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Hearing commenced at 1.02 pm

TEMBY, MRSTHERESE
Chair, Curriculum Council, examined:

AXWORTHY, MR DAVID GEORGE
Acting Chief Executive Officer, Curriculum Council, examined:

The CHAIRMAN: Thank you for attending today. These commiktearings are a proceeding of
Parliament and they warrant the same respect toaegedings in the house itself demand. Even
though you are not required to give evidence oh,caty deliberate misleading of the committee
may be regarded as a contempt of Parliament. Maweompleted the “Details of Witness” forms?

TheWitnesses: Yes.
The CHAIRMAN: Do you understand the notes attached; did yad tiee notes?
TheWitnesses. Yes.

The CHAIRMAN: Did you receive and read an information for wgses briefing sheet regarding
giving evidence before parliamentary committees?

TheWitnesses: Yes.

The CHAIRMAN: My intentions were to ask either of you to makbrief opening presentation
about where we up to and to then make yourselvaisahle for questions. How do you propose to
handle what | am hoping will be the final preseaotatfrom the Curriculum Council to the
committee on this issue?

MrsTemby: Mr Axworthy will do that.

Mr Axworthy: | will keep my initial comments brief becausenderstand that we are called back
because the committee has questions to ask of am well aware of the amount of information
that we have already sent in. We are more thapyhpcontinue to answer any specific questions
you may have. Just to put things in perspectiveitoére we are right now, the council has, from
the outset, said that it could work on an adapthadel in implementing these courses, which
basically means that, as information comes to light requires some adaptation or refinement to
courses, it is noted and taken care of at the tikvlat has become apparent to the council is that,
during the two to three years of preparation timetfiese courses in which courses were trialled in
schools and action research was undertaken and, mmamy consultation meetings were held, the
number of teachers who actively engaged in thesssuat the micro level was relatively small. In
some cases, it was as small as only 25 or so tesaal® responded to earlier drafts and various
versions and to the results of consultation. T@salt of that was that the council determined that,
on the basis of the information we had, no respevesea favourable response. We have now been
engaged in producing the courses and running miofesl development. We have now run three
professional development days with teachers ofetlvesirses. Some 6 000 have been involved in
the courses. That is 6 000 teachers spread atresstate for the 17 courses that are planned for
implementation next year. As a result of that, ve@e received a vast amount of feedback. The
majority of that feedback is about fine-grain dets#i courses and requests for some points of
clarification and some refinement to some aspeicteeocourses. We have undertaken to do that.
Our first major evaluation of our phase 1 coursdse-four courses that are currently operating in
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schools, which are English, engineering, media awidtion - is a rolling evaluation. We have
given a commitment that any information that cormesof the evaluation of those courses will be
taken on board and will lead to changes in ourerirregime. As a result of that, on 10 May the
council issued a major change in policy regardisgeasment. The reason for those changes came
about partly as a result of the feedback from thasp 1 courses. That was predominantly from
English teachers who were saying that while they fedt very confident in undertaking the course

of study and while they welcomed the new coursestudy from the students’ point of view, there
was a workload issue involved in assessing thesesur Taking that on board, the council made
two major changes to the assessment process foowatbes. That was delivered to teachers on 10
May. Following from that, we now have informatitirat has come back from day 2 and day 3.

Mr M.P. WHITELY: Can you elaborate what those two changes wefd® diay?
Mr Axworthy: | am sorry; | have a bit of a croaky throat.

The CHAIRMAN: We have a doctor standing by to attend to you!

Dr E. CONSTABLE: | will not be able to do anything.

Mr M.P.WHITELY: You could philosophise over him.

Dr E. CONSTABLE: | will not even do that; | have known him toam{p

Dr K.D. HAMES: The assessment might take a while!

Dr E. CONSTABLE: Make sure that it is fine-grain!

Mr Axworthy: | have already sent copies of this documentlbain happy to distribute fresh
copies now. In a nutshell, there were two majangfes. One was to increase flexibility to allow
teachers to use marks and percentages in markidgrdgs’ work in the way in which they normally
do or traditionally have done. Those marks can tiseemapped back to the standards and outcomes
of the new courses. That was number one. Thaaveasnmitment that we made some time ago in
preparation largely for science and maths teacléirggugh not just those teachers. Those teachers
had been telling us that they would prefer -

Mr M.P. WHITELY: When you say that they can map percentages toastandards, who does
that? Is it the teachers or is it done externally?

Mr Axworthy: In this particular case, it is teachers. | hbeen very clear that this is a change

that was made on 10 May. The other change wasrounce that we would continue to use an

external examination in cases in which studentssaeking a tertiary entrance score or ranking.
We would use the external examination in a subjedtatistically moderate the score from the

school. That is the process that parallels thegqe® that happens with TEE now. That was to
ensure two things. The first was that studentsl@voat be privileged in one school compared with

another school by virtue of a school assessingvits students either harder or easier than others.
The second was to ensure that we had a compayahilit just within a subject across schools, but

across subjects so that the ultimate mark that wewrds a tertiary entrance ranking in English

would be the same as the ranking in maths, phykisgry or geography. Those were the two

major policy changes that were announced. Thatdeas on 10 May.

The CHAIRMAN: Are we finished with that point? There was stnmgy else you were about to
say?

Mr Axworthy: Further to that, there are changes, or refingsp@ve are now proposing to make to
all courses. These are a series of changes largalving more clarity for teachers in reading the
documentation about the courses. It is to movemdnein which formatting occurs on courses and
the way in which we explain the courses so thatag a more familiar feel and look about it for
teachers. The language we use is more precise andre relevant to the particular discipline that
we are talking about. In other words, when wetalleng about economics, we use language that is
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familiar to economics teachers, and when we akenglabout physics, we use language that is
more familiar to physics teachers. Those are obsuagd refinements that we have always said we
would enact and have in place before day 4 of thépsional department program, which occurs
at the beginning of next term, which is about 2y.Jurhese are changes or refinements that are
ongoing. We have additionally said that, as alirses are implemented, there will be a rolling
evaluation of particular courses so that furthéineenents can be made. | would like to bring to
your attention that this is not unusual with syllatand curriculum development, in particular, at
the upper end of schooling. For years 11 and rB2litionally the TEE syllabus materials were
modified and changed, but not necessarily on ayéasis. Every year there would be changes to
some of the courses as content is added and asntasttaken away and as courses need to be
made more relevant to society. | am quite hapggdge my initial comments there.

The CHAIRMAN: Before we move to more general questions, tbegsses through which there
is current consultation with the education communitould suggest that there have been
discussions on the weekend and opportunities fditiadal issues to be on the table, some of which
are to be put before the council tonight. Thdtaesn evidence we have received from the director
general. Do you want to speak to any of the issi@swill go before the council tonight? Where
are we up to with those issues?

[1.15 pm]

Mrs Temby: The issues that we are looking at tonight fatbia number of areas, including
content, assessment and external examinationthe larea of content, one of the things that we are
looking at is reformatting the courses of studypiatmuch more familiar package. We are looking
at translating that for teachers. We are lookingaav teachers can use their existing work to keep
up their confidence so when they go to the classsat the beginning of next year, they feel
confident. How does what they have been doinpettoment relate and how can they use those
materials in the new course of study? The wording number of courses needs amendments and
refinement. That has come from the feedback frloentéachers, particularly through professional
development and also assessment seminars. Irssleesment area, as David mentioned, we have
already made the changes that we announced. Weoardooking at whether there are other
changes that we should be making to the assessmbat.is an area that we are looking at tonight.
Are there other changes that we should be makindpgocassessment so that teachers feel more
confident with it?

Mr M.P. WHITELY: Can you elaborate on that?

Mrs Temby: We have handed out those changes and made changthat teachers can use
percentages, but we are looking at whether themaasher way that we can help teachers with that.
Is there some other thing that we can put in ptadeelp teachers with percentages and standards,
using both of them? That is what we are looking \Ate will also look at the course outcomes to
see whether there is something that we should dderig at in the future. In a number of courses,
people have raised the social or the ethical ouécamd where that fits in. That is the area of
assessment.

In the external examination area, a number of §ipabings have come up from different courses,

for example, the history course of study. It haerbraised that the contexts should be more
detailed. If we do that in a course of study, peshthat would make teachers more comfortable
with it. This is the area of examination. There apecific things like that but they relate to

particular courses of study. They are the areatsvik are looking at this evening.

The CHAIRMAN: In view of that, | need to obtain from you thgek the outcomes of tonight’s
council meeting. | would like a detailed preseotatat your earliest opportunity, ideally no later
than the end of the week. | will request that.

Mr Axworthy: Yes.
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TheCHAIRMAN: | would like a feel for the final decision ofatCurriculum Council. How often
does the Curriculum Council meet?

MrsTemby: The Curriculum Council has a regular meetingeoaecnonth. However, over the past
12 months - the last six months of last year amdfitist part of this year - we have been meeting
more often than that. Quite often we meet fortthigh The meetings were scheduled to be held
monthly but quite often they have been fortnightly.

The CHAIRMAN: Do you have a feeling for where we are up toh other two sectors away
from the government’'s own school system? How &e Catholic education sector and the
independent schools responding to the resourcesssiuprofessional development? Are they also
experiencing an injection of new programs and teadevelopment centres?

