing a balanced general and vocational skillset that will have long
term economic utility.4

The opportunity for career exploration provided by VET is also considered to be an important economic
outcome by the Government and the Department. Enabling students to gain insights and experience
across a range of industries provides a strong basis for making informed career decisions. This helps to
ensure students seek out roles and pathways for which they are well suited. While VET does not
guarantee students will be ‘work ready’ in any particular occupation it does make an important
contribution to preparing them for a career and equipping them with the practical skills necessary for
them to succeed across a range of industries.5

2.1.7 Social goals, particularly supporting students from regional and
Aboriginal backgrounds, are an important driver for VET policy
Provision of appropriate education to students, regardless of their location or background, is a key goal
of the Government and the Department. The ability of VET to engage students who are not seeking to
pursue a traditional academic pathway, and to provide skills which are useful to students from a diverse
range of backgrounds, makes it a highly effective tool for promoting appropriate education equally.6 The
Government and the Department are both committed to delivering high quality VET to all students,
however there is an acknowledgement that the most effective delivery method for rural and Aboriginal
communities may not be the same as that used in the Perth metropolitan area.
Aboriginal students are also supported through other VET related government programs. In particular,
the Aboriginal school-based training (ASBT) program provides opportunities for Aboriginal students to
start training while still at school. An institutional-based training program exists under the ABST program
to provide full time Year 10, 11 and 12 students from an Aboriginal background with opportunities to
acquire skills not yet achieved through general education and to develop workplace readiness. An
employment-based training pathway exists under the ASBT program for full time Year 11 and 12
students who are work ready. In this program students are employed by a group training organisation in
a school-based apprenticeship or traineeship of their choice. This group training organisation is then
funded by the WA government.
The qualifications available under both pathways have broad economic relevance and the ASBT program
is highly regarded for the positive outcomes it achieves for students. However, the program utilises
much of the same infrastructure and the school-based administrative frameworks that support existing
VET programs in WA public schools. As such, it is vulnerable to the same issues of density and geography
that impact on the ordinary delivery of VET and apprenticeships in WA public schools.
The distribution of VET activity among Year 12 students in public schools across WA is identified in Figure
5. This map shows the location of all public schools serving senior secondary students, including those
4

http://vetinfonet.dtwd.wa.gov.au/VETinschools/Documents/VETis_JMS_web.pdf

5

Mairead Dempsey, Impacts of the Changing Nature of the Vocational Education and Training (VET) System on Educators within the VET
System in Australia, 2013, Edith Cowan University
6
Sue Kilpatrick and Rowena Bell, ‘Vocational Education and Training in Rural Schools: Education for the Community’, The Australian
Journal of Vocational Education and Training in Schools, Volume 3, 2001, pp. 31-34
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not delivering any VET. The icon shape locating each school indicates that the number of VET students in
Year 12 in 2015 at each school, whereas the icon colour indicates the proportion of Year 12 students
undertaking VET within a school. The map also highlights the proximate nature of the many schools
delivering VET within Perth. Overall, the map shows that the majority of schools serving Year 12 across
the state are delivering VET programs to a significant proportion of their students.

2.2 VET has key advantages as a system of senior secondary
education
VET is widely recognised as an important component of modern senior secondary education. In
particular, VET makes a significant contribution to improving the engagement of a broad cohort of
students, improving their academic outcomes, and enabling greater economic contributions by students
both immediately post-school and for the whole of their working lives. Further, it is seen as improving
social cohesion and broader community outcomes. An additional benefit is that it may provide a realistic
pathway for rural and Aboriginal students into their local workforces.

2.2.1 VET makes a substantial contribution to educational outcomes
VET courses are recognised as making a substantial contribution to the educational outcomes of
students who traditionally would not engage with senior secondary education. VET is most attractive to
students who report lower than average intentions of attending university and whose academic
achievement is less advanced than that of their peers. These differences highlight the importance of VET
in providing engagement and pathways for less academically oriented students.7 VET programs are
effective at engaging these students and contribute significantly to their chances of completing their
upper secondary education.8 Furthermore, VET programs also have a significant influence on improving
the perceptions of students of their schooling and giving them a more positive attitude toward learning.9
The available evidence indicates that VET boosts the confidence and academic outcomes of school
students, particularly among students at risk of leaving early.10 VET qualification completion makes it
more likely that senior secondary students will stay in and complete school.11 By providing options, VET
gives pathways to a much broader range of students than only academic pathways.12 Despite the
potential upsides of VET, the available research highlights the need for the most appropriate students to
undertake VET. There is a risk that VET may stream students into a vocational track post-school and that
this may have a negative impact on their outcomes later in life if, for instance, an academic pathway may
have suited them better.13

7

Cain Polidano and Domenico Tabasso, Making it real: The benefits of workplace learning in upper-secondary vocational education and
training courses, Economics of Education Review, 2014 42, 130–146
8
Polidano and Tabasso, Making it real: The benefits of workplace learning in upper-secondary vocational education and training courses
9

Nhi Nguyen, The Impact of VET in Schools on the Intentions and achievements of young people, Longitudinal Surveys of Australian Youth,
Briefing Paper 21
10
Annette Green and Erica Smith, Making Choices: Exploring influences on post-school career pathways, Charles Sturt University
11
12

Polidano and Tabasso, Making it Real: The Benefits of Workplace Learning in Upper-secondary VET
Sue Fullerton, VET in Schools: participation and pathways, Longitudinal surveys of Australian youth, Research Report 21

13

Kate Barnett and Robin Ryan, Vocational education and training in Australian schools: Issues for practitioners, International Education
Journal, 2005 5(5), 89 – 104; Nguyen, The Impact of VET in Schools on the Intentions and achievements of young people
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Figure 5: VET is delivered to Year 12 public school students across much of Western Australia
Western Australia
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The world of study and work is changing. Employers and tertiary education institutions are increasingly
valuing practical learning and skills in prospective employees or students. This is increasing the
usefulness of VET courses to a growing group of senior secondary students. Given this utility of VET to a
broad cohort of students, demand for VET programs is increasing. Increasing demand has given rise to
concerns regarding the capability of existing school structures and teacher training arrangements. There
is a heightened awareness that the delivery of VET and higher education qualifications requires a
different set of skills to the delivery of traditional vocational qualifications.

2.2.2 VET assists in driving economic outcomes
VET is considered to be an important contributor to economic growth by providing prospective
employees with the skills and capabilities that they need to function effectively in a knowledge based
economy.14 VET provides students with a demonstrable skill set that has been approved by industry as
part of the process for developing qualifications and training packages. This is directly relevant to a
student seeking employment in that industry. However, VET also develops learning and working skills
that are transferable. This is increasingly important as modern workplaces are evolving rapidly and
workers must be adaptable if they wish to remain productive throughout their careers.15 The education
community and parents are becoming increasingly aware of the need to school leavers to possess
transferable skills, such as general business skills and entrepreneurialism.
Learning methods (such as VET) that involve workplace learning contribute to life-long economic
outcomes. The gradual exposure of students to real life working conditions and the skills necessary to
succeed in the workplace that VET provides are regarded as very important to enable them to
participate effectively in the workforce throughout their lives.16 VET type courses have a significant
impact on reducing the chances that a given student will be out of work and not in study at any point
during their working lives.17
However, VET is far better at improving the chances of a given student obtaining a job than it is at
encouraging them to pursue further education or professional training. VET improves the pathways of
students into employment post school. It does not however have as significant a correlation with the
pursuit of further or higher education. Indeed, to a limited extent it may discourage students from
pursuing additional education.18
In contrast to the potential contribution of VET to economic outcomes described above, there is a
growing view among researchers that VET courses may create skills that are less transferable than those
which a student might obtain through more extensive general education, both at school and in tertiary
education. In some cases the impact of this may be lower life-long earnings or reduced employment
outcomes in the long term.19 Within the economics literature there is growing evidence that although
VET may be effective at providing the skills required to obtain employment soon after leaving school or
post-school training, many of these skills are occupation specific. Separately productivity and wage
growth is not typically as high among employees with vocational training as those with deeper general
14

Dempsey, Impacts of the Changing Nature of the Vocational Education and Training (VET) System on Educators within the VET System
in Australia
15
Barnett and Ryan, Vocational education and training in Australian schools: Issues for practitioners. AlphaBeta, The New Basics: Big data
reveals the skills young people need for the New Work Order, Foundation for Young Australians, 2006.
16
Jane Porter, What makes vocational training programs in schools work? A study of New South Wales and Queensland Schools, NCVER,
2006
17
Polidano and Tabasso, Making it Real: The Benefits of Workplace Learning in Upper-secondary VET
18

Fullerton, VET in Schools: participation and pathways

19

Sheldon Rothman, The changing Destinations of LW SES School Leavers: The Contribution of VET in Schools, Center for the Economics
of Education and Training, 2011
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skills who are able to more rapidly learn new skills and thus undertake a wider range of task.20 A related
concern is that in the modern economy where individuals are expected to have several careers, VET
graduates may struggle to quickly gain skills required in a new career. This contrasts to employees that
have undertaken a general education pathway, who are able to acquire unfamiliar occupation specific
skills more quickly.21 This situation reinforces the need to ensure that WA public school students
undertake the most appropriate pathway.

2.2.3 VET contributes to improved social outcomes
Research indicates that VET programs make substantial contributions to society at large. Vocational
education, including that delivered in schools, improves social engagement, public health outcomes and
improves job prospects for those who participate in it.22 It also sees increases in levels of civic
participation and lowers their risk of incarceration.23 These positive benefits are life-long however the
impact of VET on promoting them is most acute in the years after a student has left high school.24
VET also contributes positively to the transition of young people from being students to being productive
members of society. By providing students with relevant, immediately applicable skills it assists in
facilitating the transition between school and post school options. Further, it encourages a lifelong
learning habit, promotes participation in further educational opportunities and increases retention rates
in further education and training.25 It also provides students with more employment opportunities and
increases the base of skills for them to draw on in retaining those jobs. Indeed there is some evidence to
suggest that VET improves the confidence of new employees in the workplace and leads to higher
remuneration over time. 26
The impact of VET on the outcomes of students from a rural or Aboriginal background has been the
subject of less research, however the available evidence suggests a positive impact.
Aboriginal students appear to enjoy improved outcomes from their schooling as a result of VET.
Aboriginal students, on average, regard getting a job post-school as being particularly important and the
skills that VET provides them with are seen by Aboriginal students as making a significant contribution
towards them achieving this goal. VET is increasingly being seen as an important pathway into
employment by Aboriginal students.27 Further, Aboriginal students appear to be more likely than
students from other backgrounds to report that VET has improved their attitude to schoolwork, and
helped with their other subjects at school.28 Finally, Aboriginal students are far more likely to complete
school if they are enrolled in VET subjects.
However, VET is not a ‘silver bullet’ solution to the issues Aboriginal students face. It cannot be the only
option provided to Aboriginal students at a senior secondary level – traditional academic pathways must
20
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also be available. Aboriginal students face a range of structural challenges including community wide
disengagement from education, a lack of support, low levels of literacy and social exclusion. VET has a
greater focus on engaging with communities and resolving broader challenges to educational outcomes
than other types of education, however it cannot succeed alone.29 This is largely because in more
remote locations the success of VET is hampered by a lack of access to employment opportunities and
practical work experience. Not only does this potentially affect the quality of the VET program, it may
also reduce the motivation of Aboriginal students to succeed. These challenges are less apparent in
urban areas where outcomes for indigenous student are improved.30
One way of overcoming this issue is the establishment of employment opportunities at schools
themselves. Establishing employment ‘incubators’ - for instance a commercial mechanic or horticultural
business located at the school - has the potential to provide employment opportunities and thus address
the challenges faced by Aboriginal students in rural areas. It provides a direct source of work experience
and potential future employment. Further it provides a culturally safe environment where students will
not be subject to discrimination. Programs of this type have been successfully implemented as part of
the former Community Development Employment Program (CDEP). However, a significant cost is
associated with these programs, and it is unlikely that its costs could be met from within school funds
despite their earning potential.31 Partnerships with government agencies or industries that have a
presence in remote communities can also be beneficial. For example, the WA Department of Parks and
Wildlife runs a junior range program that enables young people to learn land management skills.
More generally, VET is well suited to assisting students in rural and regional areas to improve their
outcomes as it provides them with skills relevant to their local economies. Indeed, from an outcomes
perspective VET is often able to make the greatest impact on students in these places and to prepare
them for successful lives.32 At the same time the cost of delivering VET in rural and regional areas places
a significant administrative and staffing burden on schools. This burden may also go beyond schools into
their local communities, as it requires that opportunities be made available for students to participate in
work placements.33The ability to deliver high quality VET is further hampered by a teaching workforce
that is predominantly primary trained, and bureaucratic constraints which limit the potential for creative
local solutions to viability.

2.3 This review has been informed by VET approaches in other
Australian jurisdictions
This review of VET in WA public schools has sought to draw on approaches in other Australian
jurisdictions. Information on these approaches has been collated from relevant state and territory
government internet sites, as well as a recent review of VET in the Australian Capital Territory.34
Although the overall objectives for VET are quite similar across jurisdictions, the specific ways these
objectives are pursued vary significantly. Key differences include whether VET is able to contribute
29
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towards the ATAR, and the way in which funding is provided to schools. For example, in Victoria
differential funding rates are applied, which reflect the relative costs of delivering different
qualifications. Other key differences include the method schools deliver VET. In WA public schools the
majority of VET is delivered through auspicing, whereby school staff deliver VET programs under the
supervision of an RTO. In contrast, much of the VET delivered to Queensland government school
students is via the schools being RTOs themselves.
Information obtained from other jurisdictions and considered as part of this report is outlined at
Appendix A.
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3 An improved VET model to address challenges
3.1 There are several challenges with the existing VET model
The WA Government has three overarching objectives that they consider the VET program must achieve.
It must provide students with a meaningful pathway to further education, training and/or employment;
it must provide students with a range of vocational programs that suit their needs and aspirations; and,
it must give employers and industry groups confidence that students who have completed a VET
program will have credible knowledge and skills that will assist their transition into further education,
training and/or employment.
The Department considers that to address these objectives the VET system must be able to deliver the
following:


A pathway for students that is both meaningful and appropriate for their abilities



High quality courses regardless of the location of the student



Adaptions to account for cultural variations across the state



Resources must be directed appropriately.

Three features of the existing VET model influence, and may impede, achievement of these objectives,
comprising:


Schools are encouraged to act autonomously in implementing government policy



Schools and students rely on multiple funding sources to provide the resources required to
achieve VET outcomes



The existing skills and capabilities of school staff are leveraged to administer and deliver VET
courses.

3.1.1 VET activity needs to be better aligned with government objectives
As explored in Chapter 4, VET is being delivered to a significant and growing number of students.
However the contribution VET is making to their future is uncertain. The Government and the
Department are eager to ensure that students should end up on the pathways that are most appropriate
for their abilities, with VET providing a relevant, high quality and economically meaningful alternative to
an ATAR pathway.
As WA successfully lifts educational attainment in primary and early secondary, students undertaking
VET units are increasingly academically able and are mostly undertaking (but not necessarily completing)
Certificate II qualifications. Considered alongside the fact that VET is unable to contribute to the ATAR
score in WA, this raises a concern as to whether students undertaking VET are being provided with the
most appropriate post-school options.
A key challenge is that existing data collections are not well placed to identify the post-school
destinations of students undertaking VET, and to identify whether VET is contributing to appropriate
post-school outcomes. The post-school student destinations survey experiences relatively poor response
rates, whereas data provided by the Tertiary Institutions Service Centre (TISC) is more relevant to
students undertaking an ATAR pathway. Furthermore TISC data does not report the activities of students
seeking direct entry to university programs.
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What is known is that many VET students are accessing courses that are not economically relevant, and
that a high proportion of VET activity is at the Certificate II level rather than the more economically
relevant Certificate III and IV levels. Increasing the level at which courses are provided is an essential
element of helping to improve the current state of VET provision with the Government’s preferences
and needs. Other Australian states have a much higher share of Certificate III and IV activity than in WA.
This may be due, in part, to VET at the Certificate III level being able to contribute to the ATAR in states
such as Victoria and NSW. Further, the content of the qualifications students are undertaking are not
well aligned to the economic needs of the state. However, students in regional areas demonstrate a
greater alignment with economic needs.

3.1.2 The Department of Education considers the dispersal of Departmental
responsibility for VET to be an impediment
The Department has limited influence over the provision of (and providers of) qualifications to students
undertaking VET. Due to VET funding being shared with DTWD there are diminished opportunities for
the Department of Education to use funding incentives to influence the delivery of high quality VET
courses in areas of economic need. Further, it is difficult for the Department to incentivise schools to
offer higher level qualifications as students can still undertake VET through ‘profile hours’, which is
funded by DTWD.

3.2 A revised VET model with six key improvements
In order to address these challenges, Nous proposes that the Department adopts a new model for the
VET program with five key additions to improve the existing model. The revised model is set out in
Figure 6, with the key model additions outlined below.
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Figure 6: Improved model for VET in WA public schools
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3.3 Improvement 1: Engage with schools and school
communities on the role and position of VET
Overlaying the key model additions detailed in Figure 6, is the need for the Department to engage with
schools and school communities about the role and position of VET in senior secondary schooling and
the WACE. This engagement should explore the need for VET to comprise those courses that deliver the
most appropriate educational and economic outcomes for WA.
Greater understanding of current and future economic requirements will help schools tailor their VET
offer more effectively. This not only includes consideration of the range of courses made available but
also the level to which they are taught. There is an opportunity for the Department to act as a catalyst
for a whole system lift in VET performance. Given the steady trend of improvement in student outcomes
across the public school sector in WA, it is timely to engage in dialogue with schools about how this shift
in expectation and performance can extend to vocational study. In essence, there is a need to close the
loop on the implications for VET of the recent reforms to WACE, the increase in the school leaving age,
alongside a broader consideration of the future labour market needs of the WA economy. At the same
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time, there is a need to understand, from the school and student perspective, any impediments to
increasing the educational and economic relevance of VET, particularly growing the number of students
undertaking courses at the Certificate III level (or above). This engagement should also be used to
validate the appropriateness and likely impact of other improvements outlined below. Ultimately, VET
activity and outcomes are largely a function of the response of public schools and their students to
government policy levers.
A final element of this engagement should be to clarify the respective role of the Department of
Education and schools in achieving VET policy objectives. This should include, for example, increasing
school level accountability to identify whether policy objectives are being met (see Improvement 6
below).

3.4 Improvement 2: Increase relevance of course offerings
The challenges presented by increased VET activity and the requirement for improved VET outcomes
could be addressed by encouraging schools to reduce the range of qualifications offered as part of VET.
Limiting the range of qualifications offered could be used as a tool to ensure that the qualifications made
available to students have greater economic relevance to them and to the state overall. Further,
reducing the range of VET qualifications offered in WA senior secondary schools would reduce the
administrative and financial burdens required to sustain the current VET program and allows a more
intensive investment in quality and challenge.

3.4.1 Much VET activity is not relevant to needs of the WA economy
Reducing the number of qualifications available to students in WA has the potential to improve the
economic relevance of the remaining qualifications, and increase enrolments at the Certificate III level
and above. Available data, stakeholder perspectives and academic research suggest that steps must be
taken to ensure that the VET program in WA public schools generates relevant and useful economic
outcomes for students and for the state. By limiting the number of qualifications taught, more effort
could be invested in ensuring the remaining offerings align to the economic needs of students and of the
state. Further, the specific sets of skills provided by those courses could be more closely aligned to those
required for the jobs available in the market.
Many of the courses available for students do not appear to be relevant to the careers they need them
for. Even though many students choose to pursue a career in a field of study not directly aligned to the
VET they complete in senior secondary school, it is still important that VET develops skills that could
provide students with a ‘fall-back position’.35 The analysis in Chapter 4 suggests that the current VET
program is not contributing sufficiently to meeting WA’s economic needs. The fact that a course is cheap
to run or can be delivered widely is only one consideration – if it provides few tangible benefits to
students it should not be delivered.36
Reducing the number of VET courses available would also foster administrative efficiencies in delivery
across the whole of the VET program. Reducing the range of skills that schools are required to train
students in would limit the pool of expertise required among secondary school staff in order to deliver a
comprehensive suite of VET courses. Finally, reducing the number of VET courses offered would reduce
the burden on schools to invest in multiple sets of expensive training equipment and facilities.
35
36
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A smaller range of courses would reduce the range of specialities teachers were required to have and
allow teachers to be more easily redeployed without impacting VET delivery. A lack of teachers with the
necessary skills to deliver a wide range of VET courses affects all schools in WA, however the issue is
particularly acute in regional and rural areas. Very few schools are in a position to deliver a wide range of
VET courses, requiring them to outsource this delivery at significant cost. Industry currency is difficult
and expensive to maintain for schools on a course by course basis, schools generally need to choose
which subset of courses they feel they can afford to deliver. Given the lack of local employers, skilled
trainers and TAFE facilities, rural schools face the above challenges with greater frequency and increased
intensity as compared to urban schools. A more compact and relevant range of courses would enable
schools to forge stronger relationships with relevant industry partners. This could boost the quality of
VET schools are able to offer.

3.4.2 Department of Education stewardship of VET course offerings
A three stage process will be required to increase the quality and relevance of the VET courses delivered
in WA government schools. These activities have been designed to be cognisant of the current policy
settings, particularly school autonomy:


Provide guidance to schools and students on priority courses of greatest economic value
The Department should provide guidance to schools and students on those courses that are
sufficiently relevant and of sufficiently high quality. Course selection must balance economic
needs with the preferences of students. The list of courses should address the economic
aspirations of both WA as a state and students as a whole by providing meaningful, economically
relevant, qualification. Further, it must offer courses which can be effectively timetabled within
schools, and potentially co-delivered across schools in conjunction with industry and training
partners. However, it must also acknowledge the agency and preferences of students by
providing a sufficiently broad and diverse list of qualifications to allow for students to make
meaningful choices.37
The Department could achieve this by comparing the list of VET qualifications capable of being
provided in WA against the areas of economic growth and need identified by DTWD. Following
this assessment the top 30 – 40 courses could be highlighted in order to provide schools and
students with guidance on an adequate range of subjects. This list could then be communicated
to schools and incorporated into their planning cycles. This priority list may need to be adapted
to regional and cultural needs. For example, training priorities in remote locations, or for
Aboriginal students, may not necessarily be the same as those for metropolitan schools.



A method of incentivising schools must be agreed on
The Department must also identify a method for incentivising schools to adopt its recommended
list of courses without reducing school autonomy. One potential option is to use differential
funding rates that provide additional funding for higher priority courses.



Support schools to have adequate resources to deliver priority courses
Skilled staff are required to deliver VET courses, with a role for the Department in supporting
schools to ensure adequate teachers to deliver priority VET qualifications. There is a potential
role for the Department in brokering relationships between industry and schools to provide
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improved access to industry standard training for teachers. Further, the Department could
incentivise or fund the training of staff to deliver particularly common or popular VET courses
(e.g. Certificate II in Business) in order to ensure a critical mass of trained staff is available.


Consider work placement capacity when identifying priority courses
Work placements are considered to be a vital feature of VET, and can greatly enhance the VET
experience and post-school outcomes. However, there is often low availability of placements
and if too many students undertake the same limited set of VET courses demand for work
placements may exceed supply.38 This challenge can be addressed in several ways: Courses can
be selected that do not require actual work placements – for example information technology
courses can easily simulate customer service interactions. Further, VET priority course
identification could be informed by a survey of businesses within the state (or relevant region) to
identify capacity to take on students for work-based learning placements. An increasing number
of schools have successfully set up their own businesses, so students have authentic work
experience on a day-to-day basis throughout their school based study, including in-school
apprenticeships. This approach drives higher standards as well as generating income, and
exposes students to all aspects of business management.

3.5 Improvement 3: Departmental control of funding
The Department could more effectively direct the activity delivered by the VET program if it exercised
greater control over its funding. This would include having direct control over the end-to-end funding of
the entire VET program as it relates to public schools, instead of funding for profile hours being held by
DTWD. Funding policy can also be used to establish incentives to encourage schools to deliver priority
VET courses.
The quality and availability of VET qualifications that meet the standards and requirements set by the
Government’s policies for senior secondary education are a function of the resources available to fund
those qualifications and how those resources are directed. In order to ensure the best outcomes for
senior secondary students undertaking VET qualifications both the resources and the direction of the
resources must be harmonised.
The findings outlined above indicate that the subject matter and level of VET qualifications delivered in
WA public schools must be improved. The Department is in a position to influence a significant portion
of the VET delivered in WA public schools using the funding it provides. However the Department cannot
exercise control over what content is delivered under profile hours funded by DTWD.
The Department requires greater influence over the allocation of VET funding in order to drive change.
DTWD VET funding related to schools represents a small component of DTWD’s overall VET budget,
however it is significant when compared to the VET funding provided by the Department of Education
(encompassing per-student and Target Initiatives funding). An efficient approach would be to
consolidate these two school related VET funding amounts. This would ensure that the Department had
the ability to control the funding of VET in WA public schools from end to end, promoting a more
focussed and efficient allocation of those funds.
Any reallocation of funds must efficiently use the resources currently provided to further education
providers by DTWD. Senior secondary students in WA public schools gain the benefit of ‘profile hours’
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offered by TAFEs and other providers. These hours are often available because of the additional funding
these institutions receive as a result of the VET program for WA public schools. If more funding is
allocated to the Department to deliver VET directly in schools, controls must be put in place to ensure
that senior secondary student do not ‘double dip’ the depleted resources of TAFEs and other providers
using profile hours. This may require prohibiting school students from accessing profile hours.

3.6 Improvement 4: Enhance efficiency and outcomes by
facilitating and incentivising collaboration between schools
There is scope to improve the school-level efficiency of VET, as well as improve outcomes, through
increased local collaboration between public and non-government schools. Such collaboration is
commonplace in other Australian states, particularly Victoria. Ideally, this collaboration would lead to
local schools undertaking VET at the same time, enabling students to undertake courses at other
schools. Further, there may be scope for schools to share the administrative costs of coordinating the
VET program. In more remote communities, there are good examples of TAFE lecturers providing
training and support to school-based teachers, and thereby addressing the paucity of specialisation.

3.6.1 There are significant opportunities from local school collaboration
There is little collaboration between WA public schools in the delivery of VET. This contrasts markedly
with Victoria, where in both Melbourne and provincial cities, there is significant collaboration between
schools. This is achieved through public and non-government schools delivering VET at the same time,
and students travelling between schools to attend classes.
Delivering VET programs places a substantial administrative burden on school administrators and
teachers. This includes allocating funds to support staff, finding suitable RTOs and teachers, facilitating
work placements and maintaining relations with all the relevant parties.39 To reduce the burden on
teaching staff, there are instances in Victoria of several local schools collaborating to employ a VET
coordinator, who takes on much of this administrative burden.
Such collaboration may not be feasible in rural or remote locations with few schools, including schools
with a high proportion of Aboriginal students. These schools already struggle to retain staff as it is and
find resourcing VET particularly difficult. Further they do not have the funding required to pay for
additional administrative staff to reduce the burden on their existing teachers. Research into the needs
of rural and regional schools has identified that additional funding for coordinators and other support
staff for schools can enhance the effectiveness of VET.40
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3.6.2 Facilitating and incentivising school collaboration in delivering VET
Several actions have been identified for the Department to facilitate and incentivise collaboration
between schools in the delivery of VET.


Using existing infrastructure to plan investments
Significant investments in the infrastructure required to deliver VET programs in WA public
schools should only be made after a careful consideration of existing local assets. Input from the
Department and from relevant reports suggests that new facilities are often added to schools
without adequate consideration of the capacity of existing facilities at nearby schools to deliver
relevant training. This represents a significant investment of funds that could be applied to other
improvements.



Encouraging a pilot of local collaboration
Expressions of interest should be sought from geographically proximate public schools to
participate in a pilot of local VET collaboration. Several school networks in WA have
experimented with joint delivery of VET in the past however this has met with limited success. It
has been suggested that this was due to incompatible resources and substantial scheduling
difficulties between schools delivering a wide range of VET courses. However, if the range of
courses delivered in WA public schools is streamlined, more schools will require the same skills,
facilities and resources. To avoid unnecessary duplication, particularly in the development of
suitable training facilities, local collaboration may encourage schools to specialise, as well as
cooperate more effectively on joint delivery times.



VET capital infrastructure funding
Local collaboration between schools may be facilitated through the provision of funds for capital
infrastructure for training in priority areas. This could include specialist equipment and
classrooms, and other facilities. The provision of such funding will enable recipient schools to
specialise, and be able to deliver VET in relevant disciplines to local students. Such funding would
be conditional on students from other public schools being able to access the facilities.

3.7 Improvement 5: Provider quality
The quality and availability of auspiced providers was identified as a significant challenge in delivering
VET in WA public schools. Accordingly, there is a state-wide need for greater consistency of provision,
with this a particular issue in regional and remote areas where there are significant access issues. There
is thus a clear role for the Department to support schools in accessing quality VET provision.

3.7.1 The Department should work with DTWD to establish a panel of RTOs
specifically for the delivery of VET to ensure quality
The Department should establish a panel of RTOs pre-approved to auspice or deliver VET courses in
order to establish a quality baseline for the provision of VET. A pre-approved panel provides the
opportunity to ensure a high and equivalent level of quality of VET across WA, as well as reduce the
administrative burden on schools in contracting providers. At present WA public schools are required to
seek out RTOs to auspice or deliver their VET activity on a school by school basis. This results in
inconsistent quality between schools, as individual school administrators do not have the capabilities or
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resources to review and compare a large number of providers. Further, it results in a significant
administrative burden as the relationship between the school and the RTO must be managed and new
relationships must be established if a provider ceases to offer the courses that the school requires.
By establishing a panel the Department could guarantee the quality and availability of VET courses while
reducing the administration costs faced by schools. Establishing a panel would require an upfront
investment by the Department and ongoing maintenance but it is likely that its overall costs will be less
than hundreds of individual schools engaging in their own reviews of RTOs. As part of the panel process
the Department could set minimum standards for the RTOs providing VET, including a requirement that
they continue to provide a set of qualifications that meet the needs of the schools accessing the panel
on an ongoing basis.

3.7.2 The Department should consider becoming an RTO for a ‘core group’ of
VET qualifications
In geographic and subject-matter areas where no RTO is available to auspice the VET program offered by
a WA public school, the Department could establish an RTO of ‘last resort’. This RTO would be at ‘arms
length’ of the Department, and would act as an RTO to auspice a ‘core group’ of courses they want
schools to adopt in order to incentivise uptake through lower administration costs.
This potential RTO may likely be required in ‘thin’ markets, such as in rural and remote areas where
RTOs are often unwilling or unable to auspice courses provided by WA public schools. In these
circumstances schools may not be able to deliver courses that are important for meeting the needs of
their students.
By selecting the pool of qualifications to auspice as an RTO the Department could also influence statewide VET delivery. Where there are subjects that the Department wishes schools to deliver it could
incentivise their uptake by acting as an RTO to auspice those programs and then offering them to WA
public schools. The reduced administrative burden for schools (and potentially reduced cost) of using the
Department as an RTO may encourage more schools to deliver the courses being auspiced.
As an alternative to the Department establishing an ‘arm length’ RTO, there may be scope for existing
school RTOs to provide an auspicing role. This would avoid the need to establish a new RTO. However,
the merits of this approach would need to be explored. In particular, it is understood that majority of
school RTOs are located within the Perth metropolitan area.

3.8 Improvement 6: Performance monitoring to ensure policy
objectives are being met
Accountability is a powerful lever for change. Indeed, with the move to one-line budgets and increased
school autonomy, the Department has been implementing a range of measures to increase school-level
accountability for the use of funds and the achievement of student outcomes. Independent Public
Schools are already required to report against their Delivery and Performance Agreement. Further, the
Funding Agreement for Schools outlines the accountability expectations of every principal in relation to
the management of funding to the school through the student-centred funding model, including specific
accountability requirements for Targeted Initiatives, and the operation of the one line budget.
As identified in Chapter 2, there are a range of WA Government policy objectives for the VET program in
public schools. However, there is not currently a suite of performance measures reported to the
Department executive to enable ongoing assessment of whether these objectives are being achieved at
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a system, school and student level. Relatedly, there is a need to incorporate accountability mechanisms
into the relationship between schools and the Department, that reflect policy objectives for both VET
and senior secondary schooling more generally.
Such analysis and reporting is important for the Department to fulfil its responsibilities as a system
steward. At the same time, the metrics used to track achievement of policy objectives need to be clear
and consistently applied.

3.8.1 Develop VET performance framework and report
At a minimum any suite of performance measures should be reported annually, with selected measures
reported more frequently. An indicative set of measures is listed in Table 1 under five categories
comprising:


VET participation and intensity



Appropriate pathways



High quality and relevant training



Student achievement and outcomes



Post-school destinations.