Mrs Temby: The Catholic education sector is looking atféedent support mechanism to teacher
development centres. They would prefer a more ddiogussed support rather than teacher
development centres. That is how they are progadsimook at increased support for their teachers.
In terms of the independent sector, there is almabween more school-based support or something
more akin to teacher development centres where enaghools take on responsibility. There is a
mix of the different modes. It would be fair toyghat both the independent sector and the Catholic
education system are also looking at increasedastifipy their teachers like the government sector.

The CHAIRMAN: One of the key issues that has been raisedeimptiblic debate and is also in
our terms of reference is the issue of the secteasliness to roll out the programs. What is the
council’'s assessment of both the issue of readiaedghe question of whether delay is warranted
in view of the flexible nature of the curriculum asiges that have been offered? Is there any
comment from the Curriculum Council about the adage or disadvantages associated with
delaying or issues of readiness?

Mr Axworthy: When you see the feedback from our meeting tanigou will find that the council
will be speaking fairly much as one on these issuéshe refinements are made, we will see the
independent sector, the Catholic sector and thergovent sector feeling much more confident
about the capacity of their teachers to implemleesé courses next year.

The CHAIRMAN: What about the issue of the universities’ reag#?
Mr Axworthy: The universities are certainly ready.
The CHAIRMAN: Is that to cope with the variations on assess$issnes?

Mr Axworthy: They made it very clear in a meeting last we&ke two vice-chancellors met to
confirm that the universities wanted a move towardiEomes education and did not want to see a
delay in that process.

Dr K.D. HAMES: These changes that you made on 10 May are \ag.g Subsequent to that,
there has been strong, concerted opposition tditietable of introduction. Suddenly after the
meeting on the weekend, smiles were on the facethade people who had been the main
opponents. | was not here earlier today, but yaxehsaid that nothing much has changed and you
are going to look into doing this and that - thiygs were planning to do anyway. You are saying
nothing much has changed yet to turn those peaplend, if that is what you have done, from
strong opposition a week ago to guarded supportaftev the meeting with the Premier, you must
have made some fairly significant statements, cesioas or promises. What you have told me
today does not seem enough to turn around thegswpposition that was there a week ago. |
would like you to explain why that is and what egppened that has convinced those people that
maybe they will support it after all.

Mr Axworthy: There are a number of things. Firstly, it isdhing to be telling people that we
will make refinements and it is another thing feople to see that those refinements are happening
and occurring. In terms of the work that the causecretariat has been doing in refinements, we
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had two major workshops on Tuesday and Wednesdéwyteachers of the 17 courses. They were
able to see for themselves their requirements pwindon paper. That is one set of things that is
seen as being put in practice. The other is twittbassessment. There have been discussions over
the weekend about allowing teachers more flexibiliOne of the problems that we have had all
along is that | can send something out on 10 Maglltteachers, but it goes out through principals
and it works its way through the system. Teaclaeesbusy; they do not always read the bits of
paper and they do not always see the impact of Wmbeen sent to them. People are now seeing
that there are is considerable flexibility. Man§ tbhe concerns that teachers had are being
addressed by these changes and there are othgeshhat we can put into place.

One of the things that we have talked about is iooitig these changes in plain English for
teachers of those subjects. | really want to stiieat we are talking about a subset of studertsaan
subset of the courses. These are the coursesdyf #tat in the past had a TEE element, so they
have taken the place of a previous TEE subjectbodp seems to be unhappy about the changes
and the way in which these will impact on the 607t per cent of students who will not be
pursuing tertiary entrance. It is about those el who are pursuing a TEE and another TER.
That is the point at which all of this conversatisrcentred. We have given some guarantees that
teachers will be able to become more familiar wiglwv content and new assessment regimes via an
incremental change model rather than a forced Y@vex's got to adopt this on day one next year”
approach. Those are the sorts of changes thau#freient for sector heads and union executives to
be saying that that sits alongside of what ourheescare saying.

| would not underestimate the power of reformattmgl reorganising previous work. We felt that
the economics course was not ready to go into ptvasehis year, so it was put back until next
year. In negotiating a reformatted form of thatirse, we documented all of our material in a
format that was more familiar, as in the old TEEnfat. It was literally that format but with
previous headings. When teachers around the sastehat, suddenly things fell into place much
easier for them and they said, “Oh, is that what geean? Are these the sorts of changes that we
have?” That was done deliberately in order fortoshave a fresh set of discussions and
negotiations with the particular discipline of theonomics course. This was a course that we had
been talking about for three years and we had oaotecto a position where everyone was
sufficiently happy to go ahead. If it worked ino@omics, it showed a powerful example of what
would happen in some of the other courses. We haweshaped that up and taken them back to
our panels of teachers and university represeetativSuddenly the fact that it is written in a
familiar form enables people very quickly to seeatvis new and what is continuing. They can see
that the vast majority of things are continuingor khstance, the vast majority of what we are going
to be teaching in physics will be what we taughplysics TEE previously. There is a reassurance
that the world has not totally changed. | do nantto belittle teachers and | do not want to talk
them down but sometimes the changed format anththehat it looks so different exaggerated the
amount of difference rather than led them to urtdaecswhere the true differences were.

Dr E. CONSTABLE: | would like to take a moment to step back. nderstand what the
Curriculum Council is all about. | have the Cuatiom Council Act with me; | was reading it on
and off this morning.

[1.30 pm]

It is my understanding - correct me if | am wrontpat the Curriculum Council is an independent
authority. Is that correct?

MrsTemby: Itis a statutory authority.

Dr E. CONSTABLE: Can you give me an idea of the sorts of decssibiat are made at council
level, and then put into place by the secretarig&€l me what you do at meetings. How micro do
you manage the decisions that are made?
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Mrs Temby: | will use the example of the change in asseasmé&hat was talked through over
three meetings this year by council members to can@eposition, and reach agreement around the
table. Then the secretariat put that into openatilm coming to that position, the secretariat ldou
put up the papers that canvassed the options anavdly forward. The secretariat puts up the
papers, and the council members consider and daiéoen them. This particular issue took, as |
said, three meetings. Once agreement has bedmerkatgoes back, through the secretariat, out to
the schools.

Dr E. CONSTABLE: Are you able, under this act, to take direcfimm the minister?
MrsTemby: Yes.

Dr E. CONSTABLE: What sorts of directions can you take from theister?
MrsTemby: The minister directs us in writing.

Dr E. CONSTABLE: To do what? To reassess assessment? Tell ygultack and have another
look at something about the courses?

MrsTemby: | assume she could, yes.

Mr Axworthy: Since the council was formed, and the act has baitten, such an event has not
taken place.

Dr E. CONSTABLE: There has never been a direction of that sonhfthe minister?

Mr Axworthy: No, but the act is quite clear that the minisi@n direct the council in writing, and
that the written direction then needs to appeaumannual report and be tabled in Parliament.

Dr E. CONSTABLE: | want to understand the most recent events.erdtwas a meeting
yesterday, attended by the Premier and the ministexr a result of that meeting, | am gathering
from what has already been said, you will be haamgeeting tonight?

Mrs Temby: No.
Mr Axworthy: No.

Dr E. CONSTABLE: That is all right; | need to know from you. Semndertakings were made
by the Premier at the weekend. Is that correct?

MrsTemby: To answer your question, | need to go back a $té could.
Dr E. CONSTABLE: | am trying to understand the sequence of events

MrsTemby: The council had a meeting last Wednesday, athwwe looked at the feedback from
the professional development days and the intedponts of the rolling evaluation of phase 1
courses. From that feedback, council resolved ttiere did need to be a number of refinements,
and some other things needed to be attended tex@mmple, the one Mr Axworthy has talked
about, of putting the courses into a different forirhe council had already looked at those, but we
needed to do some of those things. We actuallpuamf time at that meeting to take that forward,
but we resolved that refinements needed to be nadkthat we needed to come back tonight to
look at those refinements.

Dr E. CONSTABLE: In the meantime, there was a meeting yesterdlayderstand there will be
other meetings. Were either of you at that meetexjerday?

Mr Axworthy: Yes.
Mrs Temby: We both were.

Dr E. CONSTABLE: Were some undertakings made by the Premier Hange, development,
refinement, flexibility, clarity or whatever worg®u want to use? Is that correct?

MrsTemby: We talked about refinement, clarity and flexil
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Dr E. CONSTABLE: 1 do not understand the relationship between theeting and what the
council does. At some point, | would have though& council would have to translate whatever
undertakings were made at one of those meetings.

Mrs Temby: Absolutely.
Mr Axworthy: That is absolutely correct.

Dr E. CONSTABLE: 1 do not understand, when | look at this actwhbe Premier can make
decisions and give undertakings, and then you tawebber stamp those. What will happen if you
disagree with what he has decided to do?

Mrs Temby: The refinements that were under discussion y@syehad already been talked about
by the council on the previous Wednesday, and tmal will talk about them again. There was
general discussion about all of those refinemeiitts &l of the parties present.

Dr K.D. HAMES: So the Premier did not suggest any new thing&grent from what you had
already agreed to do?

Mrs Temby: There are a number of specific matters in tfi@ements we were talking about that
we have not actually signed off on, but a lot ada@fic matters came up that needed to be looked at.
They came up last Wednesday, and in discussiortergay, and they will need to come up in
discussion tonight.