Many of the measures listed in Table 1 have been used as part of the data analysis reported in Chapters
4 and 5.
There should not be more than 2-3 measures under each category - any more will be overwhelming for
those receiving the performance report. Any reporting of these measures should include both time
series and comparisons between regions, schools and other relevant comparators. The frequency of
reporting is a key issue. At a bare minimum, all data should be reported annually. However, where
possible, some data should be reported more frequently. For example, data examining the NAPLAN
performance of students undertaking VET should be analysed as soon as possible within the school year.
The major challenge with the application of these measures for reporting to Department executive is
being able to present the data in a way that conveys critical information. This could include identifying
those schools performing significantly below target or the state median, and qualifications where
completion rates are declining. Separately, it will also be necessary to present the data in a visually
informative way through extensive use of graphs and heat maps, and to also provide insightful
commentary.
A focus of future system-wide analysis should be to examine the pathways being undertaken by senior
secondary students. This analysis should seek to examine system-wide progress on the basis of the four
main senior secondary pathways – ATAR, VET, VET and ATAR, and students not undertaking either VET
or ATAR. Student progression across these four pathways can then be examined on the basis of previous
NAPLAN performance, alongside WACE achievement and post-school intentions and destinations.
Current Department data systems do not currently support this pathway analysis, with the available data
used to generate Figure 22.
Accompanying many, but not necessarily all, of the set of VET performance measures should be
appropriate targets and benchmarks. Targets and benchmarks should be established for both the system
and schools. School level targets could be used to inform school-level accountability processes, which
should also be used to identify that VET funding provided to schools is being appropriately used to
support senior secondary students on the most appropriate pathway.
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Table 1: Indicative VET performance measures
System

Region Schools

Provider
a
type

ICSEA
decile

Location

Aboriginal

b

c

VET participation and intensity
VET participation rate (by year level)















Average SCH per VET students (by year level)







































Distribution of VET enrolments and SCH across qualification levels















Distribution of VET enrolments and SCH across individual qualifications















Unit of competency (UoC) completion rates by qualification level















Unit of competency (UoC) completion rates within individual courses















Qualification completion rates by qualification level















Qualification completion rates within individual courses















Average number of VET qualifications attained (by level) per VET student















WACE achievement rate on basis of VET participation by higher qualification level (compared to
non-VET students)















Appropriate pathways
VET participation rates on basis of Year 9 reading NAPLAN band (by year level), compared with
d
students not undertaking VET
Average SCH per VET students on basis of Year 9 reading NAPLAN band

d

High quality and relevant training

Student achievement and outcomes
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System
e

Region Schools

Provider
a
type

ICSEA
decile

Location

Aboriginal

b

c















WACE achievement rate on basis of number of VET qualifications commenced















WACE achievement on basis of number of VET qualifications completed















ATAR achievement and attainment rate on basis of VET participation by higher qualification
level (compared to non-VET students)





























ATAR achievement and attainment rate on basis of number of VET qualifications commenced















ATAR achievement and attainment on basis of number of VET qualifications completed















Year 12 completion rate on basis of VET participation (compare with non-VET students)















Student attendance rate on basis of VET participation (compare with non-VET students)















Post-school intentions on basis of VET participation (compare with non-VET students)















Post-school intentions on basis of VET SCH (use distribution)















Post-school destinations on basis of VET participation (compare with non-VET students)















Post-school destinations on basis of VET SCH















WACE achievement rate on basis of VET SCH

ATAR achievement and attainment rate on basis of VET SCH

e

Post-school destinations

Note: a Comprise Auspicing with RTO, Fee for Service, Network Schools, Profile Hours, and School as RTO b Comprise Metropolitan, Provincial, Remote and Very Remote.
c
compared to non-Aboriginals. d where possible additional student attainment measures should also be used. e establish SCH categories on basis of average hours per
VET student.
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3.8.2 Introduce systems to collect data to generate performance measures
The vast majority of the data required to generate the measures listed in Table 1 is already collected by
the Department. However, data systems may need to be refined to streamline some data extraction,
along with system re-design required in some instances to streamline pathways and other analysis. For
example, data on Year 9 NAPLAN performance is required to be linked with Year 11 and 12 data on VET,
alongside that on other aspects of senior secondary performance and activity.
Improvements are also required in the collection of post-school destinations data. It is understood that
this data is only collected approximately six months after the completion of Year 12, and thus is only
able to provide limited insight into the medium and long-term post-school destinations of public school
students. Consideration should be given to developing a longitudinal survey of Year 12 students, tracking
former students for at least a three year period. Such a survey should be cognisant of the dynamic
nature of young people – many may leave home soon after finishing school, have ‘gap years’, and move
between work and study/training. This situation means that consideration will need to be given to
identifying the best mechanism for both maximising the response rate for the first wave of a longitudinal
survey, alongside minimising the risk of attrition. In addition to using ‘traditional’ tools such as a
Computer Aided Telephone Interview (CATI), consideration should be given to using innovative data
collection methods such as social media.

3.9 Implementation plan
A summary of all six improvements, alongside implementation elements, actions and timelines is
provided in Figure 7. It is considered that significant progress can be made on most improvements in the
first two quarters of the 2016-17 financial year. The timelines in Figure 7 have been identified to:


focus initial effort on actions that will have most impact on achieving the overarching outcomes
of improving VET delivery



prioritise quick wins



manage dependencies and risks.

An activity cutting across all elements of this implementation plan is the need to bring the school
community and industry along the reform journey. This review involved only limited consultation
outside of the Department, such that increased engagement will be required as improvements are
further developed.
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Figure 7: Implementation actions and timeline
Short term – Q1 & Q2 FY17

Medium term - 2017

Long term – 2018 onwards

Establish a program of school-level
forums to obtain insights

Conduct a series of forums
across regions to
understand local needs and
expectations

Further
consults as
required

Further
consults as
required

Compare consultation findings against
economic needs and educational policy
Identify the appropriate form and
target for VET and the role of the
Department in its delivery

Analyse and compare findings

Conduct a review to
ascertain Department’s role

Develop a new framework
which outlines the role of
VET in WA government
schools

Establish a VET course rating
system that takes economic
relevance and academic
skills into account
Assess existing courses
against rating system and
Review existing courses offered against
prepare a prioritised list for
newly established metrics
schools to offer
Assess existing courses
Review existing courses offered against
against rating system and
availability of VET provider offerings
prepare a prioritised list for
schools to offer
and work placements

Develop metrics for assessing the
impact and relevance of VET courses

Establish incentive system to encourage
uptake of revised course list

Prepare
incentives
package

Collaborate with DTWD to design a
Collaborate with DTWD to
agree a new funding
new system for the strategic funding of
approach
for VET programs
VET in WA public schools
Jointly approach relevant Ministers to
put forward a proposal to support new
VET funding arrangements

Seek
government
support

Improvement 3:
Departmental control
of funding

Improvement 2: Increase
relevance of course offerings

Improvement 1:
Engage with schools
and school
communities on the
role and position of
VET

Timeframe
Proposed elements

Improvement 4:
Enhance efficiency
and outcomes by
facilitating and
incentivising
collaboration

Roll out new
course
priorities
Implement
incentives
package

Work with schools, VET
providers and DTWD to roll out
the new VET funding model

Implement the new funding system

Identify collaboration opportunities

Prepare
rollout

Review past practice and
interstate activities

Plan for operationalising collaboration
practices

Shortlist best
practice
collaboration
practices
Conduct planning and work
with a target cohort of
schools to prepare rollout
Implement and monitor
trials

Implement collaboration trials

Improvement 6:
Performance
monitoring to ensure
policy objectives are
being met

Improvement 5:
Provider quality

In collaboration with DTWD,

Conduct a review of desirable provider analyse attributes of ‘ideal’
providers and develop
attributes to design panel requirements VET
requirements for a panel

Establish a provider panel and invite
tenders

Establish a provider panel
Examine the potential for the
Department to establish an
independent RTO
Obtain information on broader
performance-monitoring systems
currently under development
Develop a VET performance framework
and ongoing reporting systems

nousgroup.com

Assess schools’ VET performance
against new benchmarks

Select providers and ready
panel to be used by schools

Commence investigations into the practicality and ability of
the Department to establish an independent RTO to be used
where required to support schools in delivering appropriate
VET qualifications to their students
Obtain
information
Prepare
reporting
framework
Conduct rolling reviews of
school performance
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4 There is increasing VET activity, but it could be
more relevant
4.1 WA delivers a significant amount of VET compared to other
states and territories
The number of VET students in public schools has grown faster in WA than in the rest of Australia in
recent years. Figure 8 tracks this growth between 2006 and 2014, with the number of public school
students aged 15-19 years undertaking VET in WA growing by 24 per cent between 2010 and 2014. This
compares to only 4 per cent growth nationally.
Figure 8: Growth in VET participation among public school students aged 15-19 years

VET students index (2010 = 100)
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Note: The above data may not be comparable across states and territories due to compilation issues.
Source: Nous Group analysis of the NCVER VET in Schools Collection.

This growth in VET participation among WA public school students has been driven by several policy
changes. Since 2012, changes to the school leaving age have dramatically increased the population of
students who are required to attend school until Year 12. This has had a corresponding impact on the
number of students undertaking VET as part of their senior secondary education.
This situation is also highlighted through examination of the proportion of students undertaking VET. In
2014, Western Australia public school students aged 15 to 19 years had the second highest VET
participation rate in Australia (based on the most recent national data) with 45 per cent of WA public
school students aged 15-19 years undertaking VET (see Figure 9). This is up from 39 per cent in 2010,
and is markedly higher than the national 2014 rate of 34 per cent. Only Queensland had a higher
participation rate – the higher VET participation rate in Queensland is due to a strong focus on schoolbased apprenticeships and traineeships, alongside efforts to improve senior secondary schooling
participation and attainment.
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Figure 9: VET participation rate - public school students aged 15-19 years
VET participation rate among students aged 15-19
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Note: The above data may not be comparable across states and territories due to compilation issues.
Source: Nous Group analysis of the NCVER VET in Schools Collection and ABS Schools.

Growth in VET activity in WA public schools has been consistent across the state. As Figure 10 shows,
among Year 11 and 12 students in WA public schools the VET participation rate has grown from 55 per
cent in 2012, to reach 76 per cent in 2016. In 2016, the VET participation rate is close to or exceeding 90
per cent in three regions (Midwest, Kimberley and the Wheatbelt).
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Figure 10: VET participation rate among WA public school students, Years 11 and 12
Per cent of Year 11 and 12 students in VET
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Note: Data reported above excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data

4.2 There has also been growth in the per-student intensity of
VET delivery in WA public schools
There has been some growth in average Student Curriculum Hours (SCH) undertaken by Year 11 and 12
VET students in recent years, growing from 325 to 395 SCH per student between 2011 and 2015 (see
Figure 11). However the average SCH per student does vary markedly between school regions, with
higher levels of SCH per student observed in non-metropolitan regions.
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Figure 11: SCH per VET student (Year 11 and 12) in WA public schools

SCH per VET student (Years 11 and 12)
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Note: Data reported above excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

There is much greater variability in the intensity of VET activity between schools (measured by average
SCH per Year 11 and 12 student). As Figure 12 illustrates, 69 per cent of schools delivering VET are
providing 200 or more SCH per Year 11 and 12 student. As a qualification requires approximately 220
SCH hours, this data suggests that around two-thirds of schools are providing the equivalent of at least
one qualification per student each year. Figure 12 also highlights that the five agriculture colleges deliver
a very high level of VET, with an average VET SCH per Year 11 and 12 student of between 753 and 2,272
SCH per Year 11 and 12 student in 2015.
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Figure 12: Distribution of schools on basis of SCH per student (Year 11 and 12) in 2015
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Note: Data reported above excludes students enrolled at schools using the Maze School Management System. Only
includes schools delivering any VET.
Source: Nous Group analysis of WA Department of Education data.

The extent of Aboriginal student participation in VET is explored below in Figure 13, which identifies that
the average SCH per all Year 11 and 12 student, and for VET students, does not differ markedly between
Aboriginal and non-Aboriginal students. This pattern is consistent in the three years examined (2011,
2013 and 2015).
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Figure 13: Average VET SCH among Aboriginal and non-Aboriginal students.
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Source: Nous Group analysis of WA Department of Education data.

4.3 The vast majority of VET is delivered by schools under the
auspice of RTOs
There are five different ways that schools can deliver VET to their students:


Auspicing with an RTO



the school being an RTO itself



Fee for Service, whereby RTOs are paid to deliver training to students



Profile Hours, whereby students attend an RTO



Network Schools.

As highlighted in Figure 14, the majority (70 per cent) of VET in WA public schools is delivered through
Auspicing with an RTO. The distribution of provider type does vary between location types – in provincial
schools there is a much greater quantum of delivery through schools being RTOs themselves. However,
in all location types, auspicing is the dominant method.
The national VET in schools data collection does not record details of provider type. However, it is
understood that in both WA and Victoria there has been a decline in schools being RTOs due to
compliance costs associated with meeting Australian Skills Quality Authority (ASQA) requirements.
However, the opposite has occurred in Queensland, where there are approximately 340 schools are
RTOs, with the ACT also moving to a school RTO delivery model. In both Queensland and the ACT,
schools are provided departmental support to be RTOs.
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Figure 14: RTO arrangement and SCH in 2015
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4.4 Students participating in VET courses in WA public schools
are increasingly more academically capable
The academic ability of VET students in WA public schools, as assessed by Year 9 NAPLAN performance
in reading, has improved in recent years. As Figure 15 illustrates, a lower proportion of VET students in
WA achieved NAPLAN results above the national minimum standard in Year 9, compared to all WA
school students (including non-government schools). However, the gap between VET and all students
halved from 18 per cent to 9 per cent between the 2013 and 2015 VET cohorts. Of particular note is the
fact that the percentage of VET students in WA public schools who achieved Year 9 NAPLAN results of
Band 8 or higher has increased from 28 per cent of VET students in 2013 to reach 37 per cent in 2015.
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Figure 15: Year 9 NAPLAN reading performance on basis of VET participation
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respectively. VET students data excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data, and data extracted from
http://reports.acara.edu.au/.

4.5 There is a concern that many VET courses are at a low level
and are becoming less relevant
4.5.1 VET delivery in WA is shifting from Certificate I to Certificate II but
enrolments in higher qualifications are not growing markedly
Across WA public schools there has been a shift towards Certificate II qualifications. Figure 16
demonstrates the growth in the delivery of Certificate II qualifications. This growth in Certificate II
qualifications aligns with substantial declines in the percentage of SCH being spent delivering Certificate I
qualifications. This appears to have been driven by the Department requiring schools to seek
completions ‘at (or above) the Certificate II level’, alongside the WACE requirements. At the same time,
there has also been significant growth in the absolute value and share of SCH being allocated to
Certificate III courses. The number of SCH has over tripled between 2011 and 2015, and the share of
total SCH used for Certificate III courses grown from 7 to 13 per cent.
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Figure 16: Distribution of SCH across qualification levels, 2011, 2013 and 2015
100%

Share of SCH (per cent)

90%
80%

70%
60%
50%
40%
30%
20%
10%
0%
2011
Foundation

Certificate I

2013
Certificate II

Certificate III

2015
Certificate IV

Diploma

Note: Excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

As Figure 17 illustrates, there has been a significant reduction in the share of SCH applied to Certificate I
courses across all school location categories. However, this reduction is most pronounced in the
metropolitan area, where the proportion of SCH allocated to Certificate I courses has declined from 38
per cent to 4 per cent.
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Figure 17: Distribution of SCH across qualification levels by location type, 2011 and 2015
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Source: Nous Group analysis of WA Department of Education data.

As Figure 18 illustrates, on a proportional basis public school students in WA are participating in more
Certificate II qualifications than their peers in other states. This graph also includes those public school
students aged 16-19 years who did not undertake VET. This analysis suggests that an opportunity for
students to complete higher level and thus more complex qualifications that better prepare them for
work or further study is being lost.
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Figure 18: Public school students aged 15-19 years and qualification levels in Australia, 2014
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4.5.2 VET activity is in areas that are that are not strongly aligned to
economic needs
In 2015, VET delivery in WA public schools encompassed 213 different courses. However, delivery is
highly concentrated – 50 per cent of all SCH in 2015 was used by only 11 courses (see Figure 19). The top
10 courses by school location vary from the state-wide list. However, in all location types and among
Aboriginal students, at least five of the top 10 state-wide courses are present in the respective top 10 list
(see Table 2).
These top 10 state-wide courses provide students with a range of skills. However, the alignment of those
skills is not consistent with the economic requirements of WA as indicated by WA government data. This
imbalance between the skills that WA requires for economic growth and the skills offered in WA public
schools as part of the VET program is apparent in both the top 10 state-wide courses, as well as in the
remaining 202 courses offered.
Information from the WA Department of State Development (DSD) indicates that key growth industries
in WA include health care and social assistance (which grew by 11.5 per cent in 2015), construction
(which grew 11.1 per cent in 2015) and retail trade (which grew 10.2 per cent in 2015). The DSD data
also indicated that mining is still relevant to the state’s economy, representing 7.2 per cent of total
employment. Agriculture also contributes a substantial number of jobs to the WA economy. Careers
related to sports, recreation, design and the visual arts, while available, employ a far smaller percentage
of the population.
This data suggests that only five of these eleven subjects are of particular economic relevance in WA:


Certificate II in Business



Certificate II in Agriculture
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Certificate II in Hospitality



Certificate II in Engineering



Certificate II in Engineering Pathways.
Figure 19: Distribution of SCH across courses, 2015
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Source: Nous Group analysis of WA Department of Education data.
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Table 2: Top 10 state-wide courses by location type and Aboriginal status– measured by SCH (2015)
Top 10 state wide courses

Metropolitan

Provincial

1. Certificate II in Business

2

2

2. Certificate II in Sport and Recreation

1

3. Certificate II in Information, Digital
Media and Technology

Very Remote

Aboriginal

4

2

2

7

6

5

1

3

3

5

4. Certificate II in Visual Arts

4

8

5. Certificate II in Outdoor Recreation

5

6

6. Certificate II in Agriculture

1

7. Certificate II in Engineering Pathways

6

8. Certificate II in Hospitality

7

9. Certificate II in Engineering
10. Certificate II in Sport Coaching

7
4

3

8

10

3

1

6

4

9

4
9

Remote

6

10

Note: Numbers in Table 2 document the rank of course within location type or Aboriginal status. Excludes students
enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

This analysis does not discount the possibility that another qualification obtained from VET (either in the
top 10 or in any other field) could provide a student with experience or life skills which contribute to
them obtaining employment or undertaking additional education. However, based on the available
economic data it does suggest that most of the qualifications delivered are less directly relevant to
obtaining employment in WA.

4.6 A new VET funding model is being phased in
As discussed in Chapter 2, a new model for allocating funds for VET is being phased in (see Appendix B).
The VET allocation to schools in 2016 comprises the average of the value provided by the old model, and
what would be provided by the fully implemented model. The new model will be fully implemented in
2017.
As the VET funding model is in transition, this review has not examined the funding approach in detail.
High level analysis has taken place comparing the distribution of SCH across schools, and the distribution
of VET funding provided as part of Targeted Initiatives in the Student Centred Funding Model. The
quantum of funds in question is $20 million, and excludes money used for VET from per-student funding
in the SCFM. In this analysis, VET funding is defined as the funds that schools would have received in
2016 if new funding model had been fully implemented. This comparison is more meaningful than using
the actual 2016 allocations.
This analysis presented in Figure 20 includes a straight line – schools above the line are receiving a
greater share of VET funding than their share of SCH. The converse is the case for schools below the line.
A feature of the funding model is that the more eligible students there are in a school that attract VET
funds (i.e. Year 9 NAPLAN reading score below the 70th percentile) the per-student funding rate declines.
This situation explains why there are only schools below the line from around the 1 per cent of total SCH
point. Among schools undertaking less VET activity, there are some issues that the Department may wish
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to explore. For example, there are several schools delivering between 0.5 and 1 per cent of total SCH,
who are attracting a much bigger share of VET funding. One school is delivering 0.7 per cent of SCH, but
is receiving 1.5 per cent of VET funding.
Following full implementation of the new VET funding model, it will be appropriate for the Department
to identify whether the desired objectives are being achieved. If this is found not to be the case, it may
be appropriate to adjust the funding model to better reflect actual VET activity, and to potentially
incentivise the delivery of priority courses.
Figure 20: VET funding allocation (2017 model) and total SCH among Year 11 and 12 students (2016)

Share of fully implemented funding model allocation (per cent)
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Note: SCH data excludes students enrolled at schools using the Maze School Management System. Also excluded is
data for other schools that did not report their 2016. SCH.
Source: Nous Group analysis of WA Department of Education data.

A key consideration in assessing the effectiveness of the new funding model is to identify whether there
has been an improvement in the allocation of VET funding in the new model, such that it better aligns
with VET activity. This analysis is documented in Figure 21 which compares the difference between SCH
and funding shares in 2014, to that in 2016 (under the fully implemented model). This analysis finds that
the fully implemented model allocates funds in closer alignment with activity, than was the case in 2014.
For example, in 2014 18 per cent of schools received a share of total funding that was at least
0.25 percentage points higher than their share of total SCH, compared to 11 per cent of schools in 2017.
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Figure 21: Distribution of difference between SCH and funding share
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Note: SCH data excludes students enrolled at schools using the Maze School Management System. Also excluded is
data for other schools that did not report their 2016. SCH.
Source: Nous Group analysis of WA Department of Education data.
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5 VET outcomes are improving among WA public
school students
5.1 VET provides a clear path to the WACE, but not an ATAR
Using 2015 Department of Education data, Figure 22 provides an overview of the pathways taken by
Year 12 students in WA public schools. Of the 10,814 students that undertook any VET, 8,557 (79%)
obtained a qualification, 8,801 (75%) obtained a WACE and 2,233 (21%) obtained an ATAR.
Notably the WACE achievement rate of students did not undertake a VET path was less than that of
those taking the VET pathway (63% compared to 75%). The non-VET path includes students taking the
ATAR pathway, as well as students taking neither the VET nor ATAR pathway. The ATAR attainment rate
among students on the non-VET path was higher than students taking the VET path, at 59 per cent.
As identified in section 3.8, Department system improvements will be required to report student
pathways across the senior secondary years – ideally students will be examined on the basis of the
following pathways:


VET only pathway to WACE



ATAR only pathway to WACE



Undertaking both VET and ATAR subjects (which may still enable student to obtain ATAR)



Undertaking neither VET and ATAR subjects (and thus will not qualify for WACE).

The remainder of this chapter closely examines the various elements of the pathway documented in
Figure 22, including VET completion rates, WACE and ATAR attainment, alongside post-school intentions
and offers to attend university or TAFE.
Figure 22: The VET and non-VET pathway through Year 12 in 2015
WACE
WACE

VET path

10,814
students

Highest VETIS enrolmenta
Certificate I
550
Certificate II 7,767
Certificate III + 2,497

Highest VETIS completion
No qualifications 2,257
Certificate I
579
Attained WACE 8,801
Certificate II
6,345
Certificate III + 1,633

ATAR status

ATAR <55 527
ATAR>=55 1,706

14,723 year 12
students

Non-VET
path

3,909
students

Attained WACE 2,477

ATAR <55 185
ATAR>=55 2,119

Notes: a Highest qualification level of students, who may enrol in multiple qualifications at different levels. This data
encompasses students recorded as having been in Year 12 at any stage of 2015 in the Department’s Reporting to
Parents system. Three schools using the Maze student information system are excluded. VET enrolment and
achievement is from anytime in a student’s schooling.
Source: Nous Group analysis of Department of Education data.
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5.2 The VET completion rate has increased in recent years
5.2.1 There has been an increase in completion rates across all levels
The proportion of VET students completing their qualifications has increased markedly in recent years in
WA public schools (see Figure 23). Among the most common qualification level – Certificate II – the
completion rate has increased from 37 per cent for students commencing in 2011, to reach 52 per cent
among students commencing in 2014. Notably the completion rate for Certificate IV courses was 68 per
cent for students commencing in 2014 – noting the much smaller number of students.
Figure 23: VET completion rate by qualification level
80%
200

Completion rate (per cent)

70%
60%

6,511

1,838

20,261

50%
40%
30%
20%
10%
0%
Certificate I

Certificate II

2011

Certificate III

Commencement year
2012
2013

Certificate IV

2014

Note: Excludes students enrolled at schools using the Maze School Management System. Numbers above columns
are qualification completions (not students) in 2014. Analysis is limited to Years 10-12.
Source: Nous Group analysis of WA Department of Education data.

5.2.2 Completion rates vary markedly by school location
The state-wide completion rates detailed in Figure 24 masks considerable variability in completion rates
on the basis of school location. Completion rates for Certificate II courses are higher in remote schools
(56%) than those in metropolitan areas (54%). Completion rates in very remote schools are much lower
than other locations, being around 30 per cent for students commencing in 2014 for both Certificate I
and II courses.
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Figure 24: VET completion rate by qualification level and school location, 2014 commencements
80%
70%

Completion rate (per cent)

60%
50%
40%
30%
20%
10%
0%
Certificate I

Metropolitan

Certificate II

Provincial

Remote

Certificate III

Very Remote

Certificate IV

Western Australia

Note: Excludes students enrolled at schools using the Maze School Management System. Numbers above columns
are qualification completions (not students) in 2014. Analysis is limited to Years 10-12.
Source: Nous Group analysis of WA Department of Education data.

5.2.3 Completion rates are improving among Aboriginal students, but the gap
with non-Aboriginal students is widening
The improvements in state-wide completion rates detailed in Figure 25 are also reflected among
Aboriginal students, with the completion rate for Certificate II qualifications increasing from 24 per cent
to 33 per cent for Aboriginal students commencing in 2011 and 2014 respectively. Although this
improvement is admirable, the gap with non-Aboriginal students has actually increased from 14 to 20
percentage points. This is due to overall completion rate improving faster than that of Aboriginal
students.
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Figure 25: VET completion rate by qualification level and Aboriginal status
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Aboriginal
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2011

2014

Certificate IV

Non-Aboriginal

Note: Excludes students enrolled at schools using the Maze School Management System. Numbers above columns
are qualification completions (not students) in 2014. Analysis is limited to Years 10-12
Source: Nous Group analysis of WA Department of Education data.

5.2.4 But there is significant variation in completion rates between courses
The qualification level completion rate analysis presented above masks the variability in completion
rates between individual courses. This is presented below in Figure 26 where completion rates are
plotted against the share of total SCH of individual courses. The cluster of dots on the left of the graph
highlights the large number of courses with relatively low total SCH. Across all courses, the average
completion rate is 51 per cent (represented by the orange straight line), with many of the courses
accounting for more than 2 per cent of total SCH having a completion rate close to the overall average.
The analysis does indicate that courses accounting for a larger share of SCH have a more consistent
completion rate, which is closer to the average. An implication of this finding is that the selection of
priority courses should also consider the likelihood of completion.
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Figure 26: Individual qualification completion and share total SCH (2014 commencements)
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Note: Excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

5.3 VET students who achieve a Certificate II or higher are likely
to attain the WACE
5.3.1 There are clear differences in WACE attainment on the basis of VET
achievement
Among those students who have undertaken VET, just under 90 per cent of students who achieved one
or more Certificate II or higher qualifications in both 2014 and 2015 attained the WACE (see Figure 27).
This WACE attainment rate contrasts markedly with VET students whose highest achievement is a
Certificate I qualification or no qualification at all. Notably, only 63 per cent of Year 12 students who did
not undertake VET at all achieved a WACE.
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Figure 27: WACE attainment among Year 12 students on basis of VET achievement, 2014 and 2015

Per cent of Year 12 students achieving the WACE
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2015

Certificate II or higher
No VET

Note: Excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

5.3.2 The attainment of the WACE varies greatly by school location
The rate of attainment of the WACE on the basis of both VET achievement and school location varies
greatly. Figure 28 indicates that in 2015, the WACE attainment rate of VET students achieving a
Certificate II or higher was relatively consistent at around 85 per cent, regardless of location. However,
this level of consistency is not present among VET students that achieved either no certificates or a
Certificate I qualification.

nousgroup.com

| 54 |

Western Australian Department of Education
Review of VET in WA public schools | 28 June 2016

Figure 28: WACE attainment on basis of VET achievement and location, 2015
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Note: Excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

5.3.3 The Aboriginal WACE attainment gaps narrows for students who
achieve a Certificate II qualification
WACE attainment among Aboriginal Year 12 students in 2015 is consistently below that of nonAboriginal students, regardless of the nature of VET achievement. This gap is narrowest for Aboriginal
students that have achieved at least one Certificate II qualification (or higher). Among this cohort, the
WACE attainment rate for Aboriginal students is 77 per cent, compared to 89 per cent for non-Aboriginal
students.
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Figure 29: WACE attainment on basis of VET achievement and Aboriginal status, 2015

Per cent of Year 12 students achieving the WACE
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Note: Excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

5.4 There is a clear demarcation between ATAR attainment on
basis of VET achievement
5.4.1 ATAR attainment has improved on the basis of VET achievement
Analysis of Year 12 achievement data indicates that only a relatively small proportion of students
undertaking VET attain an ATAR (see Figure 30). In 2015, 22 per cent of Year 12 students who had also
achieved at least one Certificate II qualification also achieved an ATAR. This proportion contrasts
markedly with that of students who did not undertake VET at all – 59 per cent of this group attained an
ATAR, of which 54 per cent obtained an ATAR of greater than or equal to 55. This finding highlights a
clear demarcation – students seeking an ATAR undertaking VET at a low rate.
A separate and notable finding in Figure 30 is that the percentage of students obtaining an ATAR across
all VET achievement categories has increased. Among those achieving at least one Certificate II
qualification the proportion attaining an ATAR increased from 16 per cent in 2014 to 22 per cent in 2015.
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Figure 30: ATAR attainment on basis of VET achievement, 2014 and 2015
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Note: Excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

5.4.2 ATAR attainment varies significantly by school location
As highlighted in Figure 31 below, there is a strong downward gradient in ATAR attainment as student’s
school location becomes more remote.
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Figure 31: ATAR attainment on basis of VET achievement and location, 2015
90%
80%

Per cent of Year 12 students

70%
60%

50%
40%
30%
20%
10%
0%
Metro

Prov Remote
No Certificates

V.
Metro
Remote

Prov Remote

V.
Metro
Remote

Certificate I only

Prov Remote

V.
Metro
Remote

Prov Remote

V.
Remote

Certificate II or higher

VET achievement

No VET
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Note: Excludes students enrolled at schools using the Maze School Management System. There are very small
numbers of students in the remote and very remote locations above.
Source: Nous Group analysis of WA Department of Education data.

5.4.3 There is a significant ATAR gap between Aboriginal and non-Aboriginal
students
Building upon the earlier analysis, there is also large gap between Aboriginal and non-Aboriginal
students in ATAR attainment. Among Aboriginal students who achieved at least one Certificate II
qualification, 4 per cent obtained an ATAR in 2015. This contrasts with 23 per cent of non-Aboriginal
students with the same VET achievement attaining an ATAR.
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Figure 32: ATAR attainment on basis of VET achievement and Aboriginal status, 2015
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Note: Excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

5.5 Post-school intentions are expectedly stratified by VET
achievement
During their final year, Year 12 students in WA public schools are surveyed about their post-school
intentions. As identified in Figure 33 below, the most popular post-school intention is university
attendance, followed by attending TAFE/training and then undertaking an Apprenticeship/Traineeship.
Those students undertaking no VET at all have an overwhelming intention to attend university.
Across all VET achievement categories a small proportion - around 10 per cent - intend to enter
employment straight after leaving school. This finding suggests that there is a need for VET activity to be
focussed on best meeting these dominant intentions, with the most important role being to prepare
students for further training.
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Figure 33: Post-school intentions and VET achievement, 2014 and 2015
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Note: Excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.

5.6 Post-school offers are consistent with student intentions
The Department is able to gain insight into actual post-school destinations by obtaining access to the
Tertiary Institutions Service Centre (TISC) ‘offers’ file. This file details whether individual students
obtained an offer to attend either a university, TAFE institute, or both.41
In line with the post-school intentions reported above in Figure 33, the most common offer received by
students that participated in VET is to attend TAFE. Among students who achieved a Certificate II or
higher, it is known that 38 per cent received an offer to attend TAFE.
The very different destination profile of VET students is very apparent in the post-school offer data – 47
per cent of Year 12 students that did not undertake any VET received an offer to attend university. This
is approximately three times the rate as that for VET students.

41

This admissions process managed by TISC does not cover the University of Notre Dame, or enrolments at non-TAFE training providers.
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Figure 34: Post-school offers for 2014 Year 12 students by VET achievement
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Note: Excludes students enrolled at schools using the Maze School Management System.
Source: Nous Group analysis of WA Department of Education data.
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Appendix A Key features of VET in Australian jurisdictions
Western Australia

New South Wales

Northern Territory

Course quality is of paramount
importance to the Government and the The primary objective of the Northern
Government objectives include:
Department. This has led to the
Territory Government is:
 Offering a range of pathways to meet
creation and support of four
 To provide school students a
the diverse needs and aspirations of Department controlled RTOs that
pathway to participation in
school students;
deliver 80 per cent of all VET in NSW
education, employment, training
 Assisting young people to make a
public schools. The balance is provided
and/or higher education through
offsite
by
providers
such
as
TAFE
NSW
successful transition from school to
Government objectives
accredited training while at school.
and private RTOs.
further education, training and/or
or priorities
 The Government is also focused on
employment;
Strategic priorities include expanded
supporting key industries and
 Providing VET programs within the
use of VET in Year 11 and 12 to
sectors. In particular through
context of broad general education; contribute toward the achievement of
developing ‘hard skills’ (i.e.
90 per cent of 20–24 year olds attaining
 Training being aligned to meet local
technical/practical skills) among
a Year 12 or AQF qualification at
employment and further education
students before they transition into
Certificate III or above by 2020. The
and training opportunities.
the workforce.
focus of the courses delivered is driven

Queensland

South Australia

Victoria

Government objective is to provide
students with more flexibility and
variety, a head start in a career,
nationally recognised qualifications, an
opportunity to learn and earn,
contributing to the community and
employer satisfaction.

Strategic priorities for government
focus on delivering skills relevant to the
economic needs of the state as well as
Strategic priorities include increasing
increasing training completion rates.
student retention and improve Year 12
This is achieved under the ‘WorkReady’ or equivalent completion rates, by
program. This means that school based providing options for all school
VET and other VET are treated alike for students.
funding purposes – funding is provided
only if the course content aligns with
economic needs.

Students must complete Year 10 (or its
equivalent), then remain in an
approved education or training or a
combination of education or training
and paid work until the age of 17.

Students must complete Year 10 (or its
equivalent), then remain in an
approved education or training or a
combination of education or training
and paid work until the age of 17.

Students must complete Year 10 (or its
equivalent), then remain in an
approved education or training or a
combination of education or training
and paid work until the age of 17.

by economic/industry needs in NSW.

School leaving age

Position within Senior
Secondary Certificate

Students must stay in school or training
or approved work (or in a combination
of approved options) until the end of
the year in which the student turns 17
and 6 months or they have reached the
age of 18 years, whichever happens
first.

Students who complete their
Certificate II or higher qualification on a
training pathway will be eligible to
achieve their Senior Secondary
Certificate (WACE).

Contribution to tertiary
education entrance
No
score

nousgroup.com

Students must complete Year 10 (or its
equivalent), then remain in an
approved education or training or a
combination of education or training
and paid work until the age of 17. This
has driven the Department of
Education to offer improved VET
pathways for senior secondary
students.

Students must complete Year 10 (or its
equivalent), then remain in an
approved education or training or a
combination of education or training
and paid work until the age of 17.

All VET courses for secondary school
students in NSW are either developed
for inclusion in the Record of School
Achievement or Higher School
Certificate.

VET qualifications can contribute to a
qualification of a minimum of 35
nominal hours which will count
towards credits within the Northern
Territory Certificate of Education and
Training (NTCET). Only two Certificate I
qualifications will be recognised
towards an NTCET.

VET qualifications and courses
contribute credits towards the
Queensland Certificate of Education
(QCE). The number of credit points is
dependent upon the
qualification/certificate levels.

VET qualifications can be undertaken
by students to contribute towards the
completion of a senior secondary
certificate, South Australian Certificate
of Education.

VET qualifications can be undertaken
by students to contribute towards the
completion of a senior secondary
certificate, either the Victorian
Certificate of Education (VCE) or the
Victorian Certificate of Applied Learning
(VCAL). Students often do not need to
complete a full qualification to meet
the full requirements of a subject. Only
360 hours is required for VET activity to
contribute towards the VCE.

Yes. Thirteen ‘framework’ VET courses
contribute to a student’s ATAR score.
Other VET subjects can contribute to
their HSC attainment, but not their
ATAR.

Yes – for selected courses

No

Yes – for selected courses

Yes - for selected courses
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Western Australia

New South Wales

The Department of Education is not
involved in delivery but provides
programs, services, information and
support to schools. Including:

The Department of Education is not
involved in the actual delivery but
provides programs, services,
information and support to schools.

The Department of Education takes a
leading role in the delivery of VET in
NSW public schools. The Department
communicate to schools the industry operates four RTO’s that support the
approved units/qualifications;
delivery of 80 per cent of VET in NSW
public schools. The Department also
facilitate schools and education
provides substantial support for
authorities to engage with training
teacher training and administrative
councils;
support for schools in delivering VET
provide professional development
programs to students.
opportunities for VET teachers; and
work with the education
system/sectors to develop resources
to support VET in Schools.