Mr Axworthy: Can | just add a little bit? Last Wednesdde secretariat put up a paper to
council members. That paper gave some backgrobodt dhe feedback from the phase 1 and 2
courses and the professional development. In gdkiat, the council said that we now needed to
conduct some specific work on refining course congnd looking at assessments. Step 1 of that
work would be a course-by-course detailed audite &ve not making sweeping generalisation
about all courses needing this or that. The feekdlba some of the courses is that virtually nothing
needs to be done because people are very happytheitivay they are. Some others may need
some minor working changes. Even when we makatarsent along the lines that the social and
ethical aspects in the science course are beirgfiqoned by science teachers, that is not strictig t

in some science subjects, but it is in others.thin earth and environmental science areas, for
example, the teachers are very strong in wantiray ocial aspect maintained, included and
assessed. We just need to be very careful whadoveWe said that we would go through and
provide a course-by-course audit to identify wheiaor changes or refinements need to be made
so that those could run on. If there was anytlmnthat course-by-course audit that indicated the
need for a shift from existing council policy, weowd bring that back to the council for
ratification. That is where we got to on Wednesday

Dr E. CONSTABLE: Did the Premier give undertakings yesterdayht \tarious teachers about
any changes or clarifications?

Mr Axworthy: He gave no undertakings - as in commitments?
Dr E. CONSTABLE: Yes.
Mr Axworthy: No, he did not.

Dr E. CONSTABLE: | have a hypothetical question. If the ministerthe Premier did give an
undertaking or commitment, it would still have t® &greed to at a council meeting. Is that correct?
| just want to understand the process.

MrsTemby: The council would need to agree to it.

The CHAIRMAN: Either that, or it would be subject to direction
MrsTemby: Or be subject to direction.

Mr T.K. WALDRON: That has to follow the course you describede&l
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Mr Axworthy: It needs to be in writing, and needs to be thiidParliament.

Dr E. CONSTABLE: That direction can be about anything you ddatdouncil?
Mr Axworthy: Yes, that is provided for in the act.

Mrs Temby: We then have to report on that direction in aunual report.

Dr E. CONSTABLE: | remember that.

MrsD.J. GUISE: The Premier is probably a bit like me. | waoin® reassurances that you have
not thrown the baby out with the bathwater. Fromatvl have heard this morning, what | am
gauging from you and what | have read in the madlid,is heading down the track | think it is,
including what you have already announced, thdtpvdvide a lot more confidence in the system
on the part of teachers and the public. | thinktiviawill explore a bit more about the changes to
the assessment, which he did well this morningntidying the essential content of what was in the
syllabus, but was not clear, is also welcome. daustand that part of the debate you intend to have
is also about weighting, for example, the 25 peat @ outcome 4 in science. That is also a useful
conversation. So far, from what | have heard alotarification of the standards, moderation of
scaling and an acceptance that the consultatidheirearly days was with a very small number of
people, which should have signalled something &adkfully is being accepted now, | am seeing
some movement here. The question | have put t@#partment of Education and Training is the
same one | will put to you. How will you sell i the public? First of all, you have to convince
your educators, so you must sell it to the teagtibesstudents and the parents. The other factor |
left out is a big one for me. Refinement of thegaage in some of this stuff is necessary. | agree
with the gobbledegook statement in some respetie way that was written was pure nonsense.
A year 11 student told me that it would be realbpd if it was written in such a way that he could
understand it. That signifies to me that thera goblem. The fact that you are revisiting tlaaigl

that you are doing these other things, which wé explore in a bit more depth, is all positive for
me, from where | am sitting. That is good. Howeve get this out of the political arena and back
into the education one where it bloody-well belgngsw are you going to sell these changes? |
want to know how you intend to sell it, and get thessage out to those three tiers.

Mr Axworthy: Fundamentally, the change must come directlpupn the teachers who are
concerned, because it is largely through the teachiegat the parents get their information.
Anything that is looked at about getting informatim parents would indicate that parents are very
suspicious of anyone giving them information abeducation unless it is the teacher that is
teaching their children. While we can put thingscouncil web sites and put it out generally in the
public arena, if the classroom teacher who is tegch child is saying to that child’s parent thasi
rubbish or that he does not believe it, it is deathe water. Fundamentally, it involves getting t
the teachers who will be teaching these courseswy &te we going to do that? The answer is not
about just what the Curriculum Council will do asstatutory body. It is about what the
representatives, the people who sit around theaitatle, will do. What part do they have to play
in selling this? | mean the Department of Educatiad Training, AISWA, the Catholic Education
Commission, the teachers’ representative, who ikeMdeely of the teachers’ union. What will
they be doing to sell this? We have members reptegy industry and the universities. What will
they be doing in their sectors to sell this? We da some things. What will the council and its
secretariat do immediately? We have two more a@dywofessional development to roll, and we
have a web site. Those channels will obviously®ed. Tomorrow an e-mail will go out to all of
the networks to which we have access that the ¢éeachho have been to any of the day 1, 2 or 3
courses belong, to inform them that there are @&urthfinements coming, and asking them to stay
tuned and they will get that fresh information whienis available. The day 4 professional
development will need to be, not a generic protesdi development day, but something quite
specific for drama teachers, physics teachers aiddical science teachers. The challenge for us
is that, if we have heard the comments they gavenushe first day and we have addressed them,
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then this product will sell itself, and | believewill. | believe we have listened to the comments
and we are adapting and adopting the issues tégttidve raised, and making things clear.

You mentioned the language problem. Hindsight wgoaderful thing. When you develop these
courses, you tend to get teachers together whexrerts in their areas. Typically, if people are
prepared to come in and spend additional time tkwa such things, they are usually those at the
forefront of wanting to introduce a new course, #ray tend to go for broke over the language they
use. | accept straightaway that there has beendeicy that the language that has been used has
not been the language of either the common perstileaccommon classroom teacher of physics or
economics, or whatever, but it has been the largyo&the outcomes-based educator, and they have
pitched it at that end. That has not been helpfixplaining to the regular person who wants to
move down that track. That is a fault we have hadur communication. | readily accept
responsibility for my part in that.

[1.45 pm]

Mrs D.J. GUISE: Did I get it right this morning: is the Curriaurh Council assisting with putting
together a DVD for teachers with all the relevaribimation on it? Are you assisting with that or
is that just something that the department is dding

Mr Axworthy: There are a number of CD-Roms, PowerPoint ptaiens and a whole raft of
things. In addition, life does get complicatedduese of this arrangement of combining sectors and
whatever. However, we still have the task forcat tivas established, and that task force had
membership from the council and each of the thob®ding sectors. So that group meets to talk
about implementation issues and to have joint ptejegether. So that kind of work is operating,
because for us it is always helpful if one sectegyoff on its own and does something; but we
have to take all sectors with us from our pointvigw, so we want to try to share that across
Catholic education, AISWA and the government sclsystem.

Mr M.P. WHITELY: What | am hearing develop is a recognition ttetre are actually two
cohorts that years 11 and 12 are dealing withetiethe vast majority of students, about 70-plus
per cent, who do not go on to university, and 27geet who do. The concern that | had, and it has
become less because of some of the changes thedadialking about previously, was that we are
actually trying to advantage the 73 per cent atrigleof losing some of the validity in the way we
rank the other 27 per cent; is that right?

Mr Axworthy: Yes.
MrsTemby: Yes.

Mr M.P. WHITELY: | am really encouraged to hear that teachersgoafrom outcomes and
objectives, design a test and then come up witktregpmtage score; is that all right?

MrsTemby: Yes.
Mr Axworthy: Yes.

Mr M.P. WHITELY: And that is orientated for the academic pathviag, 3A and 3B levels of
courses particularly. However, | heard David déscit as an incremental change. Is that where
we are going to as a first step and going to OBEnafrds? |If it is our final placement, | am
happy, | am comfortable; but not if it is an incesmal step towards softening them up for
something later on.

Mr Axworthy: No. | am sorry, when | said incremental changes the notion of taking it one
step further. What we already have said to teacisahat we have the scales along the side here of
standards, level 1 to level 8, and if teachersadle to use those levels for what has been called
“levelling” in order to give kids a level and a karthey can do so. In the first instance, the cdun
was saying that that was the only way teachersldhmuassessing under this regime, and that every
teacher had to do so. Increasingly, teachersagiagsthat it is not natural to them and thoseescal
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are not in either sufficient clarity or sufficiefime-grain detail to enable them to do that wofo

we said the indirect way - that is what 10 May \ahsut - is they can still use their marks and map
back to the standards. | guess what | am sayinlaisthere are still probably teachers out there
who are saying that they are not ready to do teatbgcause they are not used to these standards
and this is all new stuff for them. So the incrataé bit that | was talking about was the council
maybe doing that for teachers.

Mr M.P. WHITELY: Good.

Mr Axworthy: So you can see that | am saying that the teadregive the mark and tell us about
the mark and the unit and we will refer it baclatstandard for them.

Mr M.P. WHITELY: Because if | understand correctly, people likese on PLATO have been
raising that criticism. They are saying thing®likey do not mind if they produce the 100 per cent
and if they want to force fit a subject to a soglprocess that ensures academic validity and force
fit levels at the end, they are not uncomfortabith\that. However, | was concerned to think that
this was a step towards the next process. Soighéie question | asked when you were going
through your spiel about whether teachers convdhteaend. You are saying they do not have to do
so, and that it can be done by board examiners or -

Mr Axworthy: 1 think that is exactly the point. Right now aee saying that teachers will have to
do so. That is what the current policy says -heazwill do that.

MrsTemby: Yes.

Mr Axworthy: The suggestion, the easing if you like, the griaon -

Mr M.P. WHITELY: Yes, of the reform.