The Department of Training and
Workforce Development will:


Departmental role




Delivered in three main ways:


By schools that have been auspiced
by RTOs;



By RTOs directly as funded by the
schools;



Delivery method and
responsibility

By RTOs as funded by the
Department of Training and
Workforce Development (known as
profile hours).

Schools are primarily responsible for
the VET.
Schools receive support from the


School Curriculum and Standards
Authority;

Department of Education.

Northern Territory

VET programs are generally delivered
by school teachers, trained at the
expense of the Department and
supported by one of the Department’s
four RTOs.
Approximately 80 per cent of VET
delivery in NSW public schools is
managed by these RTOs. The remaining
20 per cent is generally direct delivery
by TAFE NSW or specifically approved,
high quality private RTOs.
Public schools receive ongoing support
from the Department to deliver a high
quality VET program. This includes
training for teachers, effective
allocation of teaching resources,
administrative/back office support and
teaching resources.

South Australia

Victoria

The Department of Education provides:

The Department of Education provides
a range of support services to SA public
 Consultations with industry, business
schools delivering VET programs:
The Department of Education and
Training, delivers programs and
and Training Advisory Councils on
 minimum paid work requirements,
 monitoring VET enrolments and
services and provides information and
skill shortages and community needs;  schedule of school studies, training
seeking to ensure (through policy
support to schools. It is not involved in
 Funding RTOs to deliver training to
and
incentives)
that
they
are
and employment;
the actual delivery of VET. Schools are
delivered
at
an
appropriate
level
secondary school students;
 state government funded training,
responsible for the administration of

 Preparing VET Resource Agreements,
working with the Department of
institutional training delivery limits
VET and for allocating funding and staff
State Development to ensure that
Schedules and Notices of Variation;
for school-based apprenticeships;
to ensure it is delivered. Schools are
adequate funding is directed to VET
 Prepares the VET Program.
 travel and accommodation subsidies,
also responsible for liaising with TAFEs
programs in schools
and RTOs directly.
changes
to
schooling
arrangements.
The Department is active in tracking
 encouraging perceptions regarding
the performance of schools and in
Departmental co-ordination and
VET as an appropriate pathway.
ensuring their delivery of VET aligns
support activity typically occurs at the
with economic priorities and industry
regional level.
skills needs.
The vast majority of delivery is by
schools that have been auspiced by
RTO. The Department also operates an
‘RTO of last resort’ to deliver VET in
selected schools in remote and very
remote location.
Schools administer the delivery of VET
including:


Communicating with parents
regarding VET courses and
information;



In conjunction with relevant school
staff, monitors VET students’ course
which allows students to meet
NTCET pattern requirements;



Develops flexible timetable
arrangements and releases students
for SWP and training as required;



Liaises with IEO to ensure that all
signatures for SWP have been
obtained Confirms that work
readiness training is undertaken by
students;
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Queensland

Completes Data Collection form as
necessary and returns to IEEP.



Specifications on entry requirement,
pre-registration approval
requirements;

Schools have responsibility for
administering VET. Principals ensure
that school-based apprenticeships and
traineeships form an appropriate
component of an overall school
program and facilitate the
establishment of the necessary
arrangements through the negotiation
of an Education, Training and
Employment Schedule for each student
involved.
All Queensland schools that are RTOs
must comply with the VET Quality
Framework which includes the
Standards for Registered Training
Organisations 2015.
In some cases, students undertake
training with an external RTO outside of
school arrangements, in their own
time, on a fee-for-service basis.

Schools and TAFEs are responsible for
delivery of VET. A VET in Schools
Agreement (VISA) is a negotiated
agreement where qualified teachers
deliver and assess nationally recognised
training within the school environment
in partnership with TAFE SA.

VET may be delivered by schools as
RTOs themselves, under auspice, or by
RTOs under contract.
Schools are responsible for the
administration of VET and for allocating
funding and staff to ensure it is
delivered. Schools are also responsible
for liaising with TAFEs and RTOs
directly.

Many Queensland public schools are
RTOs, with the Curriculum and
Assessment Authority under delegation
from ASQA to regulate schools as RTOs.
The Curriculum and Assessment
Authority provides much support for
schools to be RTOs.
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Western Australia

Funding approach

New South Wales

Northern Territory

Queensland

Funding is held by the Department and
paid to RTOs directly. However, it is
allocated to RTOs in respect of each
VET funds are centrally administered by
individual school on a needs basis.
the Department and are specifically
VET for school students can be funded
Where one school will be responsible
Funding is distributed via Student
quarantined from general school
for administering training for a number by:
Centred Funding Model (per student
funding. Funds are specifically allocated
 individual schools;
of schools, funding is allocated to be
amount, and additional targeted
towards providing for the cost of VET
paid to the RTO on behalf of that
 the Department’s Annual VET
imitative funds).
delivery (including RTO costs, staff FTE
school. All middle schools and senior
Investment Plan, for those
and
administrative
expenses).
Funds
VET students attending RTOs may be
schools are eligible to apply for VET
qualifications deemed an industry
are
drawn
from
both
State
and
funded through Department of Training
funding.
priority; and/or
Commonwealth
sources.
and Workforce Development profile
All urban schools must apply under
 students/parents on a fee-for-service
hours.
There are no compulsory fees paid by
cluster funding arrangements. If the
basis.
students – only voluntary
application is not under cluster funding
contributions.
arrangements the maximum that can
be contributed is $3,000 towards the
cost of the VET program.

South Australia

Victoria

Funding is allocated according to two
categories:
Funding is administered centrally by
the Department of State Development  The Student Resource Package is
and is only distributed to schools that
available to support school programs
deliver courses which are approved by
on a per student or per program
DSD and which align with the economic
basis;
needs of the state. These are included 
Targeted funding to support schools
on a ‘Subsidised Training List’ published
to provide VET. This funding comes
each year by the Department of State
from a capped budget and is
Development.
distributed based on a school’s VET
The Department of Education currently
enrolments and the specific
has limited influence over the list of
programs delivered. There are
courses that are approved.
funding bands based on the cost of
delivering courses

Sources: Jurisdictional education department internet sites; Interviews with contacts at jurisdictional education departments; Centre for International Research on Education Systems (2015), Review of Vocational Education and Training in ACT Public Schools:
Future Directions. http://www.education.act.gov.au/__data/assets/pdf_file/0006/772233/Final-Report_Review-of-VET-in-ACT-Public-Schools-2-Dec.pdf
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Appendix B Student Centred Funding Model and VET
B.1

Vocational Education and Training funding 2016

Vocational Education and Training (VET) funding is distributed as a targeted initiative and allocated in addition to the per student funding for each Year 11 and
Year 12 student, and the school and student characteristics funding. Principals can use all these sources of funding to provide VET pathways for their students.
Schools will receive $19.8 million for VET in 2016 through the targeted initiative, an increase from $18.9 million in 2015. The increase reflects CPI of 2.5% and
projected growth in Year 11 and 12 students of 2%.
Principals can determine how they use the VET targeted initiative funding and may wish to allocate this and other student-centred funding for additional VET
students or to allow individual students to undertake multiple qualifications. Some modes of delivery will allow principals to create financial efficiencies, lowering
the cost per student. These savings could be used to support higher cost qualifications where required. Some costs can also be passed on to students if they elect
to study courses that are not available through the fully-funded options that the school provides.
In 2016, all funded schools will receive an amount representing the mid-point between their 2015 funding and projected 2017 funding. This staged approach will
ensure that funding for any given school does not change too much in either direction in 2017.

B.1.1 How the allocative mechanism will change in 2016 and 2017
In 2015, the allocative mechanism used to distribute funding through the VET targeted initiative was, in large part, based on historic allocations. This resulted in
students in some schools receiving a greater share of available VET funding. This inequity will be addressed in a staged approach over 2016 and 2017.
From 2016, funding will be based on the total principal projected enrolments and provided for Year 11 and 12 students in each school who were at or below the
70th percentile in NAPLAN when they were in Year 9. The February student census will be used to reconcile funding between projected enrolments and actual
enrolments.
From 2017, funding will be equitably distributed across all schools on a per student basis, through the use of enrolment thresholds. A school will receive funding
for each VET student (determined through NAPLAN results as above), with that funding reducing as the number of VET students in the school increases.
The enrolment thresholds recognise that, with the cost of delivering VET qualifications comprising both a qualification cost and a per student certification fee,
there are financial efficiencies with larger cohorts of students.

Allocation per student ($)

VET allocation per student

0

100

200

300

400

500
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Number of VET students

The figure above shows the thresholds. Schools with 50 or fewer VET students will receive the highest allocation per student. Schools with 200 or more VET
students will receive the highest allocation per student for the first 50 students, a reducing allocation per student for the next 150 students, and the base
allocation for each student over 200.
Schools north of the 26th parallel will also receive an additional amount per student to support increased auspicing costs.

nousgroup.com

| 65 |

Western Australian Department of Education
Review of VET in WA public schools | 28 June 2016

VET funding mechanism progression 2014 to 2017
Central control over types of VET/WPL funded and which schools receive
funding for staff training

Per student price for VET with schools determining how funding is used to
provide VET pathways for their students

2014

2016

2015










Part of funding distributed as
staffing multiplier linked to one
form of WPL.
Schools applied for additional
funding based on how many staff
they trained to deliver VET.
Fixed bucket of funding did not
grow with student enrolments.
Fundamentally inequitable – schools
with similar student profiles
receiving very different levels of
funding.

nousgroup.com









VET funding distributed as TI for first
time.
Each school received 2014
allocation as a base.
Base topped up to reflect increase in
Year 11 and 12 cohort size.
Size of top up determined by
proportion of students at each
school at or below 70th percentile in
NAPLAN.
Represented step toward per
student price but using 2014 as base
retained much of the inequity of the
previous system.







VET TI represents transition from
2015 funding mechanism to full per
student price mechanism proposed
for 2017.
Each school funded at mid-point
between their 2015 allocation and
notional 2017 allocation.
Reduce some legacy inequities in
current mechanism and move step
closer to per student price
mechanism.

2017







VET TI allocated using per student
price.
Every student at or below 70th
percentile in NAPLAN attracts
funding.
As number of VET funded students
at each school increases, price per
student reduces in
acknowledgement there is a
marginal cost associated with VET
provision and delivery at schoollevel.
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Auditor General’s overview
Vocational education and training (VET) is now the most common education
pathway taken by year 11 and 12 public school students. In 2016, just over
70% of these students had enrolled in about 200 certificate qualifications,
provided by 150 training organisations.
The importance of VET is the result of a sequence of education reforms
over a number of years, though the full impact was not felt until 2015 when
formal VET qualifications became a pathway to earning a WA Certificate of Education. This
triggered an immediate need for schools to provide VET courses for a much larger number of
students.
I am pleased to report that schools, and the agencies involved, have responded well to that
initial challenge, though the need for further development is evident, particularly in ensuring
education quality.
Experiences in 2015 and 2016 revealed 2 key factors that will shape how VET in schools
develop.
First, it is evident that student interest in VET subjects is diverse and this diversity will drive
the subjects on offer. For some, VET remains a traditional route to an apprenticeship. For
others, it offers a more engaging curriculum and learning approach than an academic
pathway. And for many, it provides variety alongside their academic subjects and their
pathway to university.
Secondly, it is evident that year 11 and 12 VET students have a clear preference to remain in
a school environment rather than undertaking VET subjects outside of school.
Providing breadth of choice while maintaining quality is a challenge that schools cannot meet
alone – they rely on external training providers. This in itself is a risk.
To minimise this risk, schools need support and guidance to identify quality providers, to
establish and manage commercial arrangements and to ensure quality delivery. As well, they
need guidance on the subjects that offer breadth of choice to meet student interests but
which also reflect future industry needs and job opportunities.
That support for schools can only come from the responsible agencies working together
effectively. I have provided a number of recommendations intended to help that happen, and
to help turn a good start into a sustainable future for schools and students.
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Executive summary
Introduction
This audit assessed the effectiveness and efficiency of vocational education and training
(VET) for year 11 and 12 students in Western Australian (WA) public schools. We focused on
how the Department of Education (DoE) and schools had implemented VET for an increasing
number of students. We also examined the role of the Department of Training and Workforce
Development (DTWD). The audit involved data analysis and a survey of 25 schools and their
parents, and site visits to 9 schools.

Background
There has historically been a vocational training component to high school education.
Generally, it led to apprenticeships and further training, often at colleges of Technical and
Further Education (TAFEs), mainly when students left school after year 10. Formally
recognised as contributing to school education in 1997, VET continues to be an educational
pathway for students wanting employment or further training, and for those less suited to
academic schooling.
Recent changes to the WA education system have increased the focus on VET. Since 2014,
the School Education Act 1999 requires that all children must be in school, doing further
education, or employed until the end of the year they turn 17 years and 6 months or until they
turn 18, whichever comes first. The aim for students who stay at school is to gain a Western
Australian Certificate of Education (WACE). This requires either an Australian Tertiary
Admission Rank (ATAR) or a VET certificate II or higher.
Boosted by these changes, the number of year 11 and 12 students doing VET in all WA
schools has more than doubled since 2012 to 31,504 in 2016 (Figure 1).
35,000
30,000
25,000
20,000
15,000
10,000
5,000
2012

2013

2014

2015

2016

Data: School Curriculum and Standards Authority

Figure 1: Total year 11 and 12 students enrolled in at least 1 VET course

Seventy-three percent of year 11 and 12 students in public schools were enrolled in study for
a VET qualification (course) in 2016, compared to 27% enrolled only in 4 or more ATAR
subjects. Many students study both VET and ATAR, and a small number study neither. They
were enrolled in 199 courses supplied by 148 registered training providers (RTOs). VET was
delivered in 138 of the 181 public schools with year 11 and/or 12 students.
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At the same time, the school system has changed in other ways. Increased independence for
public schools has changed the role of DoE, with greater decision-making responsibilities
devolved to schools. Schools are empowered to make local decisions about the use of
resources, including funding for VET programs, so that they can meet the needs and
aspirations of students in their local context.

Types of VET arrangements
VET is provided to school students in 3 main ways:
DoE funded training
Most school students in VET courses will be trained at school, with school staff and
resources delivering a qualification under contract from a RTO. The RTO assures the quality
of training and assessment, and awards the qualification. This arrangement is known as
‘auspicing’. DoE provides around $19 million on top of general funding for schools to contract
RTOs, train teachers and coordinate activities. This does not include staff costs. About 70%
or 25,700 public school VET enrolments were in auspiced courses.
Seventeen public schools including the state’s 5 agricultural colleges are RTOs themselves
and do not need to auspice to deliver courses and award qualifications. These schools cater
for about 13% or 3,600 public school VET enrolments.
DTWD funded training
DTWD funds some training used by public school and private school students from the state
training budget. It is mainly delivered by TAFEs away from school though DTWD also funds
some training by private RTOs. It comes at no direct cost to parents or schools and is known
in the sector as ‘profile’. The current estimated budget for this is around $21.5 million for
public schools, including staff costs. About 12% of public school VET enrolments were in
profile courses.
Profile training also includes school-based apprenticeships and traineeships. Under this
arrangement, a student undertakes formal on the job training as a trainee or apprentice and
attends school part-time. About 3% of public school VET students were in this arrangement.
Privately funded training
Students wishing to take courses not available by auspice or profile can also access courses
from RTOs, though under this option the cost is passed on to families. Occasionally, the
school will subsidise the cost. Fees for this vary widely depending on the course and
provider, but can cost many thousands of dollars. Two percent or 450 public school VET
students were in privately funded courses, known in the sector as ‘fee-for-service’.
Courses can also be provided through a combination of these methods. Combined modes
account for about 16% or 6,300 public school VET course enrolments.

The VET regulatory framework
There is a complex regulatory framework around VET. Courses are accredited nationally
under the Australian Qualifications Framework. RTOs are accredited to provide particular
courses. National providers are regulated by the Australian Skills Quality Authority (ASQA).
Those only delivering training in WA are regulated by the WA Training Accreditation Council
(TAC). In 2015, 484,500 people were engaged in VET in WA, with 4.5 million enrolled
nationally.
To be registered, RTOs must comply with the National Standards for Registered Training
Organisations 2015. These cover things like being managed by a ‘fit and proper’ person,
financial viability, having public liability insurance, as well as making sure the training they
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deliver meets the national approach for the relevant qualification. They also cover course
material, how it is to be delivered, and the competence of trainers. Importantly, these
responsibilities extend to RTOs supporting schools under auspice arrangements.
Individual schools manage the VET delivered in their schools to their students. The School
Curriculum and Standards Authority (SCSA) is responsible for kindergarten to year 12
curriculum, setting standards for student achievement, assessing and certifying student
outcomes and reporting for all WA schools. SCSA establishes and implements the WACE.
DTWD manages the state’s training budget and funds TAFEs. In 2016, it funded 34 million
hours of training across WA at a cost of $510 million. Less than 5% of this was for school
students. It also develops workforce planning policies, and works with DoE to support
provision of VET to school students.

Audit conclusion
The legislative and policy changes that made VET for year 11 and 12 students a central part
of the public education system were rolled out reasonably well.
About 70% of public school year 11 and 12 students in 2016 were in certificate II or higher
courses. Schools ran a wide range of courses and most students were in their preferred
course. DoE has no targets for completion, but performance was reasonable, with 85% of
year 12 students completing a qualification in 2015. However, some weakness must be
addressed to get the best outcomes for WA’s senior public school students.
Most DoE students are in auspiced courses which is an economical and scalable use of
school staff and resources. However, TAC found significant quality and compliance issues on
both sides of auspice arrangements in 2014 and 2015.
DoE has not set standard arrangements for auspicing with RTOs, such as common contract
elements or clear guidelines on choosing suitable courses. While DoE gives some financial
assistance to schools, it has limited oversight and no plan for how its teaching workforce will
meet the growing need to maintain industry experience and VET delivery qualifications on
top of teaching qualifications.
DoE has produced guidelines for use by schools when choosing RTOs and coordinating VET
but it has limited staff to support VET. It does not analyse outcomes in detail, and support
has not grown to match effort in schools. Getting support for schools right is important,
particularly with auspicing as the main delivery mode.
Schools have sound basic governance for VET, and DoE has an improved and transparent
funding system in place for schools. However, DoE and DTWD have not worked out the best
way to allocate training funded by DTWD.