Mr Axworthy: Whatever. The transition is that we can do thathem.

MrsTemby: Yes.

Mr M.P. WHITELY: Okay; that is good. So that is one of the cleartbat is emerging.

Mrs Temby: It is a discussion point. We are having a discan on that tonight; so that is the
position at the moment.

Mr M.P.WHITELY: If it goes well - put it that way.
MrsTemby: Yes.

Mr Axworthy: Yes, | am sorry. Just appreciate that we aranmwkward position between
meeting and -

Mr M.P. WHITELY: You also outlined what was going to happen m tiho more days of PD,
but it has been put to me that teachers had bedériadalevelop a curricula around the course of
study. That is not what is going to happen, is it?

Mr Axworthy: We published a document in November last yeair $hid what would happen on
the five days worth of professional development alvays day four and day five were given over
to talking about the assessment aspects, plus portopity for teachers to bring back to a larger
group of their colleagues any planning or any wibik they had already done; but the issues about
assessment were always going to be structuredy® fdar and five. So in this particular case, if
there are changes, as there have been changedyatred0 May and further changes, that is what
will -

Mr M.P. WHITELY: So that will inform what happens. Thereforeatthstatement or
understanding might have been true back last Noeemb

Mr Axworthy: That is correct.
Mr M.P. WHITELY: But because we have moved from a less purisehr@dOBE -
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Mr Axworthy: That is correct.

Mr M.P. WHITELY: Itis not OBE really at all, but that is academiYou have actually quite a
different pathway rolling out for days four anddiv

Mr Axworthy: That is true, and it will be very much differettéd according to the courses.
MrsTemby: Yes.

Mr Axworthy: | think we may well see in drama studies, foample, where there is going to be
little change and the teachers are saying theygargg-ho and want to go ahead, that the
professional development there will be a greatgrodpinity for teachers to share ideas that they
already have and are planning. In those areasaaiphysics, where they have not done so much of
that -

Mr M.P. WHITELY: In a sense, what is emerging, as | have alwhgaght, is that English
teachers would be more comfortable with this sbirocess than maths teachers, because it is the
nature of the subject.

Mr Axworthy: Yes.
Mr M.P.WHITELY: Itis the subjective - the necessary assessisgrne sort of criteria.
Mr Axworthy: Less content.

Mr M.P. WHITELY: It is less content and assessing to some sattitefia. | always thought
they would be more comfortable with that than vathambiguity. That is in a sense where we are
headed, are we not? We are actually abandonisgstht of rigid, one-size-fits-all approach and
allowing it to be more flexible to match the natwkthe subjects and the backgrounds of the
teachers as well, are we not?

Mr Axworthy: That is exactly it.

Mr M.P. WHITELY: | have a whole bunch of stuff about scaling, bain happy if others want
to have a go and | will come back to that later.

Mr T.K. WALDRON: If these courses were delayed, do you thinkddmmage to students would
be greater? With the changes that are happeriigguidid delay it, would the loss to students be
greater than if you went ahead, even though thiveye not quite finalised? In “advantage” to the
kids, | am thinking about students who are actually

Dr E. CONSTABLE: That is assuming there is a loss either waygthgay not be any loss.

Mr T.K. WALDRON: | did not mean the question to be negative; tuaty meant it to be
positive. What | was trying to say was - becatseais suggested this morning - that if there was
delay, that would be very detrimental to studeygs,there is a feeling in the public that if wehus
this and we are still making changes on the ruat, whll be detrimental. | just want your comments
on that aspect.

Mrs Temby: | think that for the students, and they are eagrio perhaps three areas, that a delay
would disadvantage them. 1 think in terms of sdbothey have been gearing up for this. Many
schools have published their handbooks and havepaeht evenings, and all of that process that
they have done is out there. Students have sdl@dtere they are going, what subjects they are
doing and what courses they are doing next yedrerelis the whole process happening for year
10s at the moment, so | think that would all hawdé undone. In terms of the students that are
TEE students at the moment, if there was to beydetasidered, those students would be
disadvantaged, because the idea is that studemtgao count all of the subjects for their tertiary
entrance rank. If we were to delay it, it wouldegdhat very narrow focus of TEE subjects that we
have, unlike other states. So, that widening ef ¢burses available for students would not be
available. For the what we call non-TEE studetits, other group of students, they would be
locked into the pathways that they are locked &itthe moment, making these decisions at year 10
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and not having the capacity to move one way oother, and | think that would be a disadvantage.

So for those students, a delay would mean thatdhert students would not have the capacity then

to move this way or that way. So | think they Hnee areas that | can see that we really should be
going forward on.

Mr Axworthy: | agree entirely with Therese’s comments. | ldalso add that if we thought the
refinements in the changes that we thought were ¢oib were moving teachers further away from
where they already are -

Mr T.K. WALDRON: No, they are not.

Mr Axworthy: Then | would have some sympathy; there couldsdimme sort of question here.
However, since the refinements that we are talkingut are to build a stronger bridge for teachers
from where they are now, | see no dangers.

Dr K.D. HAMES: Just carrying on from what “Tuck” has said, anohderstand some courses are
perhaps more ready than others, and some teaaieensoae ready than others, what would be the
difference for a child in year 10 now and year Ektrnyear if there was a delay with those same
children from the year before who have gone throaugth now just finished year 11? Would those
kids, if it were delayed, have anything whatevefedent from those students who have just
finished year 11?

Mr Axworthy: There are large numbers of students who, urgeexisting TEE course structure,
take TEE courses and do not succeed and do noelianvtheir TEE courses and as a result of that
are penalised and have difficulty in either gainamgess to TAFE courses or in getting VET -
vocational education and training - qualificatioesognised at the same time. One of the great
things that this offers for students is the faett tithey do not have to make a definitive choicthat
age of 15 or 14 and a half when they are in year 10

Dr K.D. HAMES: David, can | just interrupt because you areamsiwering my question?
Mr Axworthy: Yes.

Dr K.D. HAMES: You are in effect giving a critique of the curtesystem and the impediments
that it imposes. The children who have just fiedhyear 11 now have had those same
impediments, if they exist.

MrsTemby: Yes.
Mr Axworthy: They have.

Dr K.D. HAMES: Presumably, if the course was delayed, thosklrem whose course was
delayed would have those exact same things amnttewho have just finished year 11.

Mr Axworthy: Yes.

Dr K.D. HAMES: So they may be disadvantaged in terms of whattlimk they could have had
under the new system, but they will not be disathged in comparison with the kids who have just
finished year 11, will they?

Mr Axworthy: | was using an absolute about “disadvantagedhink they are disadvantaged and
| think in economic terms we would say there arparfunity costs attached to doing that.

Dr K.D. HAMES: Sure.
Mr Axworthy: In human terms, | would say -

Dr K.D. HAMES:. Yes, but the disadvantage is the opportunitys;a®t in comparison with the
kids who have just finished year 11.

Mr Axworthy: We would be denying them opportunities; thatlis




Education and Health Monday, 12 Jup@62- Session Two 13

Mrs D.J. GUISE: | will ask a question based on what | heard th@ning. Are there students

who are actually going down a particular path atioment in a course of study who would then
find if there were delay that what they are doingently would not count towards graduation? An
example was given about the School Apprenticesim@ program, for example, and that if there
were delay, the courses those students are cyrréaithg would not count towards graduation.
That is a very definite example.

MrsTemby: Yes.

Mr Axworthy: That is absolutely the case. As | said, thisveosation and most of these
conversations focus on the TER kids and it focuseshe council-developed courses. There is a
whole raft of council-endorsed courses and waysvbigh students can get - what in the old days
we would have called graduation - their WACE, thé& Wertificate of Education, and they can get
recognition. Those would be things that would bridd for students.

Dr E. CONSTABLE: Can you tell me all the changes, clarificatiamsrefinements that have
occurred since the end of first term last yearyolf cannot tell me now, | am sure you are sending
things out to the schools all the time and | wduchappy to receive those by the end of the week if
it would save time right now.

MrsTemby: Perhaps we could start with the major ones.

Dr E. CONSTABLE: Yes, do that, but | would really like a list thiem and maybe the supporting
documents that you would have sent out to schoitls tiwose changes. | think a package of those
would be worthwhile getting. We do not need itradlv; but go ahead on the major ones.

[2.00 pm]

Mrs Temby: The major one is the courses of study. Origyna0 courses of study were
scheduled to commence next year, and three of thage been delayed because they were not
ready; that is, religion and life, integrated scemnd economics. The second major change is the
assessment changes that we have put out for yotnirddchange that is of the same magnitude is,
as David mentioned previously, council-endorsedesub. At the end of last year we put out the
draft process on council-endorsed programs. We lawked on that and made changes to the
draft, and that has now come out. At the end ef {gar schools received a handbook that
contained some of the policy changes that werdiged and some that were in draft format. They
have all now been formalised. | do not know whethat could be classed as a major change. ltis
really moving it from draft to final.

Dr E. CONSTABLE: Ithink | do count that as a change.

Mr Axworthy: The other changes were the two additional psxdesl development days that
were provided for schools and the PD program d tiays, which | outlined earlier, and that was
published in November last year.

Dr E. CONSTABLE: | want to make sure that | understand what isggon. Given yesterday’s
meeting and your continuing meetings, there willcoatinuing change and refinement as we go
along. | know that we have talked about it todayt can you quickly give a list of the sorts of
things you see happening this year that will afteetintroduction of courses in 2007?

Mrs Temby: The first one is the reformatting of the courseghat they are more like the current

syllabus format. Together with that, there is ttarity of the language and refinements to the
language of the standards in particular. We aokihg at further refinements to assessment. We
are looking at refinements to the examinations, tad differs from course to course. | gave the
example of the history course, in which we woulthde¢he context.

Mr Axworthy: | will comment on some very specific things thag have seen. We have been told
by teachers that some of the language in what wesqusly the English as a second language
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course is a little complex for the kids who will le®king at it, and that something like a glossairy
terms would be required.

Dr E. CONSTABLE: Some of these things sound so obvious now. Wésyit reached this point?
Why would you present a course like that in languigat was difficult for a student? How have
we got to this point?

Mr Axworthy: As | explained before, in the development of tbherses, the course writers who
were drawn in did the very best they could andcecebn the consultation process to shape things.
Maybe this is just human nature, but teachers didengage in some of these things at the depth
that we hoped they would.

Dr E. CONSTABLE: Yes, but let us put ourselves in the seat ofpérson writing the course. A
person who is going to give a lecture would askdailfnwho his audience is, especially with an
English course. This would be funny if it were sotserious.

The CHAIRMAN: The public debate seems to have focused orattidtat there were advocates

for refinements, and apparently there is nothingngrwith a refinement. However, if you make a

change or back down, that is suddenly the basishitomneed to defer. The language that is being
used includes the word “refinement”, but when tlegdv‘refinement” is used, it has been used with
a series of commas. That can then result in tlelme that dramatic changes still to come equal
defer. | have a sense that the Curriculum Cown¢db is to refine all the time. Presumably,

refining all the time is what the Curriculum Counleas done historically. You have previously

been involved in refinements that have not scoreddlines indicating dramatic change, and

therefore it all happens. If there were someoneertricky than Dr Constable in the room -

Dr E. CONSTABLE: Excuse me?
The CHAIRMAN: You would never be tricky.
Dr E. CONSTABLE: Norm Marlborough called me forensic.

The CHAIRMAN: If you were faced with people who wanted to makischief, you could say
that this is simply extremely unusual and you a®ning and shaping and are listening and
responsive to the debate. Is this not what yoalldihe time?

Mr Axworthy: Absolutely.

The CHAIRMAN: | have not read the act in great detail, burdspme that the Curriculum
Council -

Dr E. CONSTABLE: It does not say a lot in great detalil.

The CHAIRMAN: Presumably, it gives you the opportunity to lemng and refining and
responsive all the time, and hopefully that is wyai do all the time. However, on this occasion,
you have been involved in a very large one andwiicontinue to refine.

Mr Axworthy: That is absolutely right. It is just unfortuaahat we are not in a neutral climate
and teachers do not find themselves in a neutimbte in which they can engage in assisting us to
get things right.

Dr E. CONSTABLE: However, it could never be a neutral climate whieinvolves all the
children in the state, parents and everyone etgkyau would not want it to be, surely?

Mr Axworthy: It is a very unforgiving, zero tolerance.

Mr T.K. WALDRON: From what | have heard today, even if you hdaraother courses of
consultation and communication, do you feel thatnmatter how much you had done, once you
started to implement it, there would have beenworg because it was so new?

Mr Axworthy: Yes. Historically, that has been the case. Weéher there has been a syllabus
change in a TEE course -
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Mr T.K. WALDRON: The problem with that is the perception or usterding of the general
public and I have been listening to it and the tieachas been very strong.

The CHAIRMAN: One of the things we discovered in New Southé&alor instance, was that it
was able to change a lot of the direction, butitgh school certificate did not change. We are
moving to a system to embrace this - that is, WAGKEhich will give you a few extra essential
changes that will create more uncertainty than migierwise have been necessary, except that we
have some fundamentals that we have to get ovlat i$ a convoluted way of saying that more
terminology had to be changed to accommodate thaafuentals.

Mr Axworthy: One of the problems is that the change has takdong to come about. We are
the last state in Australia to adopt some chamged,so a lot of things that needed to be changed
have built up. Certainly, the changes that occumeNew South Wales were not without a fair
degree of screaming and shouting through both tesspand the political arena, but the time line
that it gave for the change was very short, saiitaded it into about 18 months; whereas we have
been talking about the change for many, many yedh®ut actually getting to the pointy end of it,
and now we are at the pointy end.

Mr M.P. WHITELY: 1 just want to make one comment. | am alsoihgahat you are arguing
that in the early stages, those who were engag#eiprocess were those who were OBE purists or
enthusiasts and they tended to get a responserontythose who had a similar opinion. Once it
came to the implementation test, you ran into tssof concerns that we have seen. That is a
natural progression, given the longer time framrarfgplementation.

Will all students do the general aptitude test?

Mr Axworthy: This year, yes.

Dr E. CONSTABLE: Have year 11s done it yet?

Mr Axworthy: Yes.

Mr M.P.WHITELY: Will they do it going into year 11 or at the evidyear 127
Dr E. CONSTABLE: They did it last week.

Mr Axworthy: This year we have asked all students who aiystg a new course of study to do
this test. That is predominantly year 11s. Traeea few aviation students in year 12, and there
may even be a few year 10 students.

Mr M.P.WHITELY: On an ongoing basis, when will it be done?

Mr Axworthy: The simple answer to that is that we are nat.sWe have said that, as a research
project, we will investigate the usefulness of BAT, or something similar, and see where it is
useful and how and where it can best be used. &t W use it in the moderation and

comparability of marks across schools and acroasses, and we want to look at its usefulness in
doing that.

Mr M.P. WHITELY: There is a system of scaling that compares pedoces of cohorts across
subjects.

Mr Axworthy: Average mark scaling.

Mr M.P. WHITELY: If we continue with that system, given that yame going from 22 subjects
to 47 subjects, it seems to me that, statistic#itigt may not be as valid. Is that how you see the
GAT reinforcing that process?

Mr Axworthy: It has the potential to be used to reinforce pnacess.
Mr M.P. WHITELY: If the cohorts are too small - do you understdnedpoint | am making?
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Mr Axworthy: Absolutely. One of the problems with averagekrsxaling is with those courses
that have small groups. Last year modern Greek diadstudents. Any kind of statistical
methodology with six students will not be anywheear as valid as that with 6 000.

Mr M.P. WHITELY: It also seems to me that there is another oppuytfor a general aptitude
test. Fundamentally, there will be subjects with tohorts of kids; that is, those who do notlsi t
exam and are not university bound, whom | will aadtational kids, and those who are academic
kids. If a scaling test performance is used in glemeral aptitude test, there is the basis for
comparing the performance of those kids who willdssessed largely with levels and those kids
who will be assessed largely with marks. Theranipportunity to do a bit of a match and give a
mark. Perhaps it will not be a tertiary entraneeking, because many of those kids are not headed
for tertiary education. However, there is an opjauty to give them an index of educational
performance, or something like that. Do you unides?

Mr Axworthy: Yes, | do.
Mr M.P. WHITELY: Is that an idea that has been explored?

Mr Axworthy: Itis an idea that will be explored as partlo# tesearch that we are doing this year.
We are also very interested in using something dilgeeneral aptitude test. In the old days it was
the ASAT. That can be used for the scaling atetindy, almost in a post-hoc way, or it can be used
earlier. It can start to be used in year 11 amuh tve can start doing some moderation and give
feedback to schools about their cohort resultsyearthe piece, rather than leaving it until thelen
of year 12. There is a variety of things that@%T could potentially be used for. The problem, of
course, is that whole-cohort testing is expenshckiatakes time from schools. We need to see that
it is worthwhile for schools.

Mr M.P. WHITELY:: It seems to me that there is one advantageito fhhe changed system is
supposed to open pathways. No system is perfecthere is the potential to have a more objective
basis for comparing vocational and academic kidiversities might be able to say that this
vocational kid did very well on the level assesste@md he might go no further, or the university
might look at his general aptitude test and sayltbas also a bright kid and it will take a puntla
offer him a position. It is not a guarantee ofigey entrances in the way that the TER is, butaty
open further pathways.

[2.15 pm]

If we do not have that sort of process, we will @& be stuck with a mismatch between vocational
levelling and academic exam results. Obviouslys mot a decision that must be made now; it is
something that can be done further down the trdtks not something that we have to resolve by
the end of this week; however, it is certainly viagrof consideration.

Mr Axworthy: The decision to have the GAT came out of the deabtask force last year.
Funding was provided for two years for a reseanabjept. This year it is being run with all
students - although, basically it applies to tharygl students - so that we can get advanced
warning about how this kind of assessment processnning and where we could put it. If what
comes out of it is that there is a way forward, wi# go back to the government and ask for
funding so that it can continue in the future.

Mr M.P. WHITELY: Will you elaborate on its use for moderationygar 11? | have not quite
got my head around how that will work.

Mr Axworthy: At the end of this semester, we will get fronegvstudent and every school a level
and a band on the scale, whether or not it has ¢braagh marks. We will have that. We will also
have a GAT for schools. If it does not match uphex a teacher is teaching very well and
exceeding - in which case we should all visit tiegicher and see what it is that he or she is doing
that is wonderful for kids - or he or she is assegkids too lightly or easily.
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Mr M.P.WHITELY: So, it does not answer the question; ratheajses questions?

Mr Axworthy: It raises questions. That is why | said thatwesild be using it at the front end as
part of our consensus moderation. It is an exifrafoinformation that a school gets. This year
there is certainly no suggestion that any studesttses will be moved up, down or around. It is
just an extra piece of information.