Key findings
VET is now a key part of the senior school system; its focus is primarily on
education, not job readiness
Broad policy change in education is difficult, with no chance to ‘stop and reset’. DoE,
schools, DTWD, SCSA and RTOs have successfully expanded the uptake of VET so that it is
now a key part of the school system. All students must complete a VET certificate II or an
ATAR to attain a WACE. DoE and schools see VET as part of a broad education that
engages students and develops skills. Work-readiness and settled career pathways is not
the major outcome for most students.

Vocational Education and Training for Year 11 and 12 Students in Public Schools | 7

Students are enrolled, engaged and completing a wide range of VET courses
Seventy-three percent of government school students in years 11 and 12 were in a VET
course in 2016, with practically all the rest studying ATAR subjects. They enrolled in 199
courses, provided by 148 RTOs. In 2015, 85% of Year 12 VET students completed a
qualification, making them eligible for the WACE. DoE has no targets for this measure.
Although a wide range of courses is available, just 1 course, sport and recreation accounted
for 21% of all enrolments in our 25 selected schools. The concentration in this course
reflects, at least in part, schools’ emphasis on student engagement and the course’s
suitability for auspiced delivery. DoE views this as an outcome of independent choices made
by schools in the interests of their students.

Most school students taking VET courses will be trained by school teachers at
school
In 2015, schools delivered 70% of VET for public students under auspice arrangements, up
from around 60% in 2011. This involved 20,000 students and 450 teachers in 135 schools
delivering 160 courses. DoE believes auspicing is the only viable mass delivery model,
because it leverages school resources and teacher skills at little extra cost. However, relying
on those resources and skills raises risks, including the use of unqualified staff, outdated
equipment and overly generous assessment. TAC found significant issues in audits of
auspiced arrangements in 2014 and 2015.

DoE has limited oversight of school staff qualifications and experience to
deliver VET
Maintaining staff qualifications and industry experience is a major challenge for schools. VET
trainers need a Certificate IV in Assessment and Training, even if they are qualified teachers.
They must also have current industry experience and vocational competency to assess
students. DoE has not assessed the workforce implications of maintaining these
qualifications and vocational currency over time, for example by working in industry. It
provides some financial assistance to schools, but it relies on individual schools to manage
this process and the VET regulators to enforce RTOs’ responsibility for it.
While all of our selected schools reported all their teachers currently met requirements, they
commonly raised it as an ongoing concern, and 6 reported there had been times when the
requirements were not met.

DoE has not set a clear process to support schools when choosing higher level
courses
It is a challenge to balance giving students opportunities to extend themselves in demanding
courses with the risk that such courses could be unsuitable for their age and could not deliver
the industry experience expected of graduates. Although schools can access a DTWD
register of industry views on course suitability, there is no clear process for schools to follow
to ensure these decisions are made in the best interest of students.
A small number of RTOs and schools have allowed some students to choose courses that
industry does not think appropriate for school students. These include a Certificate III in
Health Administration, a Certificate IV in Work Health Safety and a Certificate IV in Business.
Industry concerns include limited opportunities for on the job training, poor employment
outcomes and the personal maturity demanded by the course.
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DoE has not minimised risk by setting standard contract terms for schools
engaging RTOs
DoE does not provide standard contracts for schools to use when engaging with RTOs. DoE
also does not specify standard contracting clauses like limits on liability, expiry dates,
renewal terms or dispute resolution. Nor does it set minimum requirements for services
provided by RTOs, such as site inspections and monitoring delivery by schools. Schools
enter into a wide range of contracts whose features vary greatly. The risks of inconsistent
contracting needs resolving.

DoE does not have a clear view of how training hours funded by DTWD should
be used
DTWD provides about 1.2 million profile hours for public school students (3.5% of all training)
at a cost to the state estimated at about $21.5 million annually. However, neither DoE nor
schools control their allocation. DTWD distributes the hours between the state’s TAFEs
according to size, history and location, rather than any request from DoE, or any analysis of
specific student or school need.
DTWD plans to stop funding courses in sport and recreation, business, visual arts and
information digital media and technology from 2017, and to limit access to profile courses for
individuals and RTO schools. Based on its analysis, DTWD believes these moves will
provide access to profile courses for 19% more students. DoE has not fully assessed the
implications of these changes.

VET activity in schools is supported by a more equitable and transparent
funding system
Public schools are funded individually through a VET loading on student centred funding. In
2016, DoE allocated $19.3 million in total, ranging from $358 to $374,327 per school. The
funding model factors in regionality, socio-economic status and NAPLAN results, and perhead funding decreases as student population increases. This is transparent and more
equitable than the previous approach, which relied on individual schools seeking out funding
from a variety of different sources.

Schools assess student needs and interests and deliver programs accordingly
Schools make concerted efforts to ensure VET courses engage their students. They promote
courses to students after asking them about their interests, considering their aptitude and
previous school performance to assess likely success and working with parents. Eighty-two
percent of parents we surveyed reported their students were doing their preferred courses.

Governance of VET provision at schools is broadly sound
Sound governance at schools is vital to successfully expanding the role of VET. Although 2
of the 25 schools we surveyed were worried about their ability to manage their contracts with
RTOs, all had adequate organisational and staff structures in place. Each had someone
responsible for coordinating VET courses and student enrolment, timetabling, liaising with
RTOs and monitoring student outcomes.

Analysis of impacts and outcomes has been limited
A key part of making major policy changes is reviewing progress. We expected that DoE and
DTWD would have a coordinated and comprehensive plan for analysing the impacts and
outcomes of the program. While a great deal of data is collected, it has gaps and conflicts.
There is no plan for improving the data and carrying out the kind of analysis that DoE needs
to plan effectively, like which schools struggle to find RTOs, which RTOs perform best, or
which schools could pool efforts to arrange courses.
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Recommendations
DoE should:
As soon as practical
1.

finalise its response to the commissioned review of VET in schools and set
timelines for implementing changes

2.

work with SCSA to finalise guidelines for selecting higher level courses.

By June 2017:
3.

review the level of VET-specific support provided in head and regional offices

4.

establish a plan to regularly review school performance, experience, student
outcomes and RTO performance

5.

work with DTWD, SCSA and TAC to:
a.

establish criteria for a ‘school-ready’ RTO accreditation including options for
allowing TAC to audit activities in public schools

b.

develop a set of pre-approved courses, especially for auspicing

6.

develop a clear policy on the scope and intent of DTWD-funded student contact
hours across the public school system

7.

together with DTWD, set guidelines for public school access to profile hours.
These should include:

8.

a.

a method for calculating the number of student contact hours available for
schools based on need

b.

guidance for the TAFE sector on allocating profile hours to schools

c.

guidance on which courses at which level should be offered for profile places

increase guidance and oversight for schools, including standard contract models
for auspiced delivery. This could include standardising responsibilities of RTOs.
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Agency responses
Response from the Department of Education
The Department of Education (DoE) emphasises that vocational education and training
(VET) delivery in schools has been very successful. This is demonstrated by:


the doubling in student numbers participating in VET between 2012 and 2016



more students completing VET qualifications that lead to further education,
employment and training pathways



more students completing higher level qualifications while at school



students using VET to contribute to Western Australian Certificate of Education
achievement.

DoE accepts recommendations 1, 2, 3 and 4, noting that:


the response referred to in recommendation 1 was delayed in order to incorporate
the findings of this audit to provide a consistent and cohesive direction



work related to recommendation 2 has already commenced



the review indicated in recommendation 3 will be undertaken during 2017 for future
implementation



the Training Accreditation Council (TAC) and the Australian Skills Quality Authority
(ASQA) are the regulatory bodies for Registered Training Organisations (RTOs). DoE
can only act to review the areas related to school practices in recommendation 4.

DoE recognises that support for schools could be strengthened in the areas of contracting
and procurement of RTO services, whilst ensuring schools retain the capacity to respond
to local needs, as referred to in recommendation 5 and 8, noting that:


recommendation 5 requires improved clarity to ensure all parties have a common
understanding of the intent and processes to be undertaken, and it must reflect the
roles and responsibilities of each of the organisations to ensure their involvement is
appropriate



for recommendation 8, the Standards for RTOs 2015 outlines the responsibilities of
RTOs and compliance with these standards is overseen by ASQA and TAC. The
legislative requirements of RTOs will need to be considered in the development of
any contract models.

DoE has good relationships and regular interactions with the School Curriculum and
Standards Authority, Department of Training and Workforce Development (DTWD) and
TAC. The ability of DoE to influence their policies, the allocation of their resources and
their operations is, however, limited. This impacts on the feasibility of DoE being able to
implement recommendations 6 and 7, given these areas are under the direct control of
DTWD.
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Response from the Department of Training and Workforce Development
The Department of Training and Workforce Development notes the findings and
recommendations of the Office of the Auditor General report ‘Vocational Education and
Training for Year 11 and 12 students’.
DTWD has worked closely with the Department of Education to implement the changes to
the Western Australian Certificate of Education (WACE) in respect of vocational education
and training for year 11 and 12 students.
DTWD has already made significant policy changes to improve the effectiveness of VET in
schools through the development of an industry endorsed qualifications register that
provides guidance to schools about appropriate VET pathways and best practice guides to
assist schools in the quality provision of VET to school students.
DTWD has also provided greater clarity to TAFE colleges on school access to TAFE profile
funding in 2017, including increasing the availability of job focused qualifications to a wider
range of students. DTWD will continue to work with the Department of Education to
support the most effective allocation of TAFE profile places to schools.
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Audit focus and scope
This audit assessed the efficiency and effectiveness of the government school system in
providing quality vocational education and training (VET) that meets the needs of senior
school students. We followed 3 lines of inquiry:
1. Are VET programs available to all school students who want them?
2. Is VET for school students well managed?
3. Are school students receiving quality training?
We restricted our inquiry to public secondary schools and colleges and year 11 and 12
students.
We audited the departments of Education (DoE) and Training and Workforce Development
(DTWD). We also obtained information from the School Curriculum and Standards Authority
(SCSA), the Training Accreditation Council (TAC), and met with the Construction Training
Fund, South Metropolitan TAFE and the State School Teachers’ Union of Western Australia.
We assessed data on all WA schools and students provided by DoE and SCSA. We focused
on a selection of 25 public schools, metropolitan and regional, to gain understanding
(Appendix 1). These schools took an online questionnaire about their experience. We visited
9 of these schools to follow up survey questions and ensure we understood VET at the local
level. We also surveyed parents and guardians at the 25 schools, getting 403 responses.
This was a broad scope performance audit, conducted under section 18 of the Auditor
General Act 2006 and in accordance with Australian Auditing and Assurance Standards.
Performance audits primarily focus on the effective management and operation of agency
programs and activities. The approximate cost of tabling this report was $363,500.
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Audit findings
VET has become a key part of the senior school system
Making broad policy changes in education is difficult. There is no chance to ‘stop and reset’
because there are always students in or entering the process. Following a series of policy
changes since 2000, the number of VET students in WA schools has substantially increased.
This meant that DoE and schools had to increase VET for students entering year 11 in 2015
while managing other practices for those in year 12. DoE, schools, DTWD, SCSA and RTOs
together ensured the new focus on VET was effectively rolled out across the system.
In 2013, the Premier and the Minister for Education announced changes to the Western
Australian Certificate of Education (WACE). All students enrolling in year 11 from 2015 must
now complete either a VET certificate II qualification or higher, or an ATAR to attain a WACE.
Legislative changes have raised the WA school leaving age 3 times since 2005 when
students could leave at the end of the year they turned 15 years. The most recent change in
2014 raised it to the end of the year they reach 17 years and 6 months. Under this system,
students can stay at school, enrol in institutional or on-the-job vocational training outside
school, or take a job. One outcome of these changes is that 80% of students carried on to
year 12 in 2015, up from 63% in 2005.
‘We have been gradually expanding our VET offerings over a long period in line with student
interest, local industry and staff capacity. In the last 3 years we have increased from 4 to 7
school-delivered certificate courses.’
–

A regional school response to our survey of 25 schools

There was a clear policy framework and guidance to support the new link between VET and
the WACE. A policy announcement in 2013 was followed by a joint statement from the
Minister for Education and the Minister for Training and Workforce Development, the national
framework document Preparing Secondary Students for Work, a revised WACE handbook,
VET in Schools Guidelines and a suite of documents, such as checklists to help schools
implement the changes.
SCSA set certificate II as the base for the WACE because it met the Australian Core Skills
Framework for literacy and numeracy. While certificate II is the minimum, the stated policy of
DoE and SCSA is for students to study certificate II or higher courses. Any VET qualification
can be listed on a student’s WACE, including partial completion of higher qualifications.
SCSA told us that many other jurisdictions encourage a certificate III. Regardless of whether
a student attains a WACE, they will receive a WA Statement of Student Achievement
recording all their activity.
The revised WACE structure requires students not studying for an ATAR to complete VET
study as well as subjects, including English, at a general, non-ATAR level. This means that
students cannot game the system to avoid general studies by only studying VET courses.
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VET for school students addresses many needs, but
focuses mainly on education, not job readiness
Like the entire education system, VET has various purposes and outcomes. The Vocational
Education and Training in Schools Guidelines issued by DoE and DTWD in 2014 reflect this.
It states that VET should:
 offer a range of pathways to meet the diverse needs and aspirations of all young
Australians
 assist young people successfully transition from school to further education, training
and/or employment
 be aligned to meet local employment and further education and training opportunities
 not lead to duplicated publicly funded training facilities and infrastructure.
Stakeholders also expect different things of VET. DoE focuses on VET as part of a broad
general education, and believes students should be encouraged to reach their potential.
Schools see VET more as a way to improve engagement, particularly when traditional
education has not been successful, than primarily about industry training. Parents and
guardians are likely to want their children doing what interests them particularly if it helps
them find work or further training.
In contrast, DTWD’s main objective is prioritising industry needs and developing a workforce
plan. Funding training in TAFEs and other RTOs is a key part of this role, and in 2016, it
funded 34 million hours of training at a cost of $510 million. (DTWD funds ‘hours’ rather than
places because of the extreme variability between courses.) Of these, public schools
received 1.2 million hours, or 3.5% of the total. TAFE colleges have a capped number of
hours set aside for VET for schools, and are service providers to individual schools.
There is no one ‘industry’ view about VET in schools, though it might broadly be described as
wanting more young people ready to move into employment and advanced training. RTOs
want to supply training to schools and students effectively and, often, profitably.
Finally, schools have to meet the needs and wants of their students within their own
capabilities. This means sourcing a mix of courses that meet ever-changing student interests
but do not exceed budget constraints. It also requires matching delivery with staff
capabilities. All of this is affected by location and staff mobility.

Students are enrolled, engaged and completing a wide
range of VET courses
To succeed, VET in schools must engage students. One sign of this is the number of
students enrolled and the range of courses schools assist them to take. The evidence shows
that schools have done this well. Fifty-nine percent of all WA year 11 and 12 students in
2016, or 31,504 students, had enrolled in at least 1 VET course. In public schools, the figure
was 73%. These public students had enrolled in 199 courses, provided by 148 RTOs. Our 25
sample schools had students in 133 courses.
All schools offered options for their students, and many schools offer numerous options
(Figure 2). Manea Senior College, Willetton Senior High School (SHS) and Shenton College
which are among the largest of our sample schools, had students enrolled in 51, 48 and 44
courses respectively. Even Kalbarri District High School, with only 15 senior students,
provided access to 8 courses.
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Figure 2: Number of courses provided in our sample schools

Another sign of accessibility is the number of courses with very few enrolments. In 2016 in
our sample schools, there were 20 courses with only 1 student enrolled from any particular
school.
Although there were many individual courses, 7 course areas dominated enrolments in our
sample school group, with 3 areas covering more than a half (Figure 3).
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Figure 3: Most popular VET areas in sample schools

In 2016, 21% of the 8,795 year 11 and 12 enrolments in our 25 schools were in certificate II
sport and recreation, sport coaching or outdoor recreation courses. Sixteen percent were in
various business courses. These courses were offered by 23 and 22 of the schools
respectively. This reflects the popularity of sport, the generalist nature of business courses,
that both are suitable for auspicing, and that vocational currency in these areas is relatively
easy to maintain. Staff at schools we visited stressed the value of these courses in
developing widely applicable skills. DoE views this as an outcome of independent choices
made by schools in the interests of their students.
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Trade-based courses in engineering, construction and automotive attracted about 15% of
enrolments in our 25 schools, suggesting strong industry connection. The Cunderdin
Agricultural College, with obvious industry connections, accounted for one-fifth of these.
While the majority of students were enrolled in certificate II courses, many schools were
reluctant to limit their students’ aspirations. In our sample of 25 schools, 16 schools offered
at least 1 course at certificate III or higher and 8% of enrolments were in a certificate III
course or higher. Across the state, 15% or 4,848 enrolments were in certificate III courses or
higher:
 4,427 in certificate III courses
 397 in certificate IV courses
 24 in diploma courses.
Enrolment numbers alone do not show success, and personal experience also matters.
Sixty-five percent of parents who took our survey said that their children were engaged and
motivated by their VET experience, while 11% said they were not. Seventy-three percent
said that their school was managing their children’s VET experience well while only 9%
disagreed.
Despite the breadth of courses available, there are limits on what schools offer. For example,
30% of parents surveyed told us their children were not offered enough choices that
interested them. Some parents and some regional schools also told us that a lack of training
providers in their area limited choices. Nonetheless, 23 of our schools told us that most or all
of their students were in their preferred courses.
Completing qualifications is important to the success of VET. Broadly, students were doing
well in this area. In 2015, 85% of year 12 public school VET students completed certificate II
or higher courses. This made them eligible to receive a WACE.
Students also completed about 90% of units of competency, the building blocks of VET
qualifications. For students enrolled in a certificate III or higher, these can count towards the
WACE even if the qualification is not completed.

Most students taking VET courses will be trained by school
teachers at school
Auspicing, where students take VET courses in schools using school facilities and teachers,
is the main mode of delivery for VET in schools. In 2015, 70% of VET for public students was
delivered by schools under auspice arrangements. This rate had increased from 60% in
2011. However, auspicing has been found by TAC to have quality assurance risks and
higher levels of non-compliance than other modes of delivery.
Each mode of delivery has differing cost and supply factors. Auspicing lets schools use
existing resources and control timetables and the learning environment. It reduces logistical
and duty of care challenges of training students off site, and builds on existing relationships
with students. It is also economical. Most courses cost schools no more than a few hundred
dollars per student. For these reasons, DoE believes that auspicing is an appropriate, and
the only viable, model of for the delivery of many courses.
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Morley Senior High School
A metropolitan RTO school with 300 VET students, Morley SHS offers qualifications in
creative industries, media, business and automotive. It also auspices with other RTOs to
offer sport and recreation, engineering, visual arts and construction. It has a full-time VET
coordinator with administrative support. The school uses a database of 600 businesses and
engages with associations like Rotary to maintain contact with industry and find students
work placements. The school has had to cut courses because of increasing compliance
costs, despite having staff capable of delivering them. It is 1 of 26 WA public schools open to
international students. Culturally diverse, it has sister schools in Italy, China, Japan and
Cambodia. The school shares facilities as part of a group of 5 north metropolitan schools.

However, auspicing has risks. An audit of school VET by TAC in 2014 found the highest level
of non-compliance in auspiced courses. The key concerns were that training and
assessments had been changed without agreement from the RTO, that quality assurance by
RTOs was inadequate, and that teachers had difficulty maintaining vocational currency. The
audit recommended that TAC should consider developing a strategy to monitor the risks
associated with school VET. A follow-up in 2015 found not much had changed. We note that
96 RTOs providing training to 58% of WA public VET students are regulated by ASQA, and
that TAC therefore cannot assess their activity.
A recent issue illustrates 1 kind of risk. In August 2016, ASQA announced that it had decided
to cancel the registration of an RTO because it was offering training that it was not registered
to deliver. As a result, DoE and 28 schools had to quickly make alternative arrangements for
the RTO’s 1,400 students to ensure their WACE was not interrupted. This involved numerous
other RTOs and the TAFE sector. We note that the RTO has appealed the decision.
Anecdotal evidence illustrates concerns about RTO processes. In 1 case, we were told that
an RTO conducted moderation of assessment results for an auspiced course by phone
without direct contact with student work.
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Metropolitan schools generally auspice more than regional schools, but there are exceptions.
Regional schools we spoke to told us that auspicing decisions were constrained by several
factors. These included low student numbers that could affect the viability of running a
course, lack of qualified staff able to deliver training, and difficulty finding RTOs willing to
support particular courses. Despite this, half of VET in remote and very remote schools was
auspiced in 2015.
These patterns were broadly reflected in our sample schools (Figure 4). Schools registered
as a training provider (RTO schools) and delivering courses and award qualifications were
generally low users of auspicing. There are 17 public RTO schools in WA, including 3 of our
sample schools, catering for about 13% of public school VET students. Cunderdin
Agricultural College auspiced no courses while Morley SHS and Australind SHS had less
than 50% of enrolments under auspice.
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Figure 5: Proportion of VET enrolments auspiced by schools

However, some non-RTO schools also had low rates. Only 13% of enrolments at Manea
Senior College and 26% at Collie SHS were auspiced. At the high end, more than 90% of
enrolments were auspiced at Ellenbrook Senior College and Kent Street SHS.

DoE has limited oversight of school staff qualifications and
experience to deliver VET
Maintaining staff qualifications and industry experience is a major challenge for schools. VET
trainers need a Certificate IV in Assessment and Training, even if they are qualified teachers.
They must also have current industry experience to assess students. RTOs determine how
trainers maintain vocational currency, and this can include working each year in the relevant
industry.
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DoE provides some financial assistance to schools to enable teachers to maintain
experience such as by providing time off in lieu of them working in industry during schools
holidays. However, DoE relies on individual schools to manage this process, and does not
monitor it. Nor has it assessed the workforce implications of maintaining these over time.
Meeting these requirements across the school system places substantial logistical and
financial demands on schools. It is particularly important when auspiced delivery involves
around 450 teachers in 135 schools delivering 160 courses to 20,000 students. This was the
most cited risk to sustaining VET delivery by our 25 schools.
In 2015, schools reported total teacher VET training cost to be $3.6 million. Schools had to
meet this cost through the VET loading. They must also manage work schedules for teachers
doing training and maintaining vocational currency, backfilling teaching loads and the cost of
time off in lieu. Finding RTOs to train teachers at times that match school needs can also be
a problem.
Twenty-three of the 25 schools said all their teachers were currently qualified to deliver
auspiced courses. One said that it had teachers delivering courses who were in the process
of gaining qualification, while another said that the RTO had ‘deemed (a teacher) to be
competent.’
Six schools had unqualified teachers delivering training sometime in the past, for example
when unqualified relief teachers had to stand in for regular teachers on leave. Schools
arrange for unqualified teachers to be supervised by qualified teachers from time to time.
This is acceptable for short periods but not as a normal practice.

DoE has not set clear guidelines for choosing higher level
courses
Higher level VET represent just 14% of total VET enrolments by school students but there
are no clear guidelines for schools to ensure they are suitable for their students. Workload,
necessary industry experience, licensing and maturity issues may make a course unsuitable
for a particular student. As mentioned earlier, in 2016, there were 4,427 enrolments in
certificate III courses and 397 in certificate IV courses. Twenty-four students were enrolled in
diplomas.
There is a challenge in balancing opportunities for students to extend themselves against the
risk that more demanding VET courses will exceed their current capability. Diplomas and
certificate III and IV courses with practical elements are generally very difficult to complete
when done in conjunction with other compulsory schoolwork.
DTWD keeps a traffic light register of industry advice on the suitability of VET courses for
school students. With a handful of exceptions, it recommends against certificate IV courses
and some certificate III courses. Reasons include:
 the substantial industry experience that generally cannot be achieved by school students
 that courses are unsuitable in their nature or involve an unsuitable environment. For
instance, several mental and other health care certificates are deemed problematic
 regulatory or licensing restrictions such as the need to provide insurance and the need to
be over 18 years of age.
Currently, DoE recommends that schools should research the register but gives no guidance
on what then to do. SCSA told us that it will review its arrangements to determine how best
to assist TAC and ASQA in undertaking their regulatory functions.
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Thirteen courses delivered to students in our 25 sample schools were deemed by industry to
be inappropriate for school students. They included a Certificate III in Health Administration,
which had 18 students, a Certificate IV in Work Health Safety with 17 students, a Certificate
IV in Business and a Diploma of Nursing, both of which had only 1 enrolee. We were
informed in the last 2 cases that the individuals involved were exceptional cases.

DoE has not minimised risk by setting standard contract
terms for schools that engage RTOs
Although the procurement of training from RTOs is now a core part of school business, DoE
does not provide template contracts or specify minimum contract requirements. Rather,
schools use contracts produced by RTOs. As a result, schools have entered into a wide
range of contracts whose features vary greatly. Individual schools engage in contracts
without oversight or coordination by DoE. While most contracts for a single auspiced course
are less than $3,000, the risks of inconsistent contracting that come with this approach need
addressing.
We identified concerns with the contracts and in the confidence some schools had in
managing them. We reviewed over 60 contracts and found many lacked common features
such as limits on liability, expiry dates, renewal terms or dispute clauses. Three of the 25
schools were not confident that the person managing the contracts had the necessary skills
and experience. Without sound contracts and adequate contract management, schools are
exposed to risks such as RTOs not completely fulfilling the terms of the contract.

‘Some providers are very good, others you don't hear from until a problem arises. It would be
great if all external providers carried through on reporting and monitoring requirements within the
time period specified. It has improved but more work is needed.’
-

A response to our school survey

Schools were not always aware that they were in binding commercial arrangements with
RTOs, in part because the contracts styles varied considerably. Some were in the form of
memoranda, purchase orders and letters of offer. We also saw contracts with 3 RTOs that
explicitly stated that they were non-binding.
We also identified other issues with contracting:


2 of the 25 sampled schools did not confirm that the power to sign contracts and
approve payments was formally delegated in their school. This should be the case in all
schools as it is essential for effective oversight and accountability. We saw 1 contract
signed by a VET coordinator without formal delegation



around half of the schools we surveyed did not formally check potential conflicts of
interest when procuring services from RTOs.

We have recommended that DoE address the risk of schools signing inadequate contracts
with RTOs by designing and issuing a set of template contracts from which schools can
select the contract that best suits their specific circumstances. DoE has indicated its support
for this recommendation.
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DoE has provided some guidance and support but needs to
do more
As part of the planning for increasing VET for schools, DoE developed extensive guidance
materials including a guide for the implementation of VET in schools, a checklist for VET
coordinators and a research tool for schools to use when engaging RTOs. While these
assisted schools to enrol more students in VET, there are gaps in the guidance that need
addressing to help ensure the system’s effectiveness.
Resourcing in DoE to assist schools has not increased with the rise in VET enrolments and
course availability. DoE provides regional VET coordinators and consultants to advise
schools. However, schools advised us they had difficulties in obtaining this advice or
clarification. The static resourcing has also meant that there has been little or no deep
analysis of data collected by schools and reported to SCSA. For example, there has been no
analysis of enrolment trends as they impact teacher workforce planning. DoE advised that it
has developed tools to collate and analyse information at departmental and school levels.
Periodic meetings between a school and its RTO to discuss contract requirements and
outcomes should be an activity encouraged by DoE. Five of our 25 sampled schools said
that they did not meet regularly with providers, relying on ad hoc meetings and email. Only 5
schools said they received enough feedback from their training providers, while 2 said they
received little or no feedback. The remainder had mixed views about the quality of
information received from their RTOs.

DoE does not have a clear view of how training hours
funded by DTWD should be used in the school system
In 2016, DTWD funding of TAFEs and private providers enabled them to offer 7,411
enrolments across all schools in profile places, apprenticeships and traineeships. The
funding allocation was based on historical decisions and now there is no clear connection
between the number of profile hours, the state’s workforce development needs, or student or
school needs.
Although profile hours (also known as student contact hours) are for school students, neither
DoE nor schools control their allocation. They are distributed by DTWD between TAFE
colleges according to size, history and location. Regional TAFEs get a larger share in the
expectation that private RTOs will be less likely to operate outside of Perth.
Places at TAFE are competitive and based on applications from students. Schools
coordinate the applications and recommend the students they think are capable of meeting
the requirements, but it is up to TAFEs to accept or reject enrolments. Students who miss a
place must choose another course.
The 7,411 school student enrolments funded by DTWD reflects government funding for
approximately 1.6 million profile hours. In public schools, 5,688 enrolments received 1.2
million hours. This number of hours has not changed significantly since before the
Department of Education and Training was split into DoE and DTWD in 2008. Eight years on,
the basis for these hours is unclear.
DTWD advised that the cost of the 1.6 million hours allocated to all schools, public and
private, was around $29 million in 2016. Based on the proportion of enrolments, this
suggests that about $21.5 million goes to public schools at an average cost to the state for
each school enrolment of about $3,800.
This is significantly more than the cost per enrolment of the DoE VET loading (about $785).
However, the DoE VET loading does not include salaries or other existing school overheads.
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When these are included, there is almost no difference between the 2 systems. A 2015 DoE
estimate of total cost to deliver VET was around $89 million, which gives an average cost per
student of around $3,500. We note that these figures must be used with caution. They are
agency estimates and determining accurate costings was outside the scope of this audit.
We also note that DTWD has announced that from 2017 it will not fund places for
metropolitan students in business, sports and recreation, design and visual arts, or digital
media and technology courses. In 2016, this would have impacted 15 students across our 25
schools, or 0.25% of students. It also plans to restrict access to 1 profile course per student,
and to phase out access to profile for students in metropolitan RTO schools.
The intent of the changes is to distribute profile hours more widely, giving more students the
chance of gaining a WACE through VET. Based on its analysis, DTWD believes this will
provide access to an additional 1,400 profile places. This would mean 19% more students
get access to a profile place. DoE has not assessed the full implications of these policies.

VET activity in schools is supported by a more equitable
and transparent funding system
To make state funding of VET for schools more equitable and transparent, DoE introduced a
loading on general student centred funding in 2014. In 2016, $19.3 million was allocated,
with amounts ranging from $358 to $374,327 per school. The loading factors include
regionality, socio-economic status and previous student NAPLAN performance. The perhead basis of funding assumes economies of scale with decreases occurring as student
population increases.
The VET loading replaced a more haphazard approach based on schools’ ability to access
disparate funding pools and allocations rather than on need. It has been phased in over 3
years with 2017 being the first year that the loading is the only source of VET-specific
funding. For 73 schools, this will mean reduced funding from the old system, in 12 cases by
at least 20%. However, 61 schools will get at least 20% more in 2017.
The loading does not cover the full cost to schools of delivering VET. Many schools also
charge fees ranging from nominal amounts up to a few hundred dollars, similar to fees
charged for general and ATAR study.
About 3% of enrolments were funded by parents under fee-for-service arrangements with
RTOs. For some courses, the cost to students can be several thousand dollars. Fee-forservice courses are delivered by RTOs off-site, and the contract is often between the
student’s family and the RTO. Schools have a role in facilitating these, and in managing
information and results. In our 25 sample schools, fee-for-service ranged from almost none
at a number of schools to 71% at Manea Senior College in Bunbury.
While individuals and their families choose to enrol in these courses, fee variations can lead
to perceptions of inequity, as the example of a Certificate II in Plumbing at 3 schools in the
south of the state shows. The course was accessed through profile hours at 2 schools, with
no student fee at 1, and a $320 fee at the other. At the third school, the course was fee-forservice, and cost $3,320.
Some schools subsidise students taking fee-for-service courses. In particular, Manea Senior
College pays up to $1,000 per fee-for-service course for its students. Manea is an unusual
case. It has no feeder schools, so enrolment is always optional, and was established as a
specialist VET college. It auspices very few courses.
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Governance of VET provision at schools is broadly sound
Sound governance at the school level was always important to successfully expanding the
role of VET. With some exceptions in the area of contract management, the schools we
selected had adequate organisational and staff structures in place. All had someone
responsible for coordinating VET courses and student enrolment, timetabling, liaising with
RTOs and monitoring student outcomes.
In 2015, DoE reported that 105 senior schools had budgeted for VET coordinators at a cost
of $8.1 million in salaries and on-costs. Forty of these were full time, costing $4.4 million.
Each of our 25 schools had staff responsible for VET coordination. This met the practice
recommended by DoE’s guidelines and other policy.
Experience is important in this area, and two-thirds of staff in these positions at our selected
schools had been in the role for more than 3 years. The staff we met were aware of their
responsibilities and appeared committed to their role and improving outcomes for their
students. However, in many schools, especially smaller schools, staff had to mix teaching
and training with coordinating.
‘Constant change requires us to consistently modify programs, adjust delivery methods, monitor
changes in compliance and policies, manage transient staff.’
-

A response to our school survey

Schools assess student needs and interests, and deliver
programs accordingly
To make VET meaningful, schools must ensure that their courses engage and interest
students as much as possible. We found that schools made concerted efforts in this area.
Student interest was rated as the most important criterion for offering a course by our 25
surveyed schools with half rating it as the top criterion and all ranking it at least 5th out of 9
criteria. School capacity to deliver was the next most important, followed by employment
opportunities for graduates, student capability, provider availability and workforce priorities.
Cost had the overall lowest ranking and was placed last by 6 schools.
Fifteen of our schools reported assessing student interest by interviews or counselling
students or parents. Schools also assessed previous study to help gauge appropriateness
and chances of success. Other methods included surveys or historical enrolment data.
Only 11 of the 25 surveyed schools cited industry needs and trends as a factor in how they
assessed student need. This is consistent with other evidence that schools do not see
industry training as their primary purpose in providing VET courses but are more concerned
with student engagement.

24 | Western Australian Auditor General

Central Midlands Senior High School
The experience of Central Midlands SHS highlights an important difference between
metropolitan schools with large diverse populations and regional schools in smaller
communities. Located in Moora, 172 km north of Perth, the school has 54 students in years
11 and 12 enrolled in construction, automotive, business, kitchen operations, early childhood
education and sport and recreation courses. The school has strong local business
partnerships and a $3.5 million Trade Training Centre caters for hospitality and automotive
VET courses. Lack of qualified staff means it only uses the Trade Training Centre 1 day a
week. The school would like to run courses in rural operations and information, digital media
and technology but student interest is insufficient, even though local businesses need these
skills.

Eighty-two percent of parents we surveyed reported that students were doing their preferred
courses while 18% said they were not. Parents also had mixed experiences with how
schools shared information. Sixty-nine percent agreed that their school provided useful
support, advice and guidance about VET courses while 13% disagreed. Around half reported
that schools provided effective guidance on the cost and availability of courses, number of
places, selection processes and work placements.