Mr M.P.WHITELY: | understand that.

Dr E. CONSTABLE: | am still not convinced about what some pedyaee said about less able
students being better off under the new systermuber of good educators have told me that that
will not necessarily be the case. The idea thatststem will move from 400 subjects to 47 seems
to narrow the situation for less able students. ei¥as less able students once could do senior
English or some other subject, they are now iraasclvith bright students doing English. They will
struggle with level 3 or 4, or however it will bessgssed, and they will not get the sense of
achievement that people say they currently get utitke courses that are available. Can you
comment on that? Has the Curriculum Council cargid any changes or developments to take
into account the needs of these students?

Mr Axworthy: In addition to the 47 to 50 council-designedrses, there is an unlimited number
of what we call council-endorsed subjects or uaitits of courses. It is possible for a student t
graduate to gain a WACE having studied half of tleeiurse in terms of council-endorsed units.
They would not meet the requirements for university

Dr E. CONSTABLE: Is that five of 10?

Mr Axworthy: No, it is 10 of 20. The reason that we haveuhr that open is to cater for two
major groups of students. The first group is thwbe are less academically orientated. They are
the students who have been traditional clientsdoicational support facilities or who traditionally
would have dropped out of school and would haven hest to the school sector. To cater for those
students we have council-endorsed courses. MathosE alternative courses - which is what they
have been called in the past - for students atcaskcontinue, and they will continue. Howevee, th
school can get those courses endorsed and recddnigbe council. Many students in educational
support would be capable of achieving quite welloime or two of the regular, mainstream 50
courses. However, they can make up the rest of to@irse through council-endorsed subjects.
The other group is vocational students who warddgart of their course in vocational education
training course or an AQTF qualified course, but within the school setting. There are ways for
those students to have those courses recognised tnedcouncil-endorsed aspect of the program.

Dr E. CONSTABLE: However, to get a WACE they would need a levah £nglish, whatever
their combination of subjects. Is that correct?

Mr Axworthy: Yes. However, having said that, every studeilt get a record of their
achievement at the end.

Mrs Temby: We have had significant consultation, partidylavith the special needs groups, and
they are very comfortable with the idea of a reaafrdchievement.

Dr E. CONSTABLE: When was the decision about what you just toddmade?
MrsTemby: Council-endorsed units have always been a pantegorocess.

Dr E. CONSTABLE: And the 10 of 20?

MrsTemby: No, that is the change.

Dr E. CONSTABLE: When was that change made?

Mrs Temby: | think it was earlier this year; | would hawelbok up exactly when it was. It was
eight and 12 and we changed it to 10 and 10.
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Mr Axworthy: | suspect that it was made at the April meeting,l would need to clarify that.

Dr E. CONSTABLE: In a small country school, the subject of eatyldhood might be taught
and all students might be in the same class buésidrthem might do a modified course within that
class. Does that course have to be a council-eedarourse or can it run separately?

Mrs Temby: It could run as one class and some studentsd adalit as council developed and
others as council endorsed because it has lessntpdifferent content or something of that nature.

Mr Axworthy: One of the great benefits of this - and the magason that we have found
ourselves in this almost content-free, context-Be@ironment - is to cater for those students e th
1A, 1B units of courses. In a sense there has ad®nof a creep through into the 2A, 2B, 3A and
3B courses. Some of the refinements we are makitgrms of specifying content and context for
external examinations, which are at the upper érnleocourses, could still leave us with flexilyilit

at the lower end. The English course is only aretinto it. In English there were three levels:
straight English, ESL and English literature. Thesas an English course, a general English course
and a vocational English course, virtually in tbader of demand. Those have been brought into
the one English course. The teachers of VOC Hmghs general English are saying
overwhelmingly that they are quite capable of pgttiheir previous materials and content into the
council course.

Dr E. CONSTABLE: Do you think there will be a council-endorsedyiish course?

Mr Axworthy: We have looked at that. We do not see a neeid dmless a school puts it up and
makes a case for it. One of the courses thaeguéntly put to us is a course that was originally
designed for adults who are trying to return towuek force. It is like a returning English course
Some TAFE colleges have used it for young studdmis,it is really designed for middle-aged
people. A few schools have picked that up andidensd whether that would be a good course to
run as a council-endorsed subject. However, hawoioked at it, they have decided that they would
get more flexibility running the existing counciburse as 1A and 1B because they would have all
the flexibility they need. It is theoretically misle if a school wants to do it. Another examigle
physical education studies. A number of schoolseatly run alternative education programs
around a sporting notion, usually for boys, sucla &otball program. Those schools would have
the choice of bringing their existing program irdenthe guise of physical education studies in 1A
and 1B, which can be done with a bit of movement ameaking. They would have to adopt a
semesterised system or have the existing physmatation football program recognised as a
council-endorsed course. Both are possible ané tre gains either way.

MrsD.J. GUISE: The refinements being made now are based ofeduback from day 1 and 2 -
MrsTemby: Day 2 and 3.

MrsD.J. GUISE: So, it does include two and three, becausectihiaded some angst for the union?
Mr Axworthy: Day 2 and 3 and the feedback from the phaseidses brought together.

MrsD.J. GUISE: Excellent. That is quite up-to-date. As yowdnalready indicated - | think you
are quite right - you have to win the hearts anddsiof everybody. The refinements are positive.
The world as we know it has not changed necessamitlywe will all wake up tomorrow morning.
The key to this is improving the confidence of teas in their ability to do this, because if you do
that, you will win the hearts and minds of studeartd parents. | understand that discussions were
held over the weekend. Given your meeting tonidgbtyou envisage further discussions during the
week with the representatives of the two teacheums - the independent teachers’ union and
SSTWA - about what you envisage and about whatlteefwm your discussions tonight? It is
imperative that you make sure that they are upate-tith where your thinking is at and with what
is happening, so that you win their hearts and sswthat we can get on with it.

The CHAIRMAN: Are both groups represented?
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Mrs Temby: There is a teacher representative, and thabpessfrom the State School Teachers’
Union of WA. There is just the one.

Mrs D.J. GUISE: | knew there was one representative, but thdifisrent from meeting with its
executive, because the State School Teachers’ WiidMA has another executive meeting and it
will have to regroup if they are going to overtuisprevious decision.

Mr Axworthy: It has a council meeting this coming weekend.

MrsD.J. GUISE: Are you planning to meet with it before next weed?

Mr Axworthy: Absolutely.

MrsD.J. GUISE: What about the independent teachers’ union?

Mr Axworthy: The same.

The CHAIRMAN: How many students study English literature amemyyear?

Mr Axworthy: | do not know. | could find out, but | would navant to pluck out a number just
now.

Dr E. CONSTABLE: What was the number we were given earlier? M2&0?
Mr Axworthy: Three hundred students does not sound enouggm provide that information.

The CHAIRMAN: Have you recently added some languages to tiguéges that students can
study in years 11 and 12?

Mr Axworthy: In terms of the current TEE requirements, weehlagen asked by schools to get the
universities to agree to accept for tertiary ertearequirements both Arabic and Hebrew. The
council has written to TISC requesting that. Ihés gone from TISC to the universities. We are

excepting a response. | imagine that they willeagto that. We have an arrangement with
languages other than English, which involve a paldirly small number of students.
[2.30 pm]

We do not necessarily have the examiners here iith [de the capacity to set an examination in
those subjects, so there is an arrangement faicetibjects around Australia when we know there
will be small numbers and we borrow each othersanexations for the purpose of tertiary
entrance. There is a separate process for sadlerg which takes into account the fact that they
have come from different states and territoriesis bn issue for all of us. With respect to these
courses, the issue is not so much whether we dantbem but whether the universities will allow
students to count those subjects for their matkshe universities will accept them, we will crédi
those courses and then it is just a question ofivehe@eachers are available in WA to teach them.

The CHAIRMAN: In making that request to TISC, does the issue/leether that language is
being utilised by a person for whom that languagheir first language come into consideration?

Mr Axworthy: It has in that, at the moment we have languégesrst-speaker languages and for

people who do not have that as their first languagéd criteria are attached on which we insist. It
is one of those ongoing contentious issues foCilngiculum Council and previously the Secondary
Education Authority.

The CHAIRMAN: In the inclusion of Arabic and Hebrew the asses# is done to deal with the
issue?

Mr Axworthy: These are offered not as prime-speaker coupsiesor second-language speakers.
There are set criteria for that.

The CHAIRMAN: It is not without its complexities.
Mr Axworthy: No; it is not.




Education and Health Monday, 12 Jup@62- Session Two 20

Mr M.P. WHITELY: In terms of values and outcomes, | notice thathard sciences of physics
and chemistry will be temporarily removed, with ith@ossible reintroduction with a lower
weighting. Comments | have heard are that phyaicschemistry teachers are not against having
an ethics and values component included, but treeyt & lower value perhaps in the order of five to
10 per cent. Also, they would like to have a hamdhe design and make it relate to concepts
related to physics and chemistry, such as the eatdr scientific proof and application of
precautionary principles - things that teachersgetrtheir heads around.

As a past accounting and finance teacher, | natiteome 2 “Social factors influencing financial
decisions”. How will that be built into the morentent-focused courses? When | read some of
this material, | struggle to understand it. Anexgjof level 6 refers to understanding how cultures
beliefs, values and ethics of individuals and/omownities through legislation or other means
ensures that financial decisions are acceptabderange of familiar and unfamiliar contexts. | do
not get it. If certain processes do not go wathight be teaching that in three years’ time. Hbw

we make that meaningful to classroom teachers?

Mrs Temby: It may well be that that particular outcome rees a different weighting from
science outcomes. There are other ones we ndedkiat for the weighting of that social outcome.
Secondly, we are talking about the clarity of theadng around those. That is something that must
happen.

Mr Axworthy: It is clarity of the language. Also in the agoting and finance course there is a
need to be much more specific about the content.

Mr M.P. WHITELY: Disclosure to third unrelated parties and dut@shon-shareholders for
example are real ethical issues that | can get egdharound; they have values and ethics
underpinning them, but not in that context. Tlsisriore of a plea than a question, and it follows
from what Dianne Guise mentioned earlier. On mydpgscreen | have the five-page course outline
for year-12 economics, which would be the equiviale3A and 3B economics under OBE. It
comprises five pages and includes dot points. omkexactly what it means. Students who have
done the course should know exactly what it medhsot, they know that they need to find out,
compared with the 45-page document | have for emacowhich, admittedly, covers streams 1A,
1B and all the way through to 3B. We need usenfily information to indicate clearly what we
need to know; for example, what is the weightind how it can be assessed. We need that sort of
language to come through to all students.

MrsTemby: That is certainly what we are looking at. Inthithere are four pages -
Mr Axworthy: | have details on one unit, the 2A economicskeitsr course.
Mr M.P.WHITELY: Isityear 11 and 10 semester-one economicg?typical.

Mr Axworthy: Yes. It has study outcomes, but they are writtéth words such as “Economic
Inquiry Operation of the Economy”. It requires dduts to understand that economic forces
influence the operation of the economy and arectdteby the actions of individuals and firms, and
understand how domestic and international econdongces influence. It is that kind of language,
in a learning context that refers to commodity neéskand a foreign exchange market - financial
market.

Mr M.P. WHITELY: There will be very clearly a process of auditigat is in the document on
my computer screen back to what is in the OBE reguents.

Mr Axworthy: Exactly.

Mr M.P. WHITELY: That will reassure, and give comfort and meanifigs not just because we
are all too lazy to read the material; it is beesitiss indecipherable.
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Mr Axworthy: That is right. You can see the essential cdantérjumps out and teachers can see
what they have to do. | will be interested to hgaur comments, but teachers can read it and know
that they can teach from it.

Mr M.P. WHITELY: When we had finished the course and we had thesks leading into the
TEE, | would give the kids a quiz. Some of the gjims would be unrelated to economics; then |
would go back to these questions and the studendds check their progress. Frankly, that is easy
to do with four or five pages; it is impossible w#5 pages, which can be overwhelming.

Dr E. CONSTABLE: Have you given any thought to the possibilitattthere might be a major
shift in the number of students doing certain sciigjer courses of study - whatever you want to call
them? Which ones do you see changing dramaticatly@ll have all sorts of implications, for not
only the Curriculum Council but also for examinascand schools in terms of availability of good
teachers. Can you give us some feeling for wiafesyou have reached with that?

Mrs Temby: Over time there will be some shifts. The numiiecourses that a university-bound
student could study was limited. They can now tHie suite, so there will be shifts. Some
students who wanted to do aviation can now studi th

Dr E. CONSTABLE: Do you see fewer students studying sciencedriuture?
Mr Axworthy: | hope not.
Dr E. CONSTABLE: We all hope not, but do you think that is a [pafit/?

Mr Axworthy: Everything is a possibility. | really do notesd, in that we have gone to some

lengths to do a couple of things with the sciencerses. First of all, people can recognise the
traditional science courses that were always thsoethere is no loss in that sense. Physics,
chemistry, biology and human biology are recogresammediately. Integrated science is an

opportunity to do something that physical scieneeen really allowed; namely, to integrate across
the various scientific domains. We have also kedgla to introduce content. For the past four or
five years, there has not been the usual syllabhasage in TEE because they were waiting for the
new courses. In the science subjects, physicsnishy and biology in particular, some subjects

are not state-of-the-art science subjects. Thedimology area is missing and nano-technology is
missing from the physics area, which we can staniging into the course. That is always tricky

because when we bring in something new we havedp something of comparable size. That

opportunity to update it, and to make things malewant to students and to be able to tailor the
course a little more to the particular group ofistnts opens opportunities.

Dr E. CONSTABLE: Surely if there are 15, 16 or 14-year-olds mgkthoices of subjects, they
will be taken by drama, media or subjects like #rad not really want to study physics. Or if they
like physics but need to choose only five subjéotsthe TEE they will leave out physics. Some
government schools do not teach physics and chemidt there are fewer than 10 students, they
will say that they are not teaching those subjantgnore. | can see a gradual chipping away at the
number of students who study physics, and it angatihuge problem for society.

Mr Axworthy: |take your concern about that. All I can sayhat it is equally our concern. With
subjects such as music, in year 7 many thousandtidénts study music, yet by years 11 and 12,
there are very few. | am not trying to compare iowgith physics and chemistry. They are
concerns for us. We must consider that perhapsecause of students’ interests, but also because
of the particular course or the way the traditioc@irse has been written.

Dr E. CONSTABLE: In some government senior high schools kidsstwdying science in years
8, 9 and 10 and not doing so in years 11 and 1£ank to be reassured that the Curriculum Council
monitors this, and if it sees there is a problemtarts jumping up and down about it because it is
really important to this community.
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MrsTemby: A very detailed monitoring process occurs of ghedents and the subjects they do or
do not sit for.

Dr E. CONSTABLE: Is there anything you can do if you see a msiiit?
MrsTemby: The first thing we would do is go back to thetse heads and talk to them about it.

The CHAIRMAN: To some extent, in the face of the reality thatConstable has observed, the
modifications that were advanced with physics amues of the disciplines in which students were
dropping away, were the introduction of materiatthepresented an appetiser to take people into
the topic. The practitioners in the field have gbuoff those modifications and now the subject
areas have been stripped of the appetiser badietpurist discipline and, consequently, they may
find once again a continuing decline in the nunmidfestudents studying a subject. Do you have any
comment?

Mrs Temby: Physics now has a 1A and a 1B. At the momegsiph is only for those who are
university bound. Now that it is at a 1A and 1Bdk other students can study it.

Dr E. CONSTABLE: There are physics in metal work and all sort¢hafgs. It was once called
metalwork, so there is a need.

MrsTemby: Yes.

Mr Axworthy: The very point of the 1A and 1B was to provitlattkind of appetiser or link,
whereby kids may get turned on by physics. lbistfie kid who had the ability all the time but was
not displaying it and who would not have been dblenake the jump from a low-level general
science course in year 10 to physics in year 1d vayuld have been actively counselled away from
it in the past. That kid can now step throughdber and, if the lights get turned on at the right
moment, can continue with that.

[2.45 pm]

Dr E. CONSTABLE: | suppose what | am getting at is what we vahuihis society. My husband

is at a scientific conference in Singapore at tleement. He had dinner on Saturday night with a
person who is in charge of a $3 billion programSimgapore to attract students into university
courses in science. If they cannot get studeots f8ingapore, they involve students from other
countries, especially India and China at the momeélttis is another extreme, | know, but these
students are put on a 14-year bond with the Simgagovernment, and they can choose to go to
any university in the world as an undergraduate ame postgraduate, because Singapore wants
scientists, and knows that it is a really importpatt of its future. What | am concerned about,
even at the school level, is that we might be tgrkids off science. It is a plea, like Martinea.
One country values science to that extent and isesspart of its future. | do not know that we
value science in the same way. We need to keepymuon that ball, because it really is part of the
future.

Mr Axworthy: There is one little thing that is maybe seetéoon the side: the course we have
that is a replacement for geology, but is aboutheand environmental science. Geologists, in a
place like Western Australia that is so involvedyeology, have been doing some work, and there
are no students in the geology undergraduate progtahe University of Western Australia who
studied geology at school. That is because thereguisites were to do with chemistry, physics
and maths, probably, but not geology. So, kidsewamost actively encouraged away from
studying some geology in school in order to goeheifhe geology people are delighted that we
have this course running and John Delaeter havee dorwvard in recognition of the work we are
doing and have said that the industry is prepacednderwrite some additional work to try to
encourage students into studying geology. Thigaisly because they hope that those people will
then go on into geology, but even if they do noonf the viewpoint of having a broadened
educational knowledge of that will make them beitéormed citizens when we have future
debates in this state on a variety of things camogr resources, environmental issues and




Education and Health Monday, 12 Jup@62- Session Two 23

sustainability. | think that is the kind of visidiat we had in moving into these courses, to agen
that capacity. However, they need to be monitoasdjou said.

Mrs D.J. GUISE: It has been put to us that you will be lookirigaacouple of other subjects to
undergo some refinements. | would like some corwditon that the weighting for music
performance evaluation was seen to be too lowthds something that the Curriculum Council is
actually going to address? History is another esttbjor which teachers are crying out for more
information on the content and context of the exetion. Are these two examples of subjects that
will undergo further refinements to give a bit memnfidence to both students and teachers?

MrsTemby: They are different issues. They are two sepasaues.