Analysis of impacts and outcomes has been limited
A key part of making major policy changes is reviewing progress. We expected that the
agencies would have a coordinated and comprehensive plan for analysing data. We also
expected they would assess the impacts and outcomes of the program to ensure the
system’s sustainable evolution. While a great deal of data has been collected, it has gaps
and has not yet produced deep analysis of the kind DoE needs to plan effectively. For
example, it has not yet applied the data to workforce planning.
Though it is early days, DoE has collected some useful data. It surveyed all schools in 2015
about enrolments, staffing, fees and costs of VET, in part to validate the new funding model.
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This produced a snapshot that is not easily repeatable because it was very labour intensive
for schools. DoE believes it was a valuable exercise, but there were issues with data quality.
In April 2016, DoE also commissioned a review of progress, which made recommendations
in 6 areas. By October 2016, it had drafted a set of actions and was considering how and
when to implement them. The range of actions are not specific, and lack a timeline for
completion.
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Appendix 1: Selected schools
Location

Senior
students

% senior
students
in VET

Auspice
% of VET

Great Southern

342

67%

65%

South West

372

61%

24%

Kimberley

240

84%

64%

South West

192

69%

86%

Wheatbelt

63

100%

35%

South West

186

64%

25%

Cunderdin Ag College

Wheatbelt

130

100%

0%

Eastern Goldfields College

Goldfields

510

72%

65%

Eastern Hills SHS

Perth

278

92%

77%

Ellenbrook College

Perth

452

85%

92%

Girrawheen SHS

Perth

171

88%

72%

John Forrest College

Perth

331

96%

73%

John Tonkin College

Peel

306

93%

61%

Kalbarri District High

Mid-West

21

71%

50%

Pilbara

291

85%

53%

Kent Street SHS

Perth

331

94%

95%

Lynwood SHS

Perth

704

68%

55%

South West

499

63%

13%

Perth

376

80%

47%

Wheatbelt

285

62%

34%

Ocean Reef SHS

Perth

405

84%

89%

Rockingham SHS

Perth

242

99%

82%

Shenton College

Perth

621

62%

87%

Warnbro Community High

Perth

353

93%

84%

Willetton SHS

Perth

830

57%

85%

School
Albany SHS
Australind SHS
Broome SHS
Cape Naturaliste College
Central Midlands SHS
Collie SHS

Karratha SHS

Manea Senior College
Morley SHS
Narrogin SHS

Source: Schools Online, DoE, SCSA
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Auditor General’s Reports
Report
number

Reports

Date tabled

31

Assessment of Progress to Improve Payment Security for Government
Construction Subcontractors

22 December 2016

30

Measuring Tax Collection Performance

22 December 2016

29

Improving Immunisation Rates of Children in WA

21 December 2016

28

Malware in the WA State Government

7 December 2016

27

Opinions on Ministerial Notifications

7 December 2016

26

Opinion on Ministerial Notification

23 November 2016

25

Opinion on Ministerial Notification

9 November 2016

24

Audit Results Report – Annual 2015-16 Financial Audits

9 November 2016

23

Western Australian Waste Strategy: Rethinking Waste

19 October 2016

22

Opinion on Ministerial Notification

13 October 2016

21

Opinion on Ministerial Notification

6 October 2016

20

Ord-East Kimberley Development

7 September 2016

19

Information and Communication Technology (ICT) in Education

17 August 2016

18

Opinions on Ministerial Notifications
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ATTACHMENT 8
2017 Vocational Education and Training (VET) Work Plan alignment with the VET
Inquiry Terms of Reference.
The Department has developed the 2017 VET Work Plan which outlines the actions
that the Department proposes to undertake in response to the recommendations in the
Office of the Auditor General (OAG) Report and the Nous Group Review. The overall
aim of the plan is to improve VET delivery in public schools and enhance outcomes for
students.
In the VET Work Plan provided, the Department has aligned the Inquiry’s terms of
reference to the actions being undertaken.
It should be noted that challenges for regional and remote areas (Question 2) is a
specific focus area across the VET Work Plan.
Nous Group Review improvement measures:
• Improvement 1: Engage with schools and school communities on the role and
position of VET;
• Improvement 2: Increase relevance of course offerings;
• Improvement 3: Departmental control of funding;
• Improvement 4: Enhance efficiency and outcomes by facilitating and
incentivising collaboration between schools;
• Improvement 5: provider quality; and
• Improvement 6: Performance monitoring to ensure policy objective are being
met.
Recommendations from the Office of the Auditor General’s Report on VET for
Year 11 and 12 students in Public schools:
The Department of Education should:
As soon as practical
1. Finalise it response to the commissioned review of VET in schools and set
timelines form implementing changes
2. Work with SCSA to finalise guidelines for selecting higher courses.
By June 2017:
3. Review the level of VET specific support provided in head and regional offices
4. Establish a plan to regularly review school performance, experience, student
outcomes and RTO performance
5. Work with DTWD, SCSA and TAC to:
a) Establish criteria for a ‘school-ready’ RTO accreditation including options for
allowing TAC to audit activities in public schools
b) Develop a set of pre approved courses, especially for auspicing
6. Develop a clear policy on the scope and intent of DTWD funded student
contact hours across the public school sector
7. Together with DTWD, set guidelines for public school access to profile hours.
8. Increase guidance and oversight for schools, including standard contract
models for auspiced delivery. This could include standardising responsibilities
of RTOs.
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2017 Vocational Education and Training (VET) Work Plan alignment with the VET Inquiry
Focused on actions required in response to the Office of the Auditor General (OAG) Report of VET in Public Schools and the Department’s NOUS Review
Note: Specific focus across all actions will be on regional and remote schools.
Description

Statewide Services Planned Action

Timeline

1. Strategic statement
concerning VET in
schools

•

End of Term 3,
2017

Develop a statement from the Department (possible Director General’s
statement) so schools and communities are provided with clarity on the
purpose, role, and targets for VET, the breadth and depth of offerings
available, desirable student outcomes for VET and links to the future
Statement about VET
world of work.
delivered to school students, • Assess the level of a VET statement, possibly a statement from the
including purpose, roles and
Director General.
targets
• Consult with schools and staff (at all levels) to compile reasons for
delivering VET.
• Work with the School Curriculum and Standards Authority (the
Authority) and the Department of Training and Workforce Development
(DTWD) to develop Guidelines for schools to support the Statement:
o use of VET (not just as a WACE requirement);
o use of the VET in Schools Qualifications Register;
o higher level qualifications;
o use of the State Priority Occupations List (SPOL),
o links with STEM; timetabling solutions; and
o links to Workplace Learning and career development practices.
2. Profile - use of by
schools

•
•

Policy on scope and intent
of DTWD funded profile for
public schools and
development of guidelines
for public schools access to
Profile

•
•

Note: Access for other
system/sectors will need
to be considered

•

3. VET Targeted Initiative
(TI)

•
•

Investigate relationship of
use of Profile to VET
Targeted Initiative (TI)
funding (‘double dipping’
issue).
Monitor of use of VET
Targeted Initiative

•
•

Alignment
to Inquiry’s
Terms of
Reference

By end of Term
1, 2017

Investigate how the VET TI is being used by schools to support VET
delivery.
Investigate how schools, the Department, DTWD and TAFEs could
‘track’ the issue of students being in a Profile funded course and also
funded through the VET TI.
Investigate the potential impact on schools if the VET TI was altered to
take into account students using profile.
Provide information to schools to enhance existing information on VET
TI expenditure.

End of Term 2,
2017

Lead Responsibility

Improvement 1
Recommendation
SWS Pathways and
1, 2 and 4
Transitions
• Engage in a consultation to determine
the key messages which need to be
conveyed to schools and communities
with regard to shaping the provision of
VET in public schools. These
messages should address, but not be
limited to, state and local economic
needs.
• Improvement targets should be set in
relation to the qualifications and
qualification levels schools offer to their
students.

Question 1,
Question 2,
Question 3,
Question 4.

Recommendation Improvement 3
SWS Pathways and
6 and 7
• Commence negotiations with DTWD to Transitions with DTWD
influence the allocation of profile
funding at the local TAFE level.
• Investigate ways in which the
Department could address the issue of
students in profile funded places also
drawing funding through the TI for VET.

Question 4.

Recommendation Improvement 3
SWS Pathways and
7
Transitions
• Determine whether it is
feasible/appropriate to incentivise
DTWD and TAFEs
particular qualifications and
qualifications through funding
allocations within the TI for VET.
• Continue to monitor the relationship
between funding allocated through the
VET TI and Student Contact Hours and
determine if this can inform
improvements to the funding
distribution model.

By end of Term
1, 2017
Ongoing

End of Term 3,
2017

Actions relating to NOUS Review (from
Corporate Executive Paper)

Question 1.

To be presented
at PL sessions
on VET Term 4,
2017

Analyse DTWD profile data for public schools for both enrolments and
completions.
Commence negotiations with DTWD to influence the allocation of
profile funding at the local TAFE level.
Investigate ways in which the Department could address the issue of
students in profile funded places also drawing funding through the TI
for VET.
Review with DTWD the current guidelines and provide policy/advice for
schools and TAFEs from DTWD and Department regarding use of
Profile.
Establish monthly meetings between DTWD and the Department on
emerging VET issues.

Links to OAG
Report
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Description

Statewide Services Planned Action

Timeline

4. School performance
monitoring of VET
delivery

•

Completed for
2018
commencement

School performance data

•

Analyse current performance monitoring of VET and create new
benchmarks.
Analyse the full range of data available, including auspicing and
enrolment and completion rates.
Work with System Performance to ensure performance measures for
VET are developed.
Development of a VET performance framework and accountability
measures.
Relevance of course offerings: work with the Authority and other
system/sectors on advice relating to higher level qualifications,
especially Certificate IV delivery.

End of Term 2

•

•
Relevant qualifications for
student pathways

•

5. Department as a RTO

•

Investigate feasibility of
Department becoming a
RTO to support schools in
difficult to service areas

Contract a consultant to conduct a feasibility study on the Department
becoming a RTO for its schools.
• Considerations include:
o potential risks to the Department;
o initial establishment costs and on-going costs required;
o personnel required to manage and operate the RTO;
o schools to focus on - regional, remote, metropolitan;
o breadth of scope (what qualifications and level); and
o work with schools to ensure RTO standards are met and
maintained.
• If the feasibility study has a positive recommendation, then an
implementation plan would need to be developed.
• Ministerial approval would be required as per the VET Act; this needs
to be verified.

6. Review the level of VET- In light of the identified actions required in response to the Office of the
specific support
Auditor General (OAG) Report of VET in Public Schools and the
Department’s NOUS Review, plus the recommendation of the OAG to
review the support provided against the support needs of schools:
Review of current and
possible future support for
• Conduct an audit of the Full Time Equivalent (FTE) staffing and the
VET to schools.
current resources and needs at Statewide Services (SWS) and in the
regions.
• Assess the ability of SWS and the regions to support schools
o within current FTE;
o relating to current support needs of schools and teachers; and
o projecting the future support needs of the Department.
• Survey schools and regions as to what support for VET they need,
both current and in the future in relation to the OAG Report and Nous
Review.
• Develop a paper on future support for VET in public schools for the
consideration of senior executive.

Alignment
to Inquiry’s
Terms of
Reference
Question 1,
Question 2.

Question 1,
Question 4.

Question 1,
2017-2018;
possible delivery Question 2,
2019 (if agreed) Question 3.

By June 2017

Question 1,
Question 2,
Question 4.

Links to OAG
Report

Actions relating to NOUS Review (from
Corporate Executive Paper)

Lead Responsibility

Recommendation Improvement 6
1, 2 and 4
• Identify gaps in existing VET
accountability, reporting and
performance monitoring.
• Modify performance measures and
monitoring systems to address these
gaps.

Lead – Innovation,
Performance and
Research

Recommendation Improvement 2
2
• Increase relevance of course offerings.

School Curriculum and
Standards Authority
SWS Pathways and
Transitions

SWS Pathways and
Transitions

Recommendation Improvement 5
SWS Pathways and
1
Transitions
• Undertake further research to clearly
scope the costs, process and
requirements for the establishment of a
Department RTO.
• Consult with identified stakeholders,
including remote schools, DTWD, TAC
and the Strategic Procurement branch
to determine the feasibility of:
o developing a panel of preferred
providers (RTOs) for VET; and
establishing a Department RTO.

Recommendation Not applicable
3

SWS Pathways and
Transitions
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Description

Statewide Services Planned Action

Timeline

7. Schools working with
Registered Training
Organisations (RTOs)

•

Data analysis –
end of Term 1,
2017

•
Ensuring RTOs meet the
needs of schools and
students, especially when
auspicing

•
•
•
•
•

•
•
•
•
•

Collect and analyse data on RTOs auspicing and other delivery
methods with schools - 2016 VET data and 2017 enrolment date at
qualification level and industry focus.
Identify the real and potential risks for the Department when schools
are partnering with RTOs.
Review data for completions to assess the different methods of
delivery, including online and blocks.
Analyse the delivery methods (including auspicing) of qualifications
used by schools.
Assess VET completions and develop resource to schools on effective
models to improve completions and student outcomes.
Develop, with the assistance of schools and DTWD, a set of criteria
schools need to apply when selecting RTOs to create quality
partnerships.
Develop support resources including:
o criteria when selecting RTOs for auspicing and fee-for-service quality partnerships; and
o criteria to support RTO selection and the different delivery
methods, including on-line.
Compile a list of RTOs that schools are currently working with and
compare this with DTWD’s existing Contracted Providers’ list.
Work with DTWD on a Preferred Provider Panel (PPP) for schools to
contract the services of RTOs for auspicing; to either ‘piggy-back’ onto
DTWD existing contract or create a separate panel.
Identify appropriate qualifications (level and industry area) to be
covered by the PPP.
Consideration to be given to rural and remote schools and their specific
needs in VET delivery.
Develop ‘Buying Rules’ for accessing panel including level of
qualifications.

Assisting schools to improve Contracts
their practices and
• Improve schools’ procurement practices when contracting RTOs.
procedures when procuring • Work with Strategic Procurement to highlight contracting with RTOs
RTO services
and standardised paperwork and contracts to support school based
decisions.
• Implement External RTOs Procedures (as part of the Duty of Care
Policy) during 2017 and 2018.
Fees and Charges
• Improve school awareness of fee structures and charges for VET.
• Work with Schools Resourcing to provide advice to schools as to how
VET fits within the Department’s policy on fees and charges.

Alignment
to Inquiry’s
Terms of
Reference
Question 1,
Question 2,
Question 3,
Question 4.

Links to OAG
Report

Actions relating to NOUS Review (from
Corporate Executive Paper)

Lead Responsibility

Recommendation Improvement 5
5
• Undertake further research to clearly
scope the costs, process and
requirements for the establishment of a
Department RTO.
• Consult with identified stakeholders,
including remote schools, DTWD, TAC
and the Strategic Procurement branch
to determine the feasibility of:
o developing a panel of preferred
providers (RTOs) for VET; and
o establishing a Department RTO.

SWS Pathways and
Transitions

Recommendation Improvement 5
5 and 8
• Undertake further research to clearly
scope the costs, process and
requirements for the establishment of a
Department RTO.
• Consult with identified stakeholders,
including remote schools, DTWD, TAC
and the Strategic Procurement branch
to determine the feasibility of:
o developing a panel of preferred
providers (RTOs) for VET; and
o establishing a Department RTO.

Strategic Procurement

Strategic Procurement
DTWD

Preferred
Provider Panel available in
2018 for use in
2019

For release to
schools by
Week 1, Term 3

For release to
schools by
Week 1, Term 3

Question 1,
Question 3,
Question 4.

SWS Pathways and
Transitions
Schools Resourcing
SWS Pathways and
Transitions
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Description

Statewide Services Planned Action

8. Collaboration between
schools

•

Enhance efficiency and
outcomes by facilitating and
incentivising collaboration
between schools

•
•
•

9. Workplace Learning

•

Monitor engagement in
Workplace Learning (WPL)
to assess effectiveness and
compliance with WPL
Policy/Procedures

•
•

Timeline

Question 1,
Question 2,
Question 4.

Investigate models of schools working together in procuring RTOs for
VET delivery use the Education Training and Industry Liaison Officers
(ETILOs) in the regions to gather the information.
Investigate delivery across schools sites and how access, funding and
duty of care issues are managed.
Share information concerning models of collaborative practice across
schools and use the Education Training and Industry Liaison Officers
(ETILOs) in the regions to disseminate the information.
Discuss with the Association of Independent Schools of Western
Australia (AISWA) and Catholic Education Western Australia (CEWA)
the possibilities of collaboration between public schools and
non-government schools (possibly using the Trade Training Centre
model as a guide).
Assess engagement in WPL both in terms of the new Authority WPL
Course and the Department’s new WPL Procedures (2018).
Develop support documents for schools and WPL coordinators
implementing the new WPL Procedures.
Monitor the numbers of students undertaking workplace learning.
Workplace learning is seen by industry/employers as being an
important vehicle for students to develop work readiness skills for
being part of the 21st century workforce.

Alignment
to Inquiry’s
Terms of
Reference

End of Term 3,
2017

Question 1.

Links to OAG
Report

Actions relating to NOUS Review (from
Corporate Executive Paper)

Not applicable

Improvement 4
• Investigate existing models of
collaboration between schools to
identify current good practice.
• Support schools to implement
collaborative models tailored to local
needs.
• Initiate discussions with AISWA and
CEWA to ascertain their level of
interest in facilitating collaboration
between public schools and nongovernment schools.

Recommendation
1 and 4

Not applicable

Lead Responsibility

SWS Pathways and
Transitions
Education regions
through the Education
Training and Industry
Liaison Officers
(ETILOs)

SWS Pathways and
Transitions