Mr Axworthy: They are different issues. The answer to yaastjon is yes. In addition, | think
there has been a lot of mythology or misinformatidsout music. The current course of study of
music has two outcomes to do with the performaspect of music, and would have, as a matter of
course, counted 50 per cent towards the total nsarkhere is not a downgrading in the new course
compared with the old course. The TEE course hesya had the capacity for a student who does
not play a musical instrument to display their cosipon skills rather than their musical playing
skills. It has always had that capacity. It id something that gets taken up very often at all,
because most people learn to perform before theay l®® compose. The performance has always
been a major component of our music program, aticcamtinue to be so. However, there is a bit
of a let clause, if you like, for a situation in ih a student would want to display their compositi
skills rather than their performance skills. Soctmthas grown up around that, as if something had
changed dramatically. It has not. We will rectfyd clarify that.

Mrs Temby: We need to have more clarity around that so pleaiple can understand it. At the
moment there are two outcomes that relate to peence.

The CHAIRMAN: There are graduates of music courses who dplagtinstruments but who go
on to be world-class conductors.

Dr E. CONSTABLE: Conductors would have played at least one ingtnt and probably several.
The CHAIRMAN: | can assure the member that | have a reakhample.

Dr E. CONSTABLE: Really? Thatis amazing. It must be very uiisu

The CHAIRMAN: Unusual, but there it is.

MrsD.J. GUISE: The other issue is about the breadth of a stibjeeachers want to know -
MrsTemby: The exam context.

MrsD.J. GUISE: Yes.

Mr Axworthy: | think that is exactly the point. It is theaaw context. Teachers are asking for two
sets of things. Firstly, they want a narrower eahfbecause they want the freedom to be able to
explore new bits. However, the fact that theranisexam at the end of the day means that we have
to define the context in which the exam will occurhat is where we start getting into the notion
that at the 1A-1B end of the course, it is lessessary to have such a rigid set of contexts.
However, for those things that are going to be erad) to have a meaningful examination, the
kids and the teachers need to know the content haft ws going to be examined. We have
undertaken to spell that out much more clearlylliofahe courses.

MrsD.J. GUISE: It helps to build confidence, particularly wamew system.

Mr M.P. WHITELY: 1| know it will not be possible for the currenbloort of year 10s, but in
future will there be opportunities for children start doing level 1A and 1B in year 10 as a
pathway?
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Mr Axworthy: We currently have some students doing that; 000 students across the state in
about 12 schools have started.

Mr M.P.WHITELY: Are those 12 schools targeted as pilots?
Mr Axworthy: No, it is their choice.

Mr M.P. WHITELY: Are schools mandated to do that? There is afla@h equity issue there. At
the other end, what about year 13 - the kid thghtstart off in year 11 doing 1A and 1B, and then
suddenly switches on and says, “Hey, I'm doingriglht here,” and gets into 2A and 2B? When
year 12 comes around, can they go and do anotle? yEan they add another year on the end, do
3A and 3B and go to university at the age of 18y2a

MrsTemby: They can do another year as well, if they wantThey can keep adding to it.
Mr M.P. WHITELY: Until they are -

MrsD.J. GUISE: Until they finish!

Mr Axworthy: The WACE requirements are not like that.

Mr M.P. WHITELY: Presumably they would probably end up going @aniing College or
something like that.

The CHAIRMAN: What is on offer for TEE students who fail th@iEE during the transition
period? Are the TEE subjects still available fepe&at or examination following the arrival of the
full new courses through to year 12?

Mrs Temby: The subject is not. Once the subject is notlavie, it is not available. As a
different example, students that might have done fvmer TEE subjects and then started doing
some courses of study, the provision will be tHerghem to count both.

Mr T.K. WALDRON: 1 did not understand that. | think what Tom vgaying is that if students
have to go back and do TEE maths, then once thaseds finished they will not be able to go back
and do that; they will have to do something elke that.

MrsTemby: They would have to do a maths course of study.
Mr M.P.WHITELY: In the new maths?
Mr T.K. WALDRON: Will that create a problem for those students?

Mrs Temby: | do not believe so, because they will be datgdy for it, and then they will be
doing the exam.

The CHAIRMAN: This goes back to ancient history, but whentthaasition was made from the

NSW leaving certificate to the higher school cegtife, a failing leaving certificate student was
able to then go back and repeat with the unitslaai through the leaving certificate, prior to the
arrival of the higher school certificate. | gudiss difference there was the arrival of an extrarye

of study for the HSC.

Mrs Temby: We have not made that provision.

Mr T.K. WALDRON: So the assumption or knowledge is that the cordkthe new courses will
have enough similarity for someone in that situatmbe able to go back and pick it up?

MrsTemby: Yes, it is not that different.
Mr M.P.WHITELY: Is maths not scheduled for introduction for aleviget?
Mr Axworthy: That is right.

Mr M.P. WHITELY: To go back to when | did the TAE, it was matks maths |, and maths I
and lll. It was a bit silly, because maths Il diHdvas higher than maths I, which was higher than
maths IV. Then they had other names. Basicdllgy had a really tough maths, a moderate maths
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and an easier maths. | think there is a logihé, tbecause everything has some reliance on maths.
Even if it is the easiest maths and a student tsgoing on to do something science-based, or
whatever requires difficult maths, it is still veggod to have that opportunity. Is that the sért o
structure we will see for maths eventually?

Mrs Temby: There are three courses for maths being develap¢he moment. They are being
developed in 1A-1B, 2A-2B, 3A-3B. They are diffetgarts of maths that are being developed
under 1A through to 3B.

Mr M.P. WHITELY: Okay, but economics will have 1A through to 2Bd 1A-1B is probably
year 10 business studies standard, from what | fege and what | am familiar with teaching. The
second level is year 11 and the third is year However, maths is something different again.
Maths IV was still an academically valid courset ihwas pitched at a different, practical, hands-
on sort of level. 1 am wondering if there is enbygovision in 1A through to 3B? It is only the
same as what you have for everything else.

Mrs Temby: There has certainly been a lot of discussion tatidng with the maths community
about this. There were two options that the matmmunity were looking at. Firstly, that there
would only be two courses, going from 1A througt8& The other option was three courses from
1A through to 3B.

Mr Axworthy: There are three maths courses.

Mr M.P.WHITELY: Sorry, | have missed the point.
MrsTemby: There are three maths courses - three diff@@mntses.
Mr Axworthy: That is 18 units’ worth of maths.

Mrs Temby: There was a huge amount of discussion in théagnedmmunity. It was a divided
discussion about whether there should be two cewséhree, but the majority came down in the
end -

Mr M.P. WHITELY: If you do 1A-1B, could you presumably do a tnyientrance exam at the
end that is structured around 1A-1B? That is wisaid to be done with maths IV, for instance. Is
that how it will be, or have we not determined tyett?

Mr Axworthy: It is still in the action research stage at fhoint, but in fairness, although we have
said that examinations can be taken by anyondgftiary entrance requirements we would expect
the student to be performing around the 2A-2B lenagher than 1A-1B.

Mr M.P. WHITELY: So the difference in economics would be that wawld presumably have
an exam around 3A-3B, and that is all?

MrsTemby: No, the exam would be around 2A-2B, 3A-3B, widwe.
Mr M.P. WHITELY: Two separate exams, or one exam?

Mr Axworthy: Within the one exam there would be two sepapattitions, so you would have a
general part and specific parts.

Mr M.P.WHITELY: So kids can go off and attempt either that at,tban they?
[3.00 pm]

Mr Axworthy: It depends on what they have been studyinghely have been studying maths 3A
and 3B, they will do the questions on 2A and 2B.

Mr M.P. WHITELY: How is that different for maths? How is the hmtourse structured
differently?

MrsTemby: Maths is structured in the same way, but thezdlaee courses of maths.
Mr M.P. WHITELY: Do those courses have different areas of maths?
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Mr Axworthy: Basically, calculus is here, statistics is heand algebra is here.
MrsTemby: There are different areas of maths.

Mr M.P. WHITELY: This is not politically correct, but given th&eldanguage of maths 4 - easy,
moderate and hard - is it that sort of divisionsait calculus, statistics or something else?

Mrs Temby: It is more the latter part of the division. L&t say that statistics is one course in
which there is a 1A as well as 3B.

Mr Axworthy: The expectation would be, and this is dangebmeause | am generalising and it
makes a nonsense of it, that the students whoeipéist may have studied maths 4 may well do a
course that includes 1A, 1B and 2A, but they mos®ss course disciplines. The kids who did
maths 2 and 3 in the past, would do 2A, 2B, 3A aBdin two lots, so they would still have the
double whammy.

Mr M.P. WHITELY:: If a student wants to go into business he waolaldtats, or if he want to go
into engineering he would do calculus.

Mr Axworthy: He may do applicable calculus. What will beical is when the universities view
the courses - how they set them as prerequisitesofrses. They will say that to study maths or
engineering at university they would expect a patir combination of courses. If someone is
studying social sciences they would expect a gedambination.

Dr E. CONSTABLE: I will revisit a request that | made earlieradked if we could have all the
changes and refinements - anything that has gont sghools - by the end of the week.

The CHAIRMAN: We have your undertaking that by Friday you wiNe us the material that
details this week’s decision-making. Hansard \Wwdlve a transcript of this afternoon’s session
available to you by lunchtime tomorrow. It will Imeade available to our committee clerk and he
will, in turn, make it available to you for a quitkrnaround. | am hoping that you will correct the
transcript and get it back to us by the close ditess tomorrow afternoon so that we will have a
corrected copy for our use. Thank you very mugctaftending this afternoon.

Hearing concluded at 3.03 pm




